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Appendix II:

Detailed Fieldwork Data

∂
In Addition to Chapter 1
My fieldwork in Melbourne (Australia) started in January 2005 and ended one year 
later in February 2006. As mentioned before, I gathered data on, in total, 230 people, 
a 130 of whom could be labeled as Indian overseas students, and a further 100 who 
were all, in one way or another, connected to these students’ lives. Here I would like 
to provide more insight into this group of a 130 Indian overseas students. 

Table 1: Students Enrolled in which Universities

These students were enrolled in: 
Top universities: University of Melbourne (8), Monash University (50)- 
Mid-ranging universities: Deakin, Latrobe, RMIT, Swinburne (30)- 
Lower-ranked universities and institutes: CQU, MIT, Victoria University, and - 
Other institutes (42)

N=130

There is a reason for presenting it this way. First of all, this is how Indian students 
perceive the standing and ranking of Melbourne based universities themselves. For 
them, University of Melbourne is the absolute elite, a university hard to get into 
with a very prestigious reputation. In second place comes Monash University, which 
is seen as a high quality-university with a good international standing; followed by 
universities such as Deakin, Swinburne and RMIT. Indian students generally do not 
differentiate between these institutions. Deakin is slightly better known for business 
studies, Swinburne for technical studies, and RMIT for its international reputation. 
Much lower ranked are institutes such as Victoria University, CQU (Central Queensland 
University), Melbourne Institute of Technology (University of Ballarat) and other 
colleges. The other reason for presenting the data in this way is that otherwise it 
would seem as if my data is mainly on students from Monash University. This is not 
the case. The reason why I interviewed so many students from Monash University is 
two-fold. For one, I was able to use Monash’s own channels to recruit students by mail. 
This generated a number of interesting replies, most of which came from students 
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who were either doing Research Masters, Mphils or PhDs. Interestingly, hardly any 
students doing Masters by Coursework replied to my mails. The group doing masters 
by coursework (and thus without any form of scholarship) is estimated to be ten times 
greater than those doing a research master or PhD. The second reason is that I already 
had a number of contacts before I arrived in Melbourne. One such contact was enrolled 
in Monash University and was able to quickly introduce me to a number of his friends 
who in turn were able to introduce me to their friends. Usually these friends also 
attended Monash University.

Knowing that some of these institutions, such as CQU and MIT, were enrolling 
very high numbers of Indian students and that Indian overseas students and others 
involved in the education industry sometimes referred to them as PR (permanent 
residency) factories, I knew I would have to use my network of contacts in such a way 
that more data would be generated on these institutions. I also knew that it would 
probably not be possible to do as many interviews as I did at Monash with these 
students. It would mean focusing much more on a small group of students who would 
then give me regular updates (sort of repeat interviews) on what was going on in 
these institutions. 

By far the largest number of Indian overseas students is enrolled in Masters 
by Coursework (‘postgrad’ as they are often referred to) programs. Among the students 
I gathered data on this was no different.

Table 2: Course Level of the Students Interviewed

Of the students I gathered data on: 
10 were doing their PhDs (scholarship)- 
7 were doing their Masters by Research (scholarship)- 
94 were doing their Masters by Coursework- 
11 were doing their undergrads- 
8 were doing a diploma (TAFE) course - 

N=130

There are a number of reasons why Indian students show such a strong preference 
for masters programs. For one, such programs generally attract older students. 
Parents often feel more comfortable sending somewhat older (19+) children abroad 
than younger ones. Second, a masters program is usually shorter than an ‘undergrad’ 
(bachelors) program. A master’s degree can generally be completed within two years, 
whereas a bachelors takes three. Most importantly, though, is something related to 
the duration of the programs: In order to claim points for having studied in Australia 
when applying for permanent residency, one has to study a minimum of two years in 
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Australia. For the many whose prime reason for coming to Australia is migration, it 
makes sense to enroll in the cheapest possible course. 

Table 3: Indian Overseas Students Enrolments 2004

Indian Overseas Students Enrolments 2004  Enrolled/Enrolments88

Central Queensland University    1914 / 9201. 
University of Ballarat    1513 / 8272. 
University of Southern Queensland  675 / 3313. 
Victoria University of Technology   663 / 4634. 
Royal Melbourne Institute of Technology  584/ 3155. 
Latrobe University    496 / 2396. 
University of South Australia   492 / 2437. 
University of Technology, Sydney   397 / 1978. 
Monash University    380 / 2229. 
Griffith University    359 / 205   10. 

(See Birrell, 2005)

In addition to Chapter 2
It is important to realize here that not all students automatically choose or have 
chosen for a course that leads to PR. Neither do they always enter Australia specifically 
with this idea in mind. As I described in chapter two, students are not always ‘exactly’ 
aware of what it takes to get a PR. Sometimes they are aware that their course will 
not fetch enough points but they have reason to believe that this will change at some 
point in the future. 

