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Chapter 1 
Introduction 

1.1 Problem Statement 

Educational system is one of the many systems in the society. Therefore, the relations 
with the influence of various variables in that society exist. Structures and objectives of 
the educational system should then be affected by the main school of thoughts of the 
society. For example, in ancient Greek history 400-500 BC, Plato found an educational 
institute called "Academy" and Aristotle also found an institute called "Lyceum". The 
curriculum then seemed to rely solely on the teacher. However, the main interest of the 
era was to quest for the knowledge which brought about a better noble life. In the Middle 
Ages, universities arose in Italy first then in France (Paris), followed by Oxford 
University and Cambridge University in England. These universities resembled the 
Middle Ages' professional associations which were arranged in the form of solidarity or 
association among teachers and students. In Paris, the professors are the cores of the 
universities, which retains their solid structure until today despite the changes in many 
aspects. For Oxford and Cambridge, they are related with the religious since the 
beginning so the emphasis of study was on religious and creating the leader for the 
societies. 

Furthermore, the universities in the Middle Ages were internationalized using 
Latin as communication language so that students from various nations could study 
together. In the Middle Ages, Europe was not nationalized and religious empire had Rome 
as a center which was European universal internationals. Later when Europe was 
developed into nations, the universities then started using their own languages of the 
nations. Internationalizing began to diminish but the influences of Greek and Latin and 
also the Greek and Roman philosophers retained the impact upon the educational system 
until the 20th century. In conclusion, structures and objectives of educational system 
should be related with other factorable variables in the society. But what variables will 
they be depended on whether those variables are the main impacts of that society 
(Tonsiri,1995). 

According to Barnett (1990), the idea of higher education had to be understood 
in terms of their own history and culture and the social interests they represent. The 
education of the Greek philosopher-kings, the formation of a clerkly stratum in medieval 
Europe, the response of the unOiversity in the nineteenth century to industrial society, and 
the contribution that the university could make to social reconstruction following the 
twentieth-century world wars: contrasting historical contexts such as these are bound to 
generate a view of the university which is each partly culturally specific. Looked at this 
way, it may seem that the idea of higher education cannot be pinned down, that it is in 
reality no single idea but a number of different ideas reflecting the age in which they are 
formed. However, Barnett said that such conclusion would be premature. For what is 
striking about the different conceptions is their degree of consensus. 

For today society, a globalization phenomenon with efficient communication 
systems, transportations and trades enables simultaneous knowledge around the world for 
everyone. The ease of communication among individuals somehow seems to make the 
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world smaller, and globalized causing each nation unable to stand alone. Interrelation 
among earth population has become unavoidable causing the competition between people 
and societies and simultaneously interdependent constantly. Learning about the others has 
also become an unavoidable matter. Internationalization of universities is a necessity of 
the world in this era and will become a routine procedure for the world in the coming era 
as well. This situation might be the turning point or changing point effects in the change 
ot the university system of universities across the world. 

Since the last decade, activities for internationalization of universities have been 
widely supported m universities across the world. The distinct activities which have been 
materialized are the student exchange programmes among European universities for 
example, ERASMUS and TEMPUS. There are also professor exchange programme co-
research programmes and the international conferences. One of the consequences is'that 
the host universities have to arrange an international course for the students and 
professors from foreign countries, some universities adopted the whole programme of the 
international curriculum, where as other universities constructed only specific subjects 
and integration with the current curriculum for some others. As for the language being 
used for instruction, some use their native languages, some apt for international 
languages. For example, the foreign students in France -even in the short period exchange 
programme- must use French, The students going to Italy must use Italian, Japanese for 
Japan and of course English for the students to England. For smaller nations even with 
their own languages, but for the convenience of the students and the feasibility of the 
exchange programmes, have to utilize the international languages especially English as an 
educational communication. In concurrence with the present situation, English has 
become the world language which is mostly used around the world geographically 
therefore, English has been the most accepted as educational communication in' 
international programmes within universities globally. There is also the trend that 
education in English in the universities will gradually rise. 

However, the cases where education in English in the universities whose English 
is not the native language remain debatable. For instance, in the Netherlands, the Minister 
of Education and Science announced that he wanted to introduce more teaching in the 
English language in Dutch universities. This idea was criticized and protested from 
several groups. Most commentators found it a ridiculous idea (Dronkers 1993 295) 
Similarly in Malaysia, when the prime minister, Dato' Seri Mahathir Mohamed suggested 
that universities and institutions of higher learning should teach some technical subjects in 
hnglish, the idea was opposed by many groups of the society (Pillai, 1994 5) In Thailand 
a former permanent secretary of the Ministry of University Affairs, Wichit Sri Sa-an' 
suggested the idea that to internationalize Thai universities, the bilingual policy must be' 
established, i.e. Thai is the first language and English is the second. This idea received 
both supports and protests, however, such policy was not happening yet. 

In practice, despite the controversy, the international programmes in English in 
many countries keep increasing. As far as the researcher has the direct involvement such 
as the universities in the Netherlands and Thailand, this is to respond to the policy of 
internationalization and to support the increasing number of foreign students, especially 
the ones who have short term study and could not master the host university language' 
This calls for the education in English. For other aspect, this will open up the chances for 
the native students who have no opportunity to go abroad to join in the activities for 
internationalization as well. The emerging consequent problem is that what is the 
boundary of education in English within those universities? From the review of 



documents and related studies, up until now, no research could give answer to this 
question. However, education in English is a consequence of the internationalized 
development, thus to quest for the answer of this question perhaps we have to look back 
at the goals of the university internationalization- Why do we have to internationalize? 
What is the boundary and how to obtain it? As mentioned above that this could be the 
turning point of the universities across the world. 

To develop the universities into internationalized, there are several groups of 
personnel involved starting from policy level through execution level. There are, for 
instance, international, national and regional government, the private sector, institution, 
faculty and student. The ideas and the goals of internationalization differ vastly depending 
upon the roles and perspectives of each group of people mentioned which may be 
harmonized or in conflicts. Knight and de Wit (1995:9-14) divided rationales and 
incentives used for the internationalization of higher education into two main groups: 
economic and political rationales, and cultural and education rationales (see more details 
in the following chapter). 

Policies and activities of university internationalization that occur in this time are 
mostly of type top-down policy which were specified by policy level personnel then 
passed along to the execution department (in universities, they are academic staffs and 
students) to process. As started above that each group has different perspectives about 
university internationalization, academic staffs and students may have different 
perspectives from the management which today's researches involved in this case are at 
minimum. In order for the policies of university internationalization to succeed, great 
corporations from the academic staffs and students are required because they are directly 
involved in various activities. Furthermore, the culture of universities namely the 
academic freedom prevents management by order but the consensus method yields the 
best results. Therefore, the study of the opinions or perspectives of the academic staffs 
and students about the university internationalization and the consequences is a necessity. 
This is to gather information and adapt to coincide with the needs of the management 
which then results in the success of the university internationalization policies. 

This research intends to study the opinions of the academic staffs and students 
about the university internationalization and the consequences. Discovery of such 
opinions is useful in particular to the management who may utilize the information to 
improve the internationalized policies for better fit with the needs of the performers -the 
academic staffs and students. Moreover, the other purpose of this research is to cross
country study thus widen the data platform and discover the perspectives of the academic 
staffs and students from different nations. The social differences could be one of the 
reasons that caused different opinions. Therefore, the results from this research will help 
understand the others by the comparison study of the similarities and dissimilarities. As a 
result, this will bring about understanding each other and healthy relations among the 
nations in the future. 

The selected countries for this research are smaller countries that have their own 
languages which are not English or other international languages. The reason being is to 
study the opinion about the influences of English upon these countries which are the 
consequences of the internationalizing activities (that remains the case of major 
controversy), for instance, offering more international curricula, the more use of English 
for instruction and the need for everyone to master English. Another point in case, the 
selected countries are from West Europe and Southeast Asia which may be called 
inter-continents. The reason for selecting these two continents because in the past, most 



information spread in one direction. This results in a one-way received information in the 
east, by the same token the west has little information about in the east especially, in 
terms of education. This research will produce the information from both directions in'the 
same subject which is useful for the present internationalization that should be in the form 
of mutual exchange -knowledge exchange for each other rather than one-sided. 

1.2 Research objectives 

From the incidents and the essentials of the aforementioned problems, this research has 
the following objectives: 

Objective 1: To study the opinions of the academic staffs and students on the university 
internationalization. 

Objective 2: To study the opinions of the academic staffs and students about the 
influences of English upon the education in the universities as a consequence of 
internationalization. 

Objective 3: To find out the factors which influenced the opinions of the academic staffs 
and students on the university internationalization. 

1.3 Research questions 

Based on the research objectives, thus follow the general questions and specific questions 
of the research as follows: 

Research question 1 : What are the opinions of the academic staffs and students on the 
university internationalization? 

a. What are the goals of internationalization? 
b. What are the impacts of internationalization? 

Research question 2: What are the opinions of the academic staffs and students about the 
influences of English upon the university education which as a consequence of 
internationalization? 

a. What are the boundaries of teaching in English? 
b. Is it possible for the English language to become the common language used 

for communication among scholars across the world? 

Research question 3: What are the factors that affect the differences in the opinions of the 
academic staffs and students? 

a. Do social backgrounds have influences upon the opinions of the academic 
staffs and students? 

b. Do fields of study have influences upon the opinions of the academic staffs 
and students? 



c. Do other factors, such as status as teachers and students, sex, experience in 
internationalization and efficiency in English, have influences upon the opinions on 
internationalization? 

1.4 Definition of terms 

Many phrases involving in the internationalization are often seen, such as 
internationalization of higher learning, internationalization of higher education and 
internationalization of universities. The differences are the boundaries of the words, for 
example, higher education and higher learning have the meaning coverage wider than 
university because they include any education beyond high school level. In this research, 
the phrase internationalization of universities will be used to specify the boundary of the 
study which devotes solely to the universities. 

There are several definitions of the term internationalization of universities but 
for this research it means the development process of universities into a more global 
aspect. 

Universalization dimension means the viewpoint that the internationalization of 
universities should aim at serving the international learning community. 

Nationalization dimension means the viewpoint that the internationalization of 
universities should aim at serving the nation's purposes. 

English domination means the viewpoint that English is the predominant 
language in the present world situation. 

Academic staffs means personnel in the universities who are responsible for 
teaching and researching or teaching alone or researching alone. 

Students means university students who are studying in the universities. 
English proficiency means the self perception about the proficiency in the 

English language of oneself. 
International experience means experiences in activities concerned with foreign 

education, i.e. studying abroad, visiting the university abroad, co-research with foreign 
researchers and international conference involvement. 

European universities means the universities included in this research which are 
located in Europe, i.e. University of Amsterdam and Katholieke University of Leuven. 

Asian universities means the universities included in this research which are 
located in Asia, i.e. Chulalongkorn University, University of Malaya and the National 
University of Singapore. 

1.5 Outline of this study 

The remainder of this book consists of eight chapters. In the next chapter, the goals and 
consequences of the university internationalization are discussed and consequently 
formed the theoretical framework of this research. In chapter 3, the research methodology 
and the data collection process are described. Data analyses and results are in Chapter 4 to 
7 where as Chapter 4 presents the results of dimensional analysis of the opinion about the 
university internationalization. Chapter 5 presents the comparison results of the opinion 
among sub-sample groups and the factors that affect their opinion. In Chapter 6 and 7, the 
qualitative data of the University of Amsterdam and Chulalongkorn University are 
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analyzed respectively. Finally, Chapter 8 presents the issues proposed for 
internationalization policy formulation. 



Chapter 2 
Perspectives of University Internationalization 

2.1 Introduction 

From the review of related documents about university internationalization, the experts 
agreed that university internationalization was not a new idea since in the history the 
universities in the beginning era already have the internationalization (considering the 
components of knowledge, teachers and students which have the internationalization in all 
dimensions). Knowledge had internationalization which can be transferred with no 
limitation which differs from the present that some knowledge is not allowed to be taught 
to the foreign students because for example the benefit of the nations. 

Teachers and students traveled from various places and were capable of traveling 
from one university to the other without any barriers. European scholars in the Middle 
Ages used Latin as a common scientific language thus the management of the universities 
in that era had more freedom with almost no control from the government. Then there 
were changes in politics and religious resulting in the limitation of the mobility of the 
teachers and students. The universities also were more controlled by the governments and 
were used as the tools to develop their societies, build their own identities, produce the 
knowledge and personnel to serve their nations. As the consequences, the universities all 
over the world were different from each other dramatically in terms of structures, 
methodologies and the native languages were used as the teaching languages. The 
university internationalization seemed to diminish until recently since the decade of the 
1980s the university internationalization became the interesting topic worldwide. This can 
be said that the university internationalization in this era conceived from the spark of the 
European Community and the effects were then transferred to the other locations across 
the world causing the development of the university internationalization. It was generally 
accepted that the reasons that the universities had to develop to be more 
internationalization were the effects of the changes in the politics, economics and 
societies of the world resulting in the globalization of economy and society. Such changes 
and the effects can be divided into three categories: 

1. Economy and trade development which created the common market and world 
market. There were more trades among the countries as well as the competitions. 

2. Political development, the end of the cold war opened the door for 
communication between the countries (more freedom). 

3. Scientific and technological innovation, especially the telecommunication 
systems with more convenience and speed brought about the communication among 
individuals around the world with speed and spectrum (wideness). Current events 
anywhere in the world would be common knowledge simultaneously thus, no country can 
exist solely but rather interdependently. 

Universities as a unit of the societies, also received the effect of the changes above. 
Moreover, the universities were perceived as the important institutes which helped 
develop people and the nations to coexist with the changes of the society of the world. In 
this era, in order to serve the purpose of the countries, the universities will be developed 



towards internationalization which differs from the previous era when the universities 
were used as the tools to develop the countries and as the results the universities were then 
developed more towards nationalization. At present, the policies for the university 
internationalization rise worldwide as the perception of the method to help develop the 
countries to coexist with the world current situations. However, the goals of university 
internationalization still differ according to the perspectives of each stake holders (such as 
governments, institutions, faculties and students). This is still a debatable issue which is 
one of the causes for this research to study, therefore, the next section will discuss and 
analyze the concepts of experts about the goals of the university internationalization. 
Section 3 will discuss and analyze the arguments of the experts about the effects' and/or 
the consequences of the university internationalization. Section 4 contains the factors 
which affect the differences in the opinions of individuals about the university 
internationalization. Section 5 presents the frame of the theories (which were used as the 
bases of this research) and the hypotheses of this research. 

2.2 The goals of university internationalization 

Most experts present the concepts about the goals of the university internationalization by 
analyzing the effects of the changes in economies, politics and societies, then introduce 
the concepts about what the universities should do in order to produce the graduates or 
develop the countries to coexist with the changes of the world society in various aspects. 
Kerr (1991) with different approach, analyzed the historical movement of the university 
internationalization stating that since the era of the foundation of the universities which 
already had the internationalization with the goal of serving the learning community but 
was later intervening by the governments changing the goal to serve the countries. At 
present there seem to be the trend of changing back to the institutions which serve the 
learning community once again. 

The first section will present the arguments of the university internationalization 
from the expert in the western world followed by from the eastern world. However, by no 
means this will represent the experts around the world since the western world contained 
the majority of experts from the West and the North Europe where as the majority of the 
eastern world were from the Southeast Asia. The last section belongs to Kerr. 

From the International Encyclopedia of Education (1994), global 
interdependence in the present era caused the need for the internationalizing education for 
the two main goals. The first (which was idealistic and elusive) was the awareness of the 
global interdependence for the youths with better attitudes to each other. This resulted in 
the international solidarity, rejection of racial prejudices and understanding of other 
cultures. The second goal (which was rather tangible and pragmatic) was to create the 
skill and the ability of the young people to be ready to function in an international setting, 
such as mastery of foreign languages, knowledge and insights into foreign cultures, and 
the history and geography of the other nations. This goal stressed on the preparations for 
the youths and centred around the students. 

Sweden had started the policies and activities about the university 
internationalization for quite sometime and set the goals of the internationalization by the 
emphasis on the students. The Swedish Commission on Internationalization of Higher 
Education had set the goals of the internationalization by dividing into general and 
specific as follows (cited in Husen and Postlethwaite, 1994: 2975): 



The general goals stated were: 
(a) Awareness of global Interdependence and the importance of international 

understanding. 
(b) The promotion of international solidarity as expressed in the efforts and 

resources devoted to financial and other assistance to developing countries. 
(c) Acceptance of the Western pluralistic value orientation, and tolerance toward 

ambiguity. 
The more specific and pragmatic goals were: 
(a) Employability on the international labour market, including international, 

intergovernmental organizations. 
(b) Orientation toward the future. 
(c) Specific skills and knowledge necessary in order to function in an 

international context, such as language skills, knowledge about other cultures, and so on. 

For the countries in the West Europe, the greatest single stimulus for internationalization 
in Europe came from the European Commission, the original main reason being a fear on 
the part of the Commission that Europe would lose the technical race with the United 
States and in particular Japan, unless the science and technology were stimulated at the 
European level (De Wit, 1995:76). Therefore, the internationalization in this region was 
based on the economic and political criteria at the expense of a broader cultural and 
academic approach and stressed at Europeanization rather than internationalization. 
Knight and De Wit (1995:9-14) analyzed the rationales and incentives used for the 
internationalization of higher education. They said that the rationales and incentives for 
internationalization were influenced and to large extent constructed by the role and the 
viewpoint of the various stakeholders: international, national and regional governments; 
the private sector; institutions; faculties and students. From the analysis, they found that 
while each of the stakeholder groups has a distinctive perception and a set of priorities 
with respect to internationalization with substantial overlapped. There is also a potential 
concurrence as well as conflict between the interests of the different stakeholders. Knight 
and De Wit divided the rationales for the internationalization into two groups which are: 

1. Economic and political rationales. 
2. Cultural and educational rationales. 

Economic and political rationales are: 
(1) An underlying reason about economic growth and investment in the future 

economy which perceived that the internationalization of education will have a positive 
effect on technological development and thus on the economic growth. 

(2) An argument on the labour market which perceived that the more 
international the labour market becomes, as a result of the globalization of the economy, 
the more a graduate has to compete with the people from other countries and the more he 
or she has to work in an international environment. Thus, the design of education to 
promote international skills for the graduates is essential. 

(3) A reason in terms of the foreign policy which considers the educational 
cooperation as a form of diplomatic investment in the future political relations. 

(4) A reason for financial incentives which perceived that the internationalization 
activities, such as contract education, recruitment of foreign students and international 
education advisory services, can be initiated for reasons of the incoming generation. 



(5) A reason about the national educational demand because in some countries, 
the lack of sufficient higher education provision at home has stimulated the mobility of 
the students and faculty. 

Cultural and educational rationales are: 
(1) A reason about the cultural function of the internationalization which 

constitutes a nationalist argument by which some countries perceived the 
internationalization of education should be emphasis on the export of the national, 
cultural and moral values. This is opposite to the concepts of several other groups, for 
example, the director of UNESCO, Frederico Mayor who said, "the university is an 
institution in which the production, transmission and reproduction of a culture meet 
harmoniously and in which the latter are completed by reflection on the role and the 
function of culture in the life of nations and individuals". 

(2) A reason for the purpose of the development of the individual. It is frequently 
argued that the international academic exchange is more important for the individual's 
development than for the academic or social reasons. Knight and De Wit said that in 
Europe, the development of the individual as a reason for the internationalization is 
placed less at the forefront than in the United States. It is seen more as an added value, 
less important than the educational advantages of the internationalization. 

(3) A reason for providing on an international dimension to the researches and 
teaching. This is because of in terms of the academic study, an international approach 
attempts to avoid parochialism in scholarship, research, and to stimulate the critical 
thinking and inquiry about the complexity of the issues and interests that bear on the 
relations among nations, regional and the interest groups. 

(4) A reason for the institution-building whose arguments are that 
internationalization can strengthen the core structures and activities of an institution, and 
may enable the initiatives to be taken that would not otherwise be possible on the basis of 
local resources' and/or expertise. 

(5) A reason for the improvement of the quality of the education and research. 
Since the quality assurance of the education and research is receiving more and more 
attention, and assessment of the international activities are becoming widely accepted. 

Besides, there were also the arguments from the others such as Seidel (1991:289) who 
said that the internationalization of higher education needs to be seen in relation to the 
dual roles of the modern university, as a regional as well as an international institution. Its 
scientific achievements should be competitive internationally, while its students need to 
be able to compete in the national as well as international labour markets. Scott (1994:71) 
gaining experience from the Ramapo College of New Jersey, the United States, stated that 
the imperatives for global education were: economic competitiveness; environmental 
interdependence; the increasing ethnic religious diversity of towns and schools; the fact 
that many of the citizens work for global and foreign owned firms; the fact that even 
small business must deal issues of international trade, currency, and products; the fact that 
college graduates likely will be supervised by or will supervise persons of different racial, 
ethnic, and nationality groups; and national security and peaceful, respectful relations 
between nations. Therefore, education should prepare students to think and pursue truth 
on their own and in groups in an increasingly interdependent and multicultural world. 

In Canada, three national organizations, the Canadian Bureau for International 
Education (CBIE), the Association of Universities and Colleges of Canada (AUCC) and 
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the Association of Canadian Community Colleges (ACCC), have identified 
internationalization as an issue of critical importance. Each association has recognized the 
necessity for Canadian universities and colleges to integrate an international dimension 
into curriculum and research activities in order to produce graduates who are 
knowledgeable and skilled to work and live in an increasingly interdependent world and 
to help maintain Canada's economic, scientific and technological competitiveness 
(Knight, 1995:101). 

A measure of the commitment of Australian universities to international issues is 
that specific mention is made of them by virtually all universities in their mission 
statements and institutional profiles. Most mission statements and strategic plans refer to 
international standing or meeting international standards of scholarship, teaching and 
research. About one-third refer to an international focus, or to international in addition to 
regional and national constituencies. In some mission statements, there is reference to 
providing an international perspective for staff and students and producing graduates who 
are highly employable nationally and internationally. Several of the mission statements 
refer explicitly to international students: attracting international students; and the 
development of an international campus community (Back and Davis, 1995:128-129). 

In contrast, at a meeting of university leaders from Asian and Pacific Rim 
countries, the executive director of an association of Southeast Asian universities asserted 
that Americans are interested in international education for reasons of economic 
competition, and that Asians are interested in international education for reasons of 
mutual respect and cooperation (Scott, 1994:72). By which Scott accepted that while the 
assertion may be overstated, there is some truth to it. Most American educators seem to 
advocate international education for career and other self-serving reasons. And they 
endorse multicultural education as a palliative, not because it has something important to 
say. 

This argument gave rise to the question whether the concept or the perception 
about the internationalization of the Asians differs from the Americans and the other 
regions such as Europeans are true. Therefore, the next paragraphs will discuss the 
concepts of other Southeast Asian experts. 