Table 4: PR desirability among Indian students (interviewed)

PR desirability among Indian students: 
58 said their prime reason for coming to Australia was PR- 
32 had already applied or were in the process of applying for PR- 
26 said that they might apply when the time comes- 
14 clearly stated not to be interested in PR- 

N=130

88   Enrolled means the total number of students enrolled at the time; enrolments the number of students who 
had enrolled that particular year.
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In general, courses in accounting and hospitality management (incl. professional 
cooking, bakery etc.) are seen as straight paths to PR. The popularity of IT courses 
at the time of my research was largely due to IT having been on the MODL list for a 
number of years before that. Although the course no longer automatically generated 
enough points to be eligible for PR, many students still believed or counted on this 
being changed in the near future. Chapter six showed that this was not an altogether 
unrealistic hope.

Table 5: Course enrolments (of students interviewed)

Course Enrolments: 
Accountancy:     8- 
Banking & Finance:    8- 
IT & Engineering related courses:   48- 
MBA programs (various):    19- 
Textile management:    6- 
Hospitality management etc.:   7- 
Other:  34 - 

N=130

As I regularly mentioned throughout my dissertation, the bulk of Indian students 
coming to Australia are products of the so-called middle class. A relatively high 
number also mentioned one of India’s major cities as place of origin. It is interesting 
to note the small number of students coming from Kolkata. In all likelihood this has 
something to do with the absence of IDP89 from the city at the time. Nowadays there 
is a much stronger focus on recruiting students from this city. According to newspaper 
clippings and other sources, the number of students coming from the smaller (other) 
cities was on the rise (2007-8). These included students from cities such as Amritsar, 
Cochin, Coimbatore, Gwalior, Ludhiana, Manipur, and others. 

89   The largest non-profit recruitment company, jointly owned by Australian universities.
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Table 6: City of Origin (of students interviewed)

City of Origin: 
New Delhi: 30- 
Mumbai: 14- 
Chennai: 13- 
Kolkata: 1- 
Bangalore: 6- 
Hyderabad: 9- 
Poona:  7 - 
Ahmedabad 4 (thus big city total: 84)- 
Other:  46- 

N=130

Many of these students are also of an upper-caste background. Only a rather small 
number of students I encountered in Australia were of a lower caste or other religion. 
It must be noted though that the Sikh religion is not seen as a separate religion from 
Hinduism per se. The most striking thing about my data is, in my opinion, that I was 
only able to meet three students (out of a 97 Hindus in total), who had their origins, 
in what are often referred to as, lower-castes. I realize though that such a term is 
politically charged and I do not wish to assume any kind of hierarchy with which I 
agree with here. The situation, though, is that hierarchies such as upper-lower and 
forward-backward are still very much in use. 

Table 7: Religion/Caste (of students interviewed)

Religion/Caste: 
Hindu Upper-caste: 94    - 
Hindu Lower-caste:  3 - 
Punjabi Sikh:  10  - 
Christian:  4  - 
Muslim:   7  - 

N=118

Among the Hindu upper-castes, there is certainly quite a bit of variety though. 
Regional differences by themselves already indicate that it is hard to simply compare 
all these jatis (subcastes) with each other. I simply followed the way students would 
talk about this themselves. When I asked them what caste they were, they would 
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often only mention their varna (Brahmin, Kshatriya, Vaishya, Shudra). If I pushed them 
for more details on this they would often use the word ‘upper’ or ‘forward’ to describe 
their position in the hierarchy. This was an important finding for me as it made clear 
that these were not students who could have profited from the reservations system. 
Although I could have dug deeper by gathering all their jati names I did not feel that 
this was particularly relevant to my research. What was relevant, however, was how 
they talked about this themselves, and how they connected this to particular class 
backgrounds. 

Extremely relevant were the educational backgrounds of the parents, in terms 
of better understanding the kind of families they came from. The following table 
speaks for itself in that regard. It shows that Indian overseas students mostly come 
from educated families. This illustrates very clearly that we are dealing here with the 
established (and upwardly-mobile) Indian middle class. 

Table 8: Level of Education of Fathers/Mothers of students interviewed

Of the (94) fathers:     Of the (92) mothers:
4 had done a PhD   - 6 had done a PhD- 
26 had a master degree   - 24 had a master degree- 
46 had a bachelor degree  - 32 had a bachelor degree- 
6 had finished year 12   - 8 had finished year 12- 
8 had only completed year 10  - 15 had only completed year 10- 
4 had received no real education- 90  - 7 had received no real education

Appendix III:  The End and Beginning of a Migration System

90   Some of them had just finished year six or seven. Other students explained that they were not aware what 
type of education their parents had received. None were unable to read or write though. 