A Thai former prime minister, Anand Panyarachun, stated that the role of 
education in a changing global economy and society played a vital role in shaping society, 
education must continuously respond to the changes taking place around us: the end of the 
Cold War, improved information and transportation flows, and the increasing integration 
of the world economy. All these developments have radically changed the way we look at 
the world, and education must equip us with new tools with which to approach this 
increasingly challenging environment. He stressed that the traditional role of education in 
helping the country develops must not be overlooked. Successful economic development 
rests on the development of each person to their fullest intellectual and moral ability. 
Promoting development means promoting responsibility. This was the more traditional, 
and time-tested, role of education in development. Education played a critical role in 
creating not only personal, but social maturity. He gave an example of this increased 
consciousness that was looking at how industrialization and the economic development 
process could be truly useful and productive for all members of the society. With such an 
awareness, we would be able to address income and regional disparities that often occur 
along with economic development, and which could prevent the benefits of development 
from reaching those who needed it most. 
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Furthermore, true education not only creates awareness of technological 
possibilities but develops a moral consciousness to control the development of these 
possibilities. We should never forget to pay attention to developing people into socially 
responsible citizens with the same intensity we give to developing new technologies. This 
moral component of education is one of the foundations of the Thai nation and a most 
valuable asset of traditional methods of education that we must preserve as we expand our 
horizons to meet the new challenges of the present changing world. In brief, developing 
the education to meet the changes of the present world above must be built upon these 
two solid bases: the increased consciousness of responsibility and moral. 

At the end, Panyarachun concluded that as the world gets smaller, we must 
educate people to understand their neighbours and their neighbour's concerns, to be more 
tolerant cultural understanding and a global perspective comes through awareness of other 
societies, and universities must increase this awareness (Panyarachun, 1993:4). 

The Long-range Plan of Thai Higher Education (1990-2004) also contains the 
policy issues supporting the internationalization as follows: " Internationalization of Thai 
higher education should aim at increasing global awareness in all of the university 
functions. Internationalization should facilitate the increasing roles of the country in the 
world community, to enhance Thailand's economic competitiveness, and to maintain 
national image and dignity as the country expands its relationship with other countries". 
Moreover, the short-range developing plan which now entered the educational 
development phase eight (1997-2001) with assigned specific policy that within this 
developing phase eight, Thai higher education will receive more support to be 
internationalized to create the educational centre at the regional level (Ministry of 
University Affairs, 1991:51 ). 

At the national seminar topic Internationalization of Thai Higher Education, the 
president of the Asian Institute of Technology, Alastair M. North, suggested the concept 
that currently we live in an international world so the education system must have 
objectives in both national and international levels. Working towards the implications of 
internationalization of an education system, we must consider the internationalization of 
the output product - in this case the graduates - judging what skills or capabilities that are 
essential for graduates. He suggested three essential capabilities which are: first, the 
graduates must have understood of foreign countries, their histories, their cultures and 
their mores. They must understand the aspiration and capabilities of their peers in other 
countries. Second, graduates must be able to communicate with their fellows worldwide -
communicate on professional matters and also on a social level. Third, graduates must be 
able to partner colleagues from other countries in all aspects of professional life from 
business to politics (North, 1991:115). 

In the same seminar, Yoshida Abe described the experience about the 
internationalization of Japanese higher education which has been processing the 

exchange programmes of the students and faculty members for some time. He presented 
the concept that from now on a new approach to the internationalization of higher 
education is strongly needed, particularly among Asians. The simple idea of the transfer 
of higher knowledge by study at centres of learning is becoming obsolete, although the 
main stream is geared at that old idea. Gradually, a new concept of sharing knowledge 
and learning mutually is being accepted. He concluded that the growing movement of the 
students and academics among Asian countries will support this contention 
(Abe, 1991:92). 
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Natth Bhamarapravati, a former president of Mahidol University, Thailand 
indicated that Mahidol University had been aware that in order to become 
internationalized, students needed to understand the nature of internationalization along 
with the standard of medical sciences. They should be able to function as good citizens of 
the country, regional and the world. Simultaneously, local problems needed to be 
determined by means of research in which international agencies could have an active 
participation. He viewed that western scientific principles could be regarded most 
beneficial when they were applied and incorporated properly with social sciences and arts 
to complement the indigenous ways of life. 

He pointed out further that with such views in mind, the objectives of the 
international programmes offered by Mahidol University were to: 

- enhance self-directed efforts to improve the quality of research and services of 
the country by means of international cultures and standards which conformed to the Thai 
society, and 

- seek ways and means which would encourage Thai higher education institutes 
to learn from other universities and private sector, and to select what best suited then-
needs (Bhamarapravati, 1991:11). 

Furthermore, from the group discussion, the participants suggested the crucial principles 
to make the internationalization of higher education process possible as follows: 

(1) The goal of the internationalization of higher education should include the 
capabilities to compete with other countries while fostering the harmonious atmosphere 
by having extensive cultural exchange activities. 

(2) The preservation of the Thai language and culture should be given high 
priority. 

(3) Knowledge and favorable attitudes must be incorporated. 
(4) The importance of basic courses of study should be stressed together with the 

development of international curriculums at both the undergraduate and graduate levels 
(Ministry of University Affairs,1991:123). 

Paitoon Sinlarat (1991:13-24) suggested the concepts and directions of the 
internationalization of universities that for the present world and the world in the next era 
there should be the concepts and important trend to rectify the past limitations that occur 
concurrently with the future world which are: 

(1) The goals of the university internationalization should be based on the goals 
of the education which accommodate the economic and international political demands. 
And that will be the starting point of the internationalizations which centre around the 
cooperation and conception of the world society. 

(2) Internationalization is to know the others in order to know oneself better at 
the same time, and to study the others not only for the businesslike or political gain but to 
develop oneself by looking at the others as one's image in the mirror. 

(3) University internationalization should be the knowledge exchange process in 
both directions to rectify the past limitations which the developing countries receive the 
knowledge, concepts, ideas, beliefs and the way of life from industrial countries whereas 
the industrial countries pay no interest or actually study the way of life of the developing 
countries. Transferring such knowledge and ideas turned the internationalization into the 
tool of colonialism or neocolonialism causing the rise of anti-colonialism. 
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(4) Internationalization should be created with a large boundary to cover every 
individual and groups in order to get to the real goal of the internationalization. 

(5) Internationalization should be studied continually for a long period of time 
even though the internationalization in this era may be the consequences of the economic 
and political developments. But when the internationalization happened in the universities 
it became a matter of education which needs to be a continual process and should be 
supported to be continuing without intermission according to the demand of the economic 
or political group only. 

According to the interview with the administrators of the universities in Thailand about 
their opinions on the internationalization, each administrator presented the concepts of the 
internationalization which correspond to the philosophy of each institution which consists 
of similarities and differences as follows (see more details in appendix C ): 

Every university had the common main purpose of the internationalization - that 
was to create and transfer technology and knowledge for the development of the country. 
It was aware of taking a leading role in the internationalization of Thai society. Moreover, 
each university had different emphasis depending on its history, philosophy and nature. 

Chulalongkom University, the oldest university in Thailand, aimed at promoting 
academic standards to international level. It was to make the university well-known and 
be accepted by foreign countries especially in the region of Southeast Asia. 

The philosophy of Thammasart University was to serve the society, therefore, 
the policy of internationalization aimed at producing graduates with global perspectives 
and capabilities to cope with social needs. Thammasart University had changed its roles 
from a specialized university in social science to a comprehensive university in order to 
produce graduates in science and technology since Thailand was lack of manpower in this 
area. 

Mahidol University was famous for medical sciences for a long time and the 
content itself was internationally oriented. It was a centre of medical services for Asian 
countries and providing assistance for every new Faculty of Medicines in Thailand. 
Therefore, it aimed at providing services and academic collaboration to every country, 
mainly to foreigners and Thais who were interested in the international programmes. 

Assumption University, a private university which was established by the 
religious association, was recognized as an international institution from the day of 
establishment. The emphasis of Assumption University was placed on the tradition of 
providing education to support a business sector. English was used as the medium of 
instruction and communication because the English language was the key to acquire 
knowledge. 

The Ministry of University Affairs, the institute responsible for higher education 
policy in Thailand, proposed that the implementation of internationalization policy should 
be managed at two levels; regional and global levels. The regional level included 
Southeast Asia, South Asia, East Asia and Indochina. The global level included North 
America, Europe, Africa and Australia. 

The concepts about the goals of the internationalization of the western and eastern 
countries as stated above are - in general- not different. The components of the goals are 
partly abstract or as the International Encyclopedia of Education called idealistic for 
example, creation of global awareness. The other part is concrete or tangible and 
pragmatic for example, preparation of skills and abilities to catch up with the scientific 
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advancement and to satisfy the economic and social changes for the benefit of the 
individual, country, region and world society, respectively. However, the details may be 
different slightly for example in the East, in particular Thailand which stressed more on 
the issue of cultural preservation whereas in Europe stressed on economic. 

It can be said that the goals as they appear in text are not different but in practice 
there may be some difference which is ordering the importance or significance of the 
weight upon issues, while some are more concerns about the concrete than the abstract 
whereas the others weigh them equally. The example is that in the East where there are 
constant arguments that the West weighs more in materialism rather than emotional 
aspects. 

In terms of benefit, some are more concerned or weigh the benefit of their own 
countries that the benefit or the impacts upon the world society as a whole. Some may 
view that they should concern about the benefit of the world and their countries 
simultaneously with equal quantities, not different orders. Some may concern more on 
economies than the societies and this will create the sense that the goals of the 
internationalization of each region are different. 

By looking at the benefit angle, the goals of the internationalization as stated 
above can then be divided into two groups or two dimensions which correspond to the 
concept of Kerr which is the goal for worldwide learning community or for nations' 
purposes. 

Kerr explained the historical movement of the internationalization of universities 
that Universities are, by nature of their commitment to advancing universal knowledge, 
essentially international institutions. Therefore, the universities in the beginning era had 
the goal of serving the worldwide learning community. The university management had 
total freedom without the control or intervention from the government. The characters of 
the universities in the era as explain by Kerr are: 

The original model, however perfect or imperfect, was the cosmopolitan 
university, whether in the Greek or Muslim or Catholic or other civilizations, not bound to 
the single nation state and with the wandering scholar and with places where students 
from all parts are received. There was one scholarly language; and, in the Muslim and 
Catholic civilisations, one religion. There was one curriculum. There was one economy in 
terms of the orbits of commercial transactions. The institutions of higher learning were 
similar in their structure and ambience, and the wandering scholar could feel at home in 
any of them. Kerr called the pattern of the universities in that era convergence model of 
the university which he said the developing duration was about 2,000 years. 

Next, there were changes in the religious and politic of the world resulting in the 
reform of the universities. In this era the universities are more controlled by the 
government and being used as the tools to produce the personnel to serve the countries, 
and to create skills and advanced new knowledge in order to develop the economy of the 
countries. Moreover, the universities are also assigned to establish the national identity 
which results in the various different model of the universities all over the world. 

2.3 The consequences of university internationalization 

The consequences of the internationalization are still a debatable issue according to Kerr 
(1990: 17) who said " It should be noted that, while internationalization or regionalization 
of higher education has its advantages, it can have its cost as well, particularly in the loss 
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of diverse heritages". The following will discuss the direct impacts upon the universities 
and the societies. 

The direct consequence to the university that is widely debated is that the 
internationalization will create the uniformity or diversity of university systems. One 
argument perceived that the student mobilities will create the same model of the need of 
the universities because the problems of credit transfer, equivalence of courses, 
educational qualification and educational systems. If the exchange programmes want the 
real benefit for the students more than just traveling to the foreign countries of the 
students, these problems should then be considered. Therefore, this argument perceived 
that at the very end the university internationalization will bring about a single university 
model which is opposite to the other argument that perceived that the universities have 
been developed their own models and identities for a long period of time so the 
communication in the form of multilateral (meaning not the communication between one 
university and the other university but among several universities) will create the 
imitation or duplication of models which will develop into more variety of models rather 
than the imitation of a single model. This argument believed that the university 
internationalization will not cause the loss of the beauty of the multifariousness of the 
universities. 

Next is the argument about the language which will be used to communicate 
between the scholars in the international activities. An argument perceived that any 
language may be suitable depending on the type of the activity and the involving persons. 
Another argument believed that English will be more important and essential for the 
international activities of the universities worldwide (not only for the countries that use 
English as the national or official language). 

Since at present English is geographically used in most countries around the 
world and also English has become the main language of the knowledge dissemination 
worldwide. For example, the main internationally circulated journals are in English. A 
number of textbooks in all scientific fields are published in English. Computer-based 
networks which have general important functions in transmitting knowledge are also in 
English. Most international scientific meetings are conducted in English. Therefore, 
English has become an essential tool to access and contribute to knowledge worldwide. 

In practice, most students in the exchange programmes prefer to choose to go to 
study in the countries which use English. Their main reason is that the need to practice the 
skill in English. Besides, the host universities in the countries where English is not the 
national or official languages usually develop more courses in English to attract the 
foreign students and to solve the problem for the foreign students with the short period of 
study and cannot master the host university languages. The other aspect is to arm the 
teachers and students with the wisdom so that they can quickly follow the advancement of 
the learning science which is mostly in the English media. 

For the international activities in the regional level, sometime English may not 
be essential but for the international level for the current world situation, English is 
mostly used as the media. Therefore, this argument stated that the university 
internationalization will turn the English into the common language among the scholars 
worldwide. 

However, language is only the media or the culture by itself is still the unfinished 
dilemma. One who sees the language as the media views English as the key to contact the 
outside world; as a tool for technological development; and as a tool to access to 
knowledge worldwide and nothing more. While one side argued that English is a culture 
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by itself and accepting the other's language is equivalent to adopting the culture that 
comes with the language too. Thus, this argument perceived that if English is used for 
teaching in the universities (here refers to the country where English is not the native 
language) will affect the nation's language and culture. Consequently, the native language 
may be corrupted, degraded or even extinct because the teachers and students appreciate 
and value the English more. This also affects the high' school education since the students 
will pursue their study in the universities and may value English more than their native 
languages. Moreover, English may become the language of the elite group similar to what 
happened in the colonialism. 

Another social impact is that if the communication is one-way especially 
between the developing and industrial countries which may create the fear of governing 
the thought, belief and the way of life. Thus consequence changed the previous way of 
life and created the cultural protection or the resistance to neocolonialism. However, there 
is also an argument that if the old culture was firm and righteous, it would never be 
disappear or ruined which imply that only the improper ones would be developed or 
reformed. 

Another argument which some afraid of the problem about brain-drain which 
happened in the past. The brain-drain problem from the developing country to the 
developed country which is the present problem, in addition the new problems arise 
which is the brain-drain among the developed countries. This is because the scholars 
prefer to relocate where there are better facilities and better chances or opportunities for 
advancement. However, looking from another angle, the free flow of the scholars will 
stimulate the competition to develop the institutions into an even higher standard. 

2,4 Factors that affect the opinion about university 
Internationalization 

From the overview of the goals of the university internationalization above, which are the 
arguments from the experts which, as mentioned earlier, mostly are from the analysis of 
the impacts of the situation of globalization of economy and society towards the 
universities. Therefore, it was not different whether from the west or the east but the 
details and the emphases may differ. 

The question is ordinary people which in this research mean the academic staffs 
and students have the opinions which are similar or different from the experts above. If 
the current of the internationalization spread worldwide to every individual then everyone 
should have the same opinion. However, according to Knight and De Wit who said 
"rationales and incentives for internationalization should differ with respect to the roles 
and concepts of each group's stakeholder", especially the stakeholders within the different 
societies which, in this case means the nation societies which have different historical 
backgrounds, cultures and societies, all of which contribute to the differences in the 
opinion of the individuals from dissimilar nations. 

Beside the fields of study which is always said that have the impact on the 
individuals within different fields to have different opinion and also result in the different 
levels of the internationalization of each field. This is because each discipline has 
different contents, some with international knowledge which can be used worldwide such 
as sciences and mathematics, some with cultural knowledge which cannot be transferred 
across the cultures. The methodology of the education may or may not differ from one 
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discipline to the others. Kerr said that language was another reason why each field of 
study has different internationalization for some fields such as sciences and mathematics 
the scholars may understand each other with few words or a brief explanation whereas in 
the humanity and sociology fields require more explanation for mutual understanding. 

This case the researcher asserts that presently several disciplines have been 
elaborated vastly from the original ones for example, there are more interdisciplinaries. 
Some subjects with limited cultural knowledge may develop the educational methods into 
the comparison aspect to the other cultures. Consequently, there will be exchanges in 
terms of knowledge and understanding between individuals from different cultures. This 
is to harmonize with the goals of the internationalization in this era. In addition, newer 
subjects mostly have international character (property) such as computer, and business 
administration. In conclusion, nowadays the fields of study should not be the barrier for 
the internationalization anymore. 

The experience in the international activities should be another factor that affect 
the opinion about the internationalization. From the research titled Impact of International 
Programmes on Staff and Student Mobility and Career Prospects, Bunnt-Kokhuis and 
Bergmans (1994) found that earlier contacts with internationalization of education have a 
positive effect on an individual's opinion about studying abroad. Moreover, the research 
of Dronkers (1993) also supports this case. Dronkers found that the demand of pursuing 
the study in the English-speaking schools of the pupils in the Netherlands is from the 
pupils whose families have foreign experiences which are the professional and 
educational level of the parents, and particularly that of fathers. This indicated that ones 
who have foreign experiences or the international activities will possess the positive 
opinion about the internationalization or are more likely to anticipate the international 
activities than the ones without such experiences. 

2.5 Theoretical framework and research hypotheses 

As mentioned, the internationalization is the process or method not the end or destination 
therefore to consider the goal of the internationalization, we should start at the goal of the 
universities because the goal of the internationalization should correspond with the goal 
of the universities. 

The goal of the universities in the beginning era was to quest for the knowledge. 
According to Socrates, the meaning of knowledge is "the only one good and is universal 
in value". Therefore, the goal of the universities in that era was to serve the international 
learning community, by nature the university has the property of the international 
institutions. The knowledge according to Bacon also meant "power", thus in the following 
era the acquired knowledge should be used to mainly benefit the nation. The goal of the 
universities was then conforming to serve the nations' goals. More universities became the 
national institutions. At present the universities are forced to develop more into the 
internationalization, this is because the politic section still perceives the university 
internationalization as the goal of the nations or to benefit the nations. But Kerr believed 
that finally the current of the internationalization will reverse the universities towards the 
original goal similar to the beginning era of the universities which were the institutions 
that served the international learning community. 

Considering Kerr's concept, the goal of the universities is a dilemma with one 
alternative is to serve the international learning community which in this research called a 
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universalization dimension, and the other alternative is to serve the nations' goals which in 
this research called a nationalization dimension. These two dimensions reside on the same 
scale but with opposite directions. Kerr believed that the current of internationalization 
which happens today will guide the universities to the goal of universalization dimension, 
and the scholars in the universities will tend to agree more than the nationalization 
dimension. This leads to the first hypothesis which is "Academic staffs and students will 
agree with the goal of the internationalization in the direction of the universalization more 
than the nationalization dimensions". 

The consequences of the internationalization according to the concept of Kerr are 
that the universities will have the characters similar to the universities in the beginning era 
which refers to single model, same curriculums and use the same language (English) to 
communicate among scholars worldwide. Therefore, if the first hypothesis is true then 
follow the second hypothesis which is "The universities worldwide should have a single 
model", and the third hypothesis which are "Studying in the universities should be in 
English and English will become a,common language for the scholars worldwide". 

However, from the review of the literature above, there was an argument that the 
universities of each country have developed their own identities for a long time and also 
served the goals of each country for long period of time. This created the varieties of 
universities worldwide which should never be vanishing but the current of the 
internationalization is unavoidable for the universities. As seen from the opinion about the 
goals of the internationalization of several individuals above which consist of both the 
goal to serve the country and the goal for the world society. This brings about the concept 
that perhaps the relation between the universalization dimension and the nationalization 
dimension may not lie on the same scale. Accordingly, the alternative hypothesis or fourth 
hypothesis is that "A universalization dimension and nationalization dimension are the 
two forces on the different scales". 

If the alternatives hypothesis is true, the implication will be that the university 
internationalization does not mean that the universities should reduce their nationalism. 
Ones who agree with the universalization dimension may also agree with the 
nationalization dimension and " the consequence of the internationalization may create a 
new model which has both uniformity and diversity" (a fifth hypothesis of this research). 

For the case that the language which is used to communicate among the scholars 
worldwide - even by theory - could be any language. In practice, we cannot overlook the 
influence of the English upon current situation. Therefore, the sixth hypothesis is that 
"English has high level of relation with the universalization dimension". 

The case of the factors which affect the opinion about the university 
internationalization as discussed in the last section will be based for the seventh 
hypothesis which is "Academic staff and students should have different opinion". The 
eighth hypothesis is "Social background of the society that is different should affect the 
opinion of individual differently". 

The variable fields of study which reviewed from the literature indicated that the 
majority believed that different fields of study caused the different opinion about the 
internationalization of individuals. But the researcher argues that nowadays the various 
fields of study have been vastly developed from the originals. Besides, the current of the 
internationalization in the present affects everyone, therefore, the researcher set the ninth 
hypothesis that "Different fields of study will not make the individuals think differently". 
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Chapter 3 
Research Methodology 

This chapter contains the contents about the research design, population 
and selection of samples, instrument development and data collections. 

3.1 Research design 

This research adopted the descriptive method to study the opinion of the academic staffs 
and students about the university internationalization. The boundary of the study is to 
study on the small countries which have their own native languages that are not the 
English language or other international languages. This is because a purpose of this 
research is to study the influence of the English language as the consequence of the 
internationalization which usually impacts the small nations. Another purpose is to 
compare the opinions of the individuals who are in the different societies. The society, 
here means the national level of society, therefore, the research area thus covered large 
boundaries which were several countries. The basic theme of this research is that the 
smaller nations would similarly be impacted greatly by the internationalization. But these 
smaller nations have their own identities which are different from each other. 

Since the sample groups scatter within several countries, the interview, even 
though is the method which capable of collecting data with great details and also offers 
the flexibility to the researchers in order to clarify the case problems, will not be suitable 
for this research. The main reasons were the great time consuming and the expenses so 
the questionnaire was selected as the data collecting tool which was most suitable for this 
research. 

Mailed questionnaire is often said to have both advantages and disadvantages. 
Miller (1991) gathers some advantages and disadvantages as follow: 

Advantages of mailed questionnaire: 
(1) Permits wide coverage of minimum expense both in money and effort. 
(2) Affords wider geographic contact. 
(3) Reaches people who are difficult to locate and interview. 
(4) Greater coverage may yield greater validity through larger and more 

representative samples. 
(5) Permits more considered answers. 
(6) More adequate in situations in which the respondent has to check 

information. 
(7) More adequate in situations in which group consultations would give 

more valid information. 
(8) Greater uniformity in the manner in which questions are posed. 
(9) Gives respondent a sense of privacy. 
(10) Affords a simple means of continual reporting over time. 
(11) Lessens interviewer effect. 
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Disadvantages of mailed questionnaire: 
(1) Problem of non-return. 
(2) Those who answer the questionnaires may differ from the non -respondents, 

thereby biasing the sample. 
(3) Validity depends on the ability and willingness of the respondent to 

provide information. 
(4) Possibility of misinterpretation of the question. 
(5) No follow-through on misunderstood questions or evasive answers; no 

observation of apparent reluctance or evasiveness. 

For this research, the researcher tried to lower the disadvantages by utilizing the technique 
in creating the questionnaire and the follow-up technique. To make the questionnaire, 
besides studying the related documents, the researcher has interviewed experts' concern to 
obtain the widest range of the answers. The questionnaire contains both open- and close-
ended questions. The open-ended questions will provide the opportunities for the 
answerers to fully express their opinions in total freedom. Before actual usage, the 
researcher has tried out the questionnaire to check the questions' clearness in order to 
prevent the problem of misunderstanding questions and misinterpretation of the questions. 
Additionally, the researcher also used the follow-up technique to retrieve the most number 
of questionnaires in order to be the satisfied representatives. 

The variables in this study are divided into the "dependent variables" and the 
"independent variables". The dependent variables are the opinions about the goals of 
university internationalization. The directions of the opinion are divided into two 
dimensions which are universalization dimension and nationalization dimension. The 
other dependent variable is the opinion about the use of English as the consequence of 
internationalization or the English domination dimension. 

Independent variables consist of the social background which is the university 
context, the fields of study and the demographic variables. The social background in this 
research means the national level society which each country should have different 
histories, cultures, the ways of life, and the environments which mold their population 
with different concepts. 

Fields of study in this research means the faculties according to the university 
organization that are related and are divided into five, which are Faculty of Arts, Faculty 
of Social Sciences, Faculty of Law, Faculty of Science, and Faculty of Medicine. 

The demographic variables which may cause the differences in the opinion are 
status (academic staff and students), sex, international experiences and English 
proficiency. 

International experiences mean the experiences that involve the university 
activities which related to the foreign countries. They are divided into three groups: 
studying abroad, visiting universities in foreign countries and participating international 
conferences. 

English proficiency means the acknowledgement of the individual in terms of 
self proficiency in the English language, which is divided into four levels: very good, 
good, fair and poor. 

In data analyses, since the data collected from the questionnaires were both in 
quantity and quality thus the data analyses also were performed in terms of quantity and 
quality to test the research hypotheses. 
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Quantitative data analysis consists of the factor analysis which will be performed 
in both exploratory factor analysis and confirmatory analysis. Then there will be the 
multiple regression analysis. 

For the open-ended questions, the content analysis will be used to obtain the 
answers or information with more details and accuracy. 

3.2 Population and selection of samples 

The population of this research are the academic staffs and the students of the universities 
in the smaller countries which have their own native languages that are not English or 
other international languages. As mentioned that in order to benefit the data exchanges the 
North and the South (very few researches study this case), this research selected to study 
two regions which are West Europe and Southeast Asia. Another reason is that the 
researcher is in the position capable of studying these two regions because the West 
Europe is the studying location and the Southeast Asia is the living location. 

In addition, the selected countries must be the country where the researcher can 
travel to collect data by oneself, therefore, the five countries in two regions selected as the 
frame of this study consist of (1) The Netherlands, (2) Belgium, (3) Thailand, (4) 
Malaysia, and (5) Singapore. 

Next, the researcher selects the universities that represent each country, one per 
each country with the following criteria: 

1. Must be the oldest and/or largest university 
2. Must be the comprehensive university that has several faculties not a 

specialized university. 
3. Must be in the status to develop the internationalization for instance, 

provide international curriculum, have plans to cooperate with foreign 
universities. 

4. Must cooperate in data collection. 

Of course, there may be an argument that universities in the same country are different, 
selecting only one university to study may not represent the country. However, the 
universities in the same country are in the same society and environment which should 
result in similar or common concepts which are enough to be a representative especially, 
in comparison to the differences in the nations' societies. 

The five universities that were selected for this research are: 
(1) University of Amsterdam, the Netherlands. 
(2) Katholieke University of Leuven, Belgium (Northern region or Flanders). 
(3) Chulalongkorn University, Thailand. 
(4) University of Malaya, Malaysia. 
(5) National University of Singapore, Singapore. 

Since one of the goals of this research is to study the differences between the fields of 
study, therefore, the researcher selected the fields of study based on (1) the 
representativeness of the four groups of fields of study which are Arts, Applied Arts, 
Science and Applied Sciences, (2) the corresponding with each university organization. 
As mentioned earlier that the university of each country has its own system, organization 
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which differ from each other thus the researcher selected the fields of study based on the 
four groups above and the faculties that all the five universities have which are: 

(1) Faculty of Arts. 
(2) Faculty of Social Sciences 
(3) Faculty of Law 
(4) Faculty of Science 
(5) Faculty of Medine 

However, there still be some differences which are the University of Malaya and the 
National University of Singapore. The Faculties of Arts and Social Sciences are in the 
same faculty (see details in Appendix B). 

Next, the sample group of the academic staffs and students from the five 
faculties were selected by simple sampling method (from the lists that appear in the 
computerized records of the universities). 

Therefore, the population of this research is the academic staffs and students in 
the five faculties of the five universities, those are: 

Universities Academic staffs Students Total 
University of Amsterdam 1488 15991 17479 
Katholieke Univ. of Leuven 2084 19897 21981 
Chulalongkorn University 1010 7383 8393 
University of Malaya 770 6174 6944 
National Univ. of Singapore 765 10385 11150 
Total 6117 59830 65947 

The researcher set the sample size from each university equally to benefit in the 
comparison which are: academic staffs 60 per faculty except the faculties with academic 
staff less than 60 all will be used, and students 100. The total sample size is equal to 6% 
of the population. To correspond with other universities, the number of the sample group 
of Faculty of Arts and Social Sciences of University of Malaya and the National 
University of Singapore will be twice of the other faculties. 

Therefore, the target sample groups of this research consist of academic staffs 
and students from the five universities, those are: 

Universities Academic staffs Students Total 
University of Amsterdam 300 500 800 
Katholieke Univ. of Leuven 300 500 800 
Chulalongkorn University 300 500 800 
University of Malaya 300 500 800 
National Univ. of Singapore 300 500 800 
Total 1500 2500 4000 

For the sample group of the returned questionnaires, the total are 2133 individuals 
consisting of 867 in the academic staff group, 1266 in the student group and divided into 
1185 males and 948 females. When categorized by the faculty, the sample consists of the 
academic staffs and students from the faculties as follows : 791 from the Arts and Social 
Sciences, 342 from Law, 531 from Science, and 469 from Medicine (see details in 
Table3.1). 
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When the questionnaires of the sample group are brought to analyze the 
percentages of the returned questionnaires comparing to the distributed ones. The results 
show that the returned questionnaires are 53.3% which can be divided in similar 
proportions as the returned questionnaires from each university as follows : University of 
Amsterdam 53.9%, Katholieke University of Leuven 56.5%, Chulalongkorn University 
64.3%, University of Malaya 47.4%, and National University of Singapore 44.6% (see 
details in Table 3.2). 

Next step, the researcher analyzed the characteristics of the individuals who 
answered the questionnaire in terms the of highest education, academic position, teaching 
experience (on the academic staffs), age, educational year (only the students), English 
proficiency, and the foreign experience as shown in details in Table 3.3-3.12 respectively. 

In terms of the highest education of the academic staffs, it was found that the 
majority 61.8% are doctorates followed by 36.1% masters, 1.6% bachelors, and 0.5% 
others (see details in Table 3.3). In terms of the academic position, since each university 
has the system arranging the academic positions differently, the researcher then divided 
the academic position for this research into 3 groups in order to be able to compare among 
the universities. They are Professors, Non-professors, and Researchers (no teaching). 
When considering the individuals who answered the questionnaires, it was found that in 
term of the academic position, there are 7.2% Professors, 88.1% Non-professors, and 
4.0% Researchers (see details in Table 3.4). 

In term of the teaching experience, it was found that most of the academic staffs 
(40.5%) have the experience in the range of 1-10 years, 30.2% with the experience in the 
range of 11-20 years, 21.7% in the range of 21-30 years, 4.0% without teaching 
experience, and 3.6% with the experience in the range of 31-40 years (see details in 
Table3.5). 

As for the age of the individuals who answered the questionnaires, the researcher 
divided into two groups which are the academic staff group (see details in fable 3.6) and 
the student group (see details in Table 3.7). For the academic staff group, the majority 
(33.3%) are in between 41-50 years, 32.9% in between 31-40 years, 21.5% in between 
51-60 years, 10.6% in between 21-30 years, and 1.7% over 60 with the mean = 42.8 and 
median 42.0. For the student group, the majority (47.0%) are in between 19-21 years, 
33.3% in between 22-24 years, 8.0% in between 25-27 years, 6.9% over 27, and 4.8% in 
between 16-18 with the mean = 27.2 and median = 21.0, and also the majority (31.1%) 
are studying in the second year, 24.5% in the third, 19.0% in the first, 13.1% in the fourth, 
and 12.3% in the fifth and over. The students who are in this second and third year are in 
the suitable levels to answer the questions because of the adequate experiences in the 
universities which will provide data and the opinions for the researcher (see details in 
Table 3.8). 

For the English proficiency, most of the academic staffs (44.5%) estimated that 
they have very good English proficiency, 38.6 % of good level, 15.8% of fair level, and 
1.0% of poor level. As for the student group, the majority (43.7%) estimated that they 
have fair English proficiency and 40.3% of good level, 12.3% of very good level, and 
3.7% of poor level (see details in Tables 3.9-3.10). 

Finally, the foreign experience which for this research is divided into 3 
categories which are studying abroad, visiting university abroad, and participating 
international conferences. It was found that in the academic staff group 66.2% had the 
studying abroad experience, 70.4% had the visiting university abroad experience, and 
83.2% had the experience in participating international conferences. For the student 
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group, 8.6% had experience in studying abroad, 8.0% visiting university abroad, and 
4.9% with the participating international conference experience (see details in Tables 
3.11-3.12). 

3.3 Instrument Development 

The tool used to collect the data for this research is the questionnaire which has two parts: 
Part one is the demographic information which differs between the 

questionnaires with respect to the academic staffs and to the students in order to obtain the 
answer corresponded to the answerers' character. 

Part two is the issue of the opinion about the university internationalization 
which has the same context in the questionnaires for the academic staffs and for the 
students. The questions are both open- and close-ended. The contexts or cases used for the 
close-ended questions are from the reviewed literature together with the interview results 
with some university management (see details in Appendix C). The questionnaire items 
cover the cases about (1) the goals, (2) the effects of the internationalization, and (3) the 
influence of English upon education as the consequence of the internationalization. The 
directions of the answers are divided into two dimensions which are universalization 
dimension and nationalization dimension. Therefore, the questions are of the rating scale 
type in order for the answerers to reply either agree or disagree with each item on a five-
point Likert scale. 

The close-ended questions consist of 25 items in both positive and negative 
statements, for example: 

Item 1 : University studies should be comparable to those in other countries. 
Item 3 : Universities should serve the universal truth rather than the 

nations purposes. 
Item 4: Having extensive international relations makes a nation's culture 

vanish. 
Item 15: Teaching all programmes in a foreign language will damage the 

native language. 

Those who agree with the positive statements and disagree with the negative statements 
are likely to have more viewpoint on universalization dimension than nationalization 
dimension. 

The open-ended questions consist of the statements about the interesting in 
participating the university international activities, using English in the university 
education and some additional opinions by asking for the reasons together with the 
opinions. This part will give the opportunity for the answerers to express their opinion 
freely to obtain the more elaborated data (see details in Appendix D). 

After the creating of the questionnaires, the researcher presented the 
questionnaires to the experts for verification in terms of the accuracy of the contents and 
the suitability of the items. Next, the questionnaires were tried out by letting the academic 
staffs and students of Thailand and the Netherlands answer the questionnaires in order to 
check if there is any question which the answerers may not understood or misunderstood. 
The results showed that the answerers understood the questions and gave the answers 
according to the aim of the researcher. 
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The questionnaire that was created in the first state was in English and were used 
with the sample group in Malaysia and Singapore and to obtain more participation the 
researcher decided to translate the questionnaire into Thai for the sample group in 
Thailand, Dutch for the Netherlands and Belgium. The expert of their own languages 
verified that the translation was correct and maintain complete context from the English 
version. The translated questionnaires were then retested with the Thai and Dutch students 
before actual process. 

The quality of the questionnaire when considered as a total group and sub
groups, it was found that the alpha (a) is between .6059-.7274 indicating that this 
questionnaire is suitable for all groups. 

Universities Alpha 
University of Amsaterdam .7217 
Katholieke University of Leuven .6408 
Chulalongkorn University. .7274 
University of Malaya .6456 
National University of Singapore .6059 

Total .6806 

3.4 Data collection 

Data collection is divided into two phases: 
Phase 1, the researcher collected the data from the Southeast Asian universities 

which are University of Malaya, National University of Singapore, and Chulalongkorn 
University. 

Phase 2, data were then collected from the West European universities which are 
University of Amsterdam and Katholieke University of Leuven. 

The details are as follow: 

3.4.1 March 1993 - January 1994 : preparation to collect data at University 
of Malaya and National University of Singapore. 

First, the researcher sent the letter asking for the cooperation and permission to 
collect data from academic staffs and students of University of Malaya and National 
University of Singapore to the Vice Chancellors of both universities, once the permission 
was approved, the researcher made the appointment with the Deputy Registrar of both 
universities to coordinate in the data collection. 

In April 1993, the researcher traveled to the university of Malaya and National 
University of Singapore to discuss the sampling of the sample method, and decided to 
randomize from the academic staff lists and student lists in the computer database. Then 
the names and addresses of the academic staff and student sample group were randomized 
from the computer of the four target faculties which are Faculty of Arts and Social 
Sciences, Faculty of Law, Faculty of Sciences and Faculty of Medicine. The researcher 
set the sample size from each university equally to benefit in the comparison which are: 
academic staffs 60 per faculty, and students 100 but to correspond with other universities, 
the number of sample group of the Faculty of Arts and Social Sciences will be twice of 
the other faculties. 
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Next, the questionnaire with the covering letter asking for the cooperation 
containing a brief explanation of the goal, procedure and expected benefit of this research 
and with the return envelop are prepared. Since the first semester of the University of 
Malaya and National University of Singapore starts in July thus the researcher asked the 
cooperation from the Deputy Registrar from both universities in distribution of the 
questionnaires and collection of the returned questionnaires to return them over to the 
researcher in Bangkok, Thailand. 

In August 1993, the researcher received the returned questionnaires from the 
University of Malaya and National University of Singapore which was about 30% of what 
that was sent out. Therefore, the researcher asked for the cooperation from the Vice 
Chancellors and the Deputy Registrars one more time to randomize the samples from 
academic staffs and students as additional without the same (duplicated) names. Then the 
questionnaires were distributed and collected back to the researcher in January 1994. 

3.4.2 September 1993 - February 1994 : Preparation and data collection at 
Chulalongkorn University in Thailand. 

The data collection method in Thailand was different from Malaysia and 
Singapore because the proper and more suitable method for the location and environment. 
The researcher separated the process between the academic staff sample group and the 
student sample group. For the academic staff group, the randomization from the 
registration lists which were kept at the Ministry of University Affairs was performed. 
Next the questionnaire with the return envelop were sent to each individual. 

Since the organization of Chulalongkorn University is different from University 
of Malaya and the National University of Singapore therefore the sample groups from 
Chulalongkorn University were from five faculties: Faculty of Arts, Faculty of Political 
Sciences, Faculty of Law, Faculty of Science and Faculty of Medicine. The sample sizes 
were the same as the University of Malaya and National University of Singapore (from 
academic staffs 60 per faculty, students 100 each). 

For the student sample group, the researcher sent the letters asking for the 
cooperation from the Deans of the target groups and got in touch with the administrative 
offices of each faculty to discuss about the sampling of the samples in which a simple 
random method was needed. The questionnaires and the cover letters were given to the 
officer of each faculty for distribution and collection. 

The second semester in Thailand begins in November, so the data collection for 
the Thai students was completed in November 1993. Until February 1994 the researcher 
received enough returned questionnaires from both academic staffs and students for the 
analysis. 

3.4.3 May to July 1995 : preparation and data collection at University of 
Amsterdam in the Netherlands. 

First, the researcher sent the letter asking for permission to the board of the 
University of Amsterdam in order to use the records of academic staffs and students at the 
university management for sampling. Once approved, the researcher got in touch with the 
officers at the Office of Staff Administration and the Office of Student Administration, 
and asked to obtain the name lists and addresses of the academic staffs and students. The 
sample sizes are 60 per faculty for academic staffs and 100 for students from five faculties 
which are Faculty of Arts, Faculty of Political and Social Sciences, Faculty of Law, 
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Faculty of Mathematics, Information Sciences, Physics and Astronomy and Faculty of 
Medicine. 

For the University of Amsterdam, the researcher used the immediate follow up 
method which was after distribution of the questionnaires with cover letters to each 
sample for two weeks, the researcher then mailed the reminding letters to the same sample 
groups asking for the returning of the questionnaires if there was no responses or thank 
them if the questionnaires were returned. In July, the researcher obtained more than 50% 
of the sent out questionnaires for the analysis. 

3.4.4 May 1995 - March 1996 : preparation and data collection at 
Katholieke University of Leuven in Belgium. 

The researcher traveled to ask for the cooperation from a professor at Katholieke 
University of Leuven to help coordinating in data collection from the academic staffs and 
students of Katholieke University of Leuven. The cooperation was well returned, then the 
researcher distributed the questionnaires to Katholieke University of Leuven by asking the 
research coordinators to sample the academic staffs and students from five faculties which 
are Faculty of Arts, Faculty of Social Sciences, Faculty of Law, Faculty of Science and 
Faculty of Medicine. The sample sizes are the same as the other universities which are 60 
per faculty from academic staffs and 100 from students. 

The data collection at Katholieke University of Leuven was processed in the 
second semester which was in October 1995. Until February 1996, the researcher then 
received the returned questionnaires but later found out that the number of questionnaires 
returned from the Faculty of Medicine were too little compared to those from the other 
faculties. The request for additional unduplicated samples was made to the coordinators, 
and in March 1996, the second questionnaires were returned. The details about the 
number of the questionnaires returned are shown in Table 3.2. 

For the next chapter, the results from the data analysis will be shown in two parts: Part I 
is the quantitative data analysis in Chapters 4, 5 and 6 to answer the general issues, then in 
Part II, Chapters 7 and 8 will display the qualitative data analysis for comprehensive 
understanding. This research selected to study the cases of University of Amsterdam and 
Chulalongkorn University in order to seek for the reasons behind their opinions and to 
study the difference between the universities in different regions. 
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Table 3.1 Number of samples by university, faculty, sex and status 
UvA KUL CU UM NUS Total 

Sex : Male 241 284 226 211 223 1185 
Female 211 147 288 168 134 948 
Total 431 452 514 379 357 2133 

Status : Academic staff 218 151 183 168 147 867 
Students 213 301 331 211 210 1266 
Total 431 452 514 379 357 2133 

Faculty : Arts & Social Sciences 156 193 198 123 121 791 
Law 80 80 82 44 56 342 
Science 90 76 137 112 116 531 
Medicine 105 103 97 100 64 469 
Total 431 452 514 379 357 2133 

Note: UvA = University of Amsterdam 
KUL = Katholieke University of Leuven 
CU = Chulalongkorn University 
UM = University of Malaya 
NUS = National University of Singapore 

Table 3.2 Number and percentage of the return questionnaires 
Academic staffs 

Number % 
Students 

Number % 
Total 

Number % 

UvA 
KUL 
CU 
UM 
NUS 
Total 

218 72.7 213 42.6 431 53.9 
151 50.3 301 60.2 452 56.5 
183 61.0 331 66.2 514 64.3 
168 56.0 211 42.0 379 47.4 
147 49.0 210 42.0 357 44.6 
867 57.8 1266 50.6 2133 53.3 

Table 3.3 Number and percentage of academic staff samples by university and 
education 

UvA 
Number % 

KUL 
Number % 

CU 
Number % 

UM 
Number % 

NUS 
Number % 

Total 
Number % 

Doctoral 153 70.2 94 62.3 85 46.4 102 60.7 102 69.4 536 61.8 
Master 62 28.4 56 37.1 90 49.2 65 38.7 40 27.2 313 36.1 
Bachelor 0 .0 0 .0 8 4.4 1 .6 5 3.4 14 1.6 
Others 3 1.4 1 .6 0 .0 0 .0 0 .0 4 .5 
Total 218 100 151 100 183 100 168 100 147 100 867 100 

Table 3.4 Number and percentage of academic staff samples by university and 
academic position 

UvA 
Number % 

KUL 
Number % 

CU 
Number 

UM 
Number % 

NUS 
Number % 

Total 
Number % 

Prof. 14 6.4 12 8.0 12 6.6 24 14.3 6 4.1 68 7.9 
Non Prof. 187 85.8 121 80.1 171 93.4 144 85.7 141 95.9 764 88.1 
Researcher 17 7.8 18 11.9 0 .0 0 .0 0 .0 35 4.0 
Total 218 100 151 100 183 100 168 100 147 100 867 100 
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Table 3.5 Number and percentage of academic staff samples by university and 
teaching experience 
Experince UvA KUL CU UM NUS Total 
in years Number 

% 
Number % Number % Number % Number 

% 
Number 

% 
None 17 7.8 18 11.9 0 . .0 0 .0 0 .0 35 4.0 
1-10 74 33.9 65 43.0 49 26.8 71 42.3 92 62.6 351 40.5 

11-20 54 24.8 33 21.9 77 42.1 65 38.7 33 22.4 262 30.2 
2 1 - 3 0 63 28.9 29 19.2 50 27.3 30 17.9 16 10.9 188 21.7 
3 1 - 4 0 10 4.6 6 4.0 7 3.8 2 1.2 6 4.1 31 3.6 
Total 218 100 151 100 183 100 168 100 147 100 867 100 

Median = = 12 Mean = 13.69 Sd = 9.60 Max = 40 Min = 0 

Table 3.6 Number and percentage of academic staff samples by university and age 
Age in UvA KUL CU UM NUS Total 
years Number % Number %. Number % Number % Number % Number % 
2 1 - 3 0 12 5.5 33 21.8 14 7.7 16 9.5 17 11.6 92 10.6 
3 1 - 4 0 51 23.4 32 21.2 48 26.2 74 44.0 80 54.4 285 32.9 
4 1 - 5 0 82 37.6 32 21.2 91 49.7 50 29.8 34 23.1 289 33.3 
51 -60 69 31.7 43 28.5 30 16.4 28 16.7 16 10.9 186 21.5 
over 60 4 1.8 11 7.3 0 .0 0 .0 0 .0 15 1.7 
Total 218 100 151 100 183 100 168 100 147 100 867 100 
Median = 42.0 Mean = = 42.84 Sd = = 9.46 Max = 65 Min = 24 

Table 3.7 Number and percentage of student samples by university and age 
Age in 
years 

UvA 
Number % 

KUL 
Number % 

CU 
Number 

UM 
Number 

NUS 
Number % 

Total 
Number % 

16-18 1 0.5 0 .0 59 17.8 0 .0 1 0.5 61 4.8 
19-21 41 19.2 147 48.8 234 70.7 60 28.4 113 53.8 595 47.0 
2 2 - 2 4 76 35.7 127 42.2 25 7.6 109 51.7 85 40.5 422 33.3 
2 5 - 2 7 52 24.4 23 7.7 3 0.9 12 5.7 11 5.2 101 8.0 
over 27 43 20.2 4 1.3 10 3.0 30 14.2 0 .0 87 6.9 
Total 213 100 301 100 331 100 211 100 210 100 1266 100 

Median 21.0 Mean = 22.21 Sd = 3.69 Max = 58 Min 16.00 

Table 3.8 Number and percentage of student samples by university and year of 
study 

Year of UvA KUL CU UM NUS Total 
stidy Number % Number % Number % Number % Number % Number % 

Yearl 34 16.0 85 28.2 59 17.8 11 5.2 52 24.8 241 19.0 
Year 2 42 19.7 136 45.2 49 14.8 83 39.3 84 40.0 394 31.1 
Year 3 40 18.8 31 10.3 153 46.3 33 15.6 52 24.8 309 24.5 
Year 4 35 16.4 3 1.0 56 16.9 50 23.8 22 10.4 166 13.1 
Year 5 22 10.3 24 8.0 2 0.6 0 .0 0 .0 48 3.8 
Year 6 33 15.5 0 .0 0 .0 0 ,0 0 .0 " 33 2.6 
Over 7 7 3.3 22 7.3 12 3.6 34 16.1 0 .0 75 5.9 
Total 213 100 301 100 331 100 211 100 210 100 1266 100 
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Table 3.9 Number and percentage of academic staff samples by university and 
English proficiency 

_ _ _ _ _ __ _ T o t a | 
Number % Number % Number % Number % Number % Number % 

Very good 61 27.9 72 47.7 56 30.6 92 54.8 105 71.4 386 44.5 
Good 95 43.6 54 35.8 79 43.2 67 39.9 40 27.2 335 38.6 
Fair 59 27.1 19 12.6 48 26.2 9 5.3 2 1.4 137 15.8 
Poor 3 1.4 6 3.9 0 .0 0 .0 0 .0 9 1.0 
Total 218 100 151 100 183 100 168 100 147 100 867 100 

Table 3.10 Number and percentage of student samples by university and English 
proficiency 

_ _ _ _ _ _ _ _ _ T o , a i 
Number % Number % Number % Number % Number % Number % 

Very good 48 22.5 45 14.9 13 3.9 18 8.5 32 15.2 156 12.3 
Good 111 52.1 109 36.2 101 30.5 80 37.9 109 51.9 510 40.3 
Fair 52 24.5 135 44.9 200 60.5 100 47.4 66 31.4 553 43.7 
Poor 2 0.9 12 4.0 17 5.1 13 6.2 3 1.5 47 3.7 
Total 213 100 301 100 331 100 211 100 210 100 1266 100 

Table 3.11 Number and percentage of academic staff samples by university and 
international experience. (The answerer can answer to more than one categories) 

_ _ _ . _ _ _ _ Total 
Number % Number % Number % Number % Number % Number % 

Study abroad 72 33Ï) "~76 5Ö3 Î22 66J Ï43 85l Ï26 85.7 539 62.2 
Visit univ. 
abroad 158 72.5 131 86.8 112 61.2 116 69.0 93 63.3 610 70.4 
Participate 
international 183 83.9 131 86.8 152 83.1 141 83.9 114 77.6 721 83.2 
conference 

Table 3.12 Number and percentage of student samples by university and 
international experience. (The answerer can answer to more than one categories) 

ÜvÄ ÏCÏÏL ' CU UM NÛS Total 
Number % Number % Number % Number % Number % Number % 

Study abroad 38 17.8 22 7.3 
Visit univ. 
abroad 44 20.7 46 15.3 
Participate 
international 15 7.0 24 8.0 
conference 

9 2.7 19 9.0 21 10.0 109 8.6 

11 3.3 0 .0 0 .0 101 8.0 

23 6.9 0 .0 0 .0 62 4.9 
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Chapter 4 
Components of university internationalization 

4.1 Introduction 

In chapter 2, universalization and nationalization have been described as the perspectives 
of university internationalization. Meanwhile, it has been accepted that the predominance 
of English has an impact on the university internationalization. According to Kerr's 
analysis, universalization and nationalization are two viewpoints on the same scale and 
are opposite to each other. They seem to be propelling universities across the world into 
different directions. Kerr believes that when the internatonalization of universities is 
accomplished, there would be one model of universities across the world, and English 
would become a scholarly language used among scholars as Latin used to be in former 
time. However, there is an argument that the internationalization of universities would 
bring about many university models and several languages used. This raised the question 
that which concept has more probability to occur. But if universalization and 
nationalization have the relations as stated by Kerr, the resuult of university 
internationalization should be as Kerr expected, unless the relation between 
universalization and nationalization in the present is not as Kerr's analysis. Therefore, the 
exploratory factor analysis will be performed to analyze the components (factors) of 
university internationalization or in another words to test whether universalization and 
nationalization are on the same scale. Next, the confirmatory factor analysis will be 
performed to reconfirm the results of the exploratory factor analysis before bringing the 
results to be used in the analysis of the factors that correlate to the university 
internationalization in the next chapter. 

This chapter presents the results of the factor analysis in two sections. First, the 
exploratory factor analysis (EFA) is performed to construct the factor scales of the 
university internationalization. Second, the confirmatory factor analysis (CFA) is 
performed to assure the results of the exploratory factor analysis, and to test a better 
interprétable factor structure. The last section will be given to the conclusion. 

4.2 Components of university internationalization 

First step, the exploratory factor analysis in each of the subgroup samples which are 
academic staffs and students of University of Amsterdam (UvA), Katholieke University of 
Leuven (KUL), Chulalongkorn University (CU), University of Malaya (UM), and the 
National University of Singapore (NUS) for the total of ten groups (five groups of 
academic staff, and five groups of student) was performed. Prior to the exploratory factor 
analysis, the study of correlation among all 25 variables (25 items in the questionnaires) 
was performed to consider the suitability of the correlation matrix to be used in the factor 
analysis. By considering the value of Bartlett's test of sphericity which is the statistical 
value testing the hypothesis that the correlation matrix is the identity matrix. The results 
show that in all of subgroups, the value of the correlation matrix among the variables are 
significantly different from the identity matrix. When taking the value of the Kaiser-
Meyer-Olkin Measure of Sampling Adequacy into account, the values of the KMO of all 
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the subgroups approach 1 which means that in each subgroup the variables are suitable to 
be used in the factor analysis. 

Next, the factor analysis in each subgroup was performed utilizing the principle 
component with oblique relation. The results show the six factors with the eigen values 
greater than 1.00. When considering the number of the factors from the factor scree plot, 
the factor scree plot indicated that up to four factors were interprétable. Then the factor 
analysis by force was performed with the extractions of type one-, two-, three-, and four-
factor extractions in order to find the most interprétable factor structure. Finally, the three-
factor extraction analysis which gives the most interprétable of the factors was obtained. 
The above results indicate the correlated results in all the subgroups. However, there were 
some small differences in some subgroups which were the factors with low factor 
loadings (<-40) that were located in the different factors. In any event, these small 
differences did not violate the general results. Since the results of the factor analysis of all 
the subgroups in this first step react to the questionnaires in the same manner without any 
contradiction, the researcher thus can combine all the subgroups for the factor analysis of 
all the sample in the next steps. 

The correlation of all the 25 variables were studied again to consider the 
suitability of the correlation matrix before the factor analysis for all the sample groups. 
From Table 4.1, there are significant correlations (p<.05) among 25 variables, 247 pairs 
out of 300 with the correlation coefficients ranging from .045 to .504. The Bartlett's test 
of sphericity equals to 11217.076 (p<.000) which indicates that the correlation matrix 
between the variables is significantly different from the identity matrix and the index 
KMO equals to .85075 which is close to 1 indicating that the variables are suitable for the 
factor analysis. 

The results found 7 factors with the eigen values greater than 1.00. When 
considering the factor scree plot from Figure 4.2, it is indicated that up to 4 factors were 
interprétable. Therefore, the factor analysis was performed by forcing the extract of factor 
type one-, two-, three-, and four- factor extractions to find the most interprétable of the 
factor obtained. Similarly, the results from the analysis above indicated that the three 
factor extraction with oblique rotation gave the most interprétable of the factors obtained. 
This extraction accounted for 36.1% of the total variance. When considring the value of 
the subscale reliabilities, the Cronbach's alpha values of all the 3 subscales are acceptable. 
The Cronbach's alphas for Factor 1, 2, and 3 are .80, .65 and .68 respectively. Table 4.2 
presents factor loadings of the total 25 items for the total sample together. 

Factor 1 (eigen value = 4.78) accounted for 19.1% of the total variance and 
loaded highly on 9 items: 3, 5, 12, 13, 14, 15, 21, 23 and 25. The contents of these items 
are concerned with the perspectives of universalization dimension. They are, for example: 

Item 3: Universities should serve the universal truth rather than the nations' 
purposes. 

Item 5: Teachers and students should have the international experience. 
Item 21 : Languages for communication among scholars across the world should 

be two or three international languages. 
Factor 2 (eigen value = 2.55) accounted for 10.2% of the total variance and 

loaded highly on 8 items: 2, 4, 6, 16, 17, 18, 19 and 20. The contents of these items are 
concerned with the perspectives of nationalization dimension. They are, for example: 

Item 4: Having extensive international relation makes a nations' culture vanish. 
Item 17: Conducting all programmes in English will create an educated elite in 

societies. 
Item 18: Conducting all programmes in foreign languages will damage the 

native languages. 
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Factor 3 (eigen value = 1.70) accounted for 6.8% of the total variance and loaded 
highly on 8 items: 1, 7, 8, 9, 10, 11, 22 and 24. The contents of these items are concerned 
with the acceptance of the predomination of the English language on the present world 
situations and on the university internationalization as well. They are, for example: 

Item 10: Graduates should be competent in English. 
Item 11 : English has become the worldwide dominant language of scientific 

knowledge. 
Item 24: English is an important tool to access and contribute to knowledge 

worldwide. 

The value from the factor correlation matrix indicated that there are no correlation 
between Factor 1 and 2 (r = 0.00), but Factor 2 and 3 (r = -.08) have negative correlation 
with small score, and Factor 1 and 3 (r = 0.30) have positive correlation with small score. 

The factor loading of .40 was chosen as the outset for selecting the variables with 
rather high correlations. Therefore, the items whose factor loading are lower than .40 (1, 
2, 19 and 22) were deleted from the analysis model leaving 21 variables for the next 
factor analysis. 

The results of the factor analysis of the 21 items for all the sample groups as 
shown in Figure 4.3 and Table 4.3 indicate the similar outcomes as the factor analysis of 
all the 25 items but with more interpretation of variance. The results of the three factor 
extraction analysis with oblique rotation accounted for 40.5% of the total variance. This 
attested that the factor analysis with 21 items better explained the phenomenon 
(components of the university internationalization) than with 25 items. When considering 
the values from the subscale reliabilities, each subscale has acceptable high reliability 
values. Cronbach's alphas for Factor 1, 2 and 3 are .81, .65, and .67 respectively. Table 
4.3 presents factor loadings and factor scores of 21 items for the total sample. Factor 1 
(eigen value = 4.41) accounted for 21% of the total variance and loaded highly on 8 items 
in which the contents are concerned with the perspectives of universalization dimension. 
Factor 2 (eigen value = 2.43) accounted for 11.6% of the total variance and loaded highly 
on 7 items in which the contents are concerned with the perspectives of nationalization. 
Factor 3 (eigen value = 1.68) accounted for 8% of the total variance and loaded highly on 
6 items in which the contents are concerned with the predomination of English. From the 
correlation matrix between the factors (as shown in figure 4.1), 

• Factor 1 and Factor 2 have positive correlation with small scale (r = 0.06). 
• Factor 2 and Factor 3 have negative correlation with small scale (r = -.04). 
• Factor 1 and Factor 3 have positive correlation with small scale (r = 0.28). 

r = 06/ 

Factor 1 
(Universalization) 

r=.28 

Factor 2/ 
(Nationalization) 

Factor 3 
(English domination) 

Figure 4.1 Relationship among the three factor variables 

35 



The results of the exploratory factor analysis indicate that the university 
internationalization composed of three components: universalization, nationalization and 
English domination. Constructing the factor scale of the university internationalization 
using the factor score coefficients from the factor analysis yields the following equations: 

Fl = .1652V3 + .0668V4 + .1717V5 + ... + .1789V25 
F2 = -.0732V3 + .2767V4 + .0100V5 + ... + .0341V25 
F3 = .0059V3 - .0490V4 + .0298V5 + ... + .0231V25 

From the constructed factor scales, 3 new variables are obtained: Universalization (Fl), 
Nationalization (F2) and English domination (F3) variables. These three variables will be 
used for the analysis in the next chapter to explain the independent variables that affecting 
them. Prior to the analysis of the next chapter, the confirmatory factor analysis is 
employed in order to assure the results of the exploratory factor analysis and to identify 
the best-fit factor structure. 

4.3 Confirmatory factor analysis 

In this section, the confirmatory factor analysis was performed to confirm that the results 
of the exploratory factor analysis of the university internationalization in section 4.2 are 
suitable with the data. The analysis will also select the models that most fit the data 
among the models of the factor analysis with 25 variables and also the analysis with 21 
variables (excluding the variables with the factor loading <.40). The results will be used to 
create the new factor variables for the next analysis. 

Initially, the confirmatory factor analysis with 25 variables was performed by 
constructing the model according to the results of the exploratory factor analysis in 
section 4.2 which will be called Model 1. The results indicate that all factor loadings of 
the variables in the model are statistically significant (p<.05). When considering the Chi-
square value, there is statistically significant (%2 =3453.14, df =272, p =.00). Next, the 
Model 2 was created with 21 variables from the results of the exploratory factor analysis 
in section 4.2. The results of the confirmatory factor analysis confirm that all factor 
loadings of the variables in the model are statistically significant (p<.05). When 
considering the Chi-square value, there is also statistically significant (x2 = 2360.26, 
df = 186, p =.00) but the Chi-square in Model 2 is less than the Chi-square in Model 1. The 
Goodness of Fit Index (GFI) from the Table 4.4 shows that the GFI of Model 2 is higher 
than the GFI of Model 1 (.90 and .87 respectively). The values approach 1 indicating the 
better of fit of Model 2. When considering the next index which is the Root Mean Square 
Residual (RMR) with the assumption that the lower the residual variance, the better the fit 
(Ponterotto et al., 1993; Tracey et al., 1994). The Model 2 also yields lower RMR than 
Model 1 (.073 v.s. .080) indicating that when all the three indexes (Chi-square, GFI and 
RMR) are taken into account, Model 2 has a greater degree of fit. 

Next, the Model 2 was adjusted according to the values obtained from the Table 
of Modification Indicies in the LISREL program version 8.12a (Joreskog & Sorbom, 
1994). By using 21 variables in the model but with some variables being added into 2 
factors which are: variable V15 to Factor 2 and add variable VI8 to Factor 1 resulting in 
Model 3. The results of the analysis of Model 3 indicate that all the factor loadings of the 
variables in the model are statistically significant (p<.05). When considering the 
Chi-square, there is still statistically significant (x2 =2009.83, df =184, p =.00) but with 
Chi-square lower than of Model 1 and 2. The reasons that the Chi-square is still 

36 



statistically significant are of 2 folds: first, the Chi-square is limited with large sample size 
i.e., sample size greater than 50 will result in significant effects (Ponterotte et al., 1995). 
The sample size of this research is 2133. Second, each variable may have a large term of 
variation which caused by the correlation among the variables in the model that are 
included into the analysis by the LISREL program. 

However, when considering the GFI which is less sensitive to the sample size, 
the GFI of Model 3 equals 0.91 which is the highest and approaches 1 comparing to 
Model 1 and 2 indicating that Model 3 is better fit than Model 1 and 2. Finally, when 
considering the RMR (Root Mean Square or the average residual variance) across the 
three models, Table 4.4 shows that the RMR of Model 3 approaches 0 the most indicating 
again that Model 3 is better fit than Model 1 and 2. Thus when comparing all the 3 
models, the Model 3 clearly indicates the greatest degree of fit. This prompt the researcher 
to stop the confirmatory factor analysis at this point. 

Table 4.5 shows the factor loadings and the factor score coefficients from the 
confirmatory factor analysis of Model 3 or the adjusted model. All the loadings are 
statistically significant (p<.05) and the loading of each variable on each factor 
corresponds with the results from the exploratory factor analysis in the Table 4.3. For the 
correlations among the factors, the results are also coincide with the exploratory factor 
analysis which are: 

• Factor 1 and Factor 2 have a positive correlation with small score (r =.12). 
• Factor 2 and Factor 3 have a negative correlation with very small score 

(r=-.06). 
• Factor 1 and Factor 3 have a positive correlation with higher score (r =.54) 

than the results from the exploratory factor analysis (r =.28). This is because 
the construction of the factor scale with the exploratory factor analysis 
include all the factor score coefficients of all the variables which differ from 
the procedure of the LISREL program. 

In conclusion, the confirmatory factor analysis results confirm that Model 3 (the 
adjusted model) which utilize 21 variables with the adjustment by adding some variables 
into the 2 Factors is the best fit model indicating that the model with 21 variables is more 
suitable than with 25 variables. 

4.4 Conclusion 

The exploratory factor analysis and the confirmatory factor analysis support the results 
that the university internationalization composed of 3 components: universalization 
dimension, nationalization dimension and English domination dimension. The 
universalization represents the perspective that the university internationalization should 
aim at serving the international learning community. The nationalization represents the 
perspective that the university internationalization should aim at serving the nations' 
purposes and maintaining the nations' cultures. The English domination represents the 
perspective that English has become the dominant language of scientific knowledge 
dissemination worldwide. 

Note that the results from the exploratory factor analysis show that the 
universalization dimension and nationalization dimension are on the different scales. 
Therefore, Kerr's viewpoint that, "the universalization and the nationalization are two 
forces which are opposition", is rejected. This implies that the respondents reacted to 
these two factors independently. This also implies that if ones reacted highly on the 
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universalization dimension, it was not that ones would react lower on the nationalization 
dimension. In other words, ones who agreed with the universalization would not always 
disagree with the nationalization. There are many possibilities, for example, ones might 
react higher on both scales, or lower on both scales, or higher on one scale and lower on 
the other. This also means that ones do not have to take only one side between the 
universalization and the nationalization. Regarding the arguments mentioned above, it is 
also possible that ones might take both sides. 

Considering the universalization and the nationalization as the two forces on one 
scale might mislead an understanding about the university internationalization. For 
instance, if ones have a high score on the universalization, the conclusion that ones agree 
with the universalization and disagree with the nationalization may be incorrect. In 
contrast, if ones have a high score on the nationalization, the conclusion that ones agree 
with the nationalization and disagree with the universalization may produce some 
deviation as well. The results of the factor analysis suggested that we should separately 
consider the universalization and the nationalization. The universalization and the 
nationalization should be treated as they are "different variables", or "different 
dimensions" of the university internationalization. 

In addition, the results indicates that the nationalization dimension has a negative 
correlation with very small score (r =-.04) with the English domination dimension. This 
implies that ones do not think that English will directly affect the nations' culture. 
Similarly, there are many possibilities that ones will react between the nationalization and 
the English domination. Some may react highly on both scales, or lower on both scales, or 
higher on one scale and lower on the other. 

Finally, the results shows that there is a positive correlation with a small score 
(r=.28) between the universalization and the English domination. This implies that the 
possibility that English would become a common language used among scholars across 
the world as the consequence of the university internationalization could not be clearly 
seen. In brief, the results of the factor analysis reject the idea that the universalization is 
opposite to the nationalization. The consequence of the university internationalization will 
result in the use of English as a common scholarly language could not be seen either. 
There are indications that with regards to the university internationalization, three factors 
concerned should be considered. Those are the universalization, the nationalization and 
the English domination. They should be individually examined in order to give a better 
and clearer view about the university internationalization. 

From the results of the confirmatory factor analysis, when comparing between 
the model with 25 variables and the model with 21 variables, the model with 21 variables 
is better fit with the data than the model with 25 variables. Therefore, the results from the 
analysis of 21 variables is chosen to construct the factor scales to create the three new 
variables. Then the results will be used to analyze the data to compare among the related 
sample groups and to study the essences that affect the university internationalization in 
the next chapter. 
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Table 4.1 Mean, standard deviation and correlation matrix Tor the total 25 items for the total sample. 

VI V2 V3 V4 V5 V6 V7 V8 V9 V10 

VI 1.00 
V2 .268*** 1.00 
V3 .332*** .251*** 1.00 
V4 .004 -.094*** -.009 1.00 
V5 .194*** .220*** .416*** .124*** 1.00 
V6 .023 -.062** .020 .294*** .044 .00 
V7 .113*** .104*** .138*** .028 .264*** - .088 1.00 
V8 .191*** .082*** .172*** -.051* .130*** 092*** .178*** 1.00 
V9 .088*** .118*** .144*** -.012 .146*** 032 .228*** .313*** 1.00 
V10 .128*** .114*** .181*** -.034 .215*** .005 .301*** .264*** 259*** 1.00 
Vll .237*** .129*** .124*** -.101*** .124*** 001 .189*** .418*** 193*** 259*** 
V12 .175*** .161*** .338*** .178*** .368*** 215*** .031 .216*** 067*** 148*** 
V13 .029 .048* .151*** .220*** .270*** 192*** .145*** .086*** 162*** 105*** 
V14 .172*** .275*** .379*** .113*** .414*** 093*** .145*** .201*** 215*** 149*** 
V15 .031 .003 .135*** .235*** .216*** 154*** .113*** .078*** 166*** 102*** 
V16 -.008 -.162*** -.088*** .256*** -.048* .210*** -.025 -.091*** - 067** 040 
V17 -.044 -.073** -.072** .261*** -.013 248*** -.043 -.084*** 002 095*** 
V18 -.108*** -.099*** -.238*** .261*** -.129*** .120*** -.013 -.123*** - 061** 070** 
V19 .026 -.103*** .001 .064** .026 077** -.003 .0211 059** 020 
V20 -.045* -.050* -.001 .303*.** .080*** 112*** .070** -.007 058** 015 
V21 .193*** .134*** .320*** .108*** .352*** - .028 .217*** .054* 047* 142*** 
V22 .262*** .237*** .348*** -.043 .292*** - .042 .218*** .154*** 032 173*** 
V23 .178*** .181*** .336*** .084*** .371*** 065*** .176*** .282*** 254*** 260*** 
V24 .109*** .182*** .191*** .009 .232*** .040 .249*** .214*** 267*** 289*** 
V25 .176*** .137*** .356*** .169*** .431*** .060** .215*** .131*** 230*** 191*** 

X 4.14 3.84 4.03 2.42 3.53 2.24 4.16 3.54 3.80 3.98 
SD 0.86 0.97 0.99 1.13 1.15 .04 0.90 1.07 1.06 0.97 

Vll V12 V13 V14 V15 V16 V17 V18 V19 V20 

VU 1.00 
V12 .063** 1.00 
V13 -.012 .300*** 1.00 
V14 .119*** .504*** .353*** 1.00 
V15 -.022 .189*** .329*** .262*** 1.00 
V16 -.073** -.075*** .069** -.179*** .089*** 1.00 
V17 -.121*** -.032 .175*** -.006 .208*** .317*** 1.00 
V18 -.047* -.239*** -.076*** -.214*** .074** .278*** .270*** 1.00 
V19 .042 -.025 .049* - .063" .115*** .193*** .101*** .102*** 1.00 
V20 .027 .008 -.073** .007 .085*** .186*** .129*** .250*** .117*** 1.00 
V21 .0115 .297*** .164*** .292*** .121*** -.031 -.082*** -.140*** .026 .107*** 
V22 .233*** .173*** .006 .210*** .017 -.060** -.095*** -.079*** .048* .093*** 
V23 .165*** .402*** .262*** .467*** .228*** -.070** -.048* -.188*** -.003 -Oil 
V24 .205*** .133*** .149*** .260*** .115*** -.085*** -.015 -.008 -.028 .006 
V25 .052* .386*** .316*** .412*** .298*** -.034 .024 -.136*** .028 .031 

X 3.93 2.63 2.57 3.27 2.77 2.70 2.37 2.95 2.78 3.02 
SD 0.93 1.26 1.13 1.11 1.15 1.11 1.11 1.23 1.09 1.09 

V21 V22 V23 V24 V25 
V21 1.00 
V22 .238*** 1.00 
V23 .258*** .187*** 1.00 
V24 .096*** .130*** .421*** 1.00 
V25 .287*** .20!*** .437*** .260*** 1.00 

X 3.75 3.95 3.57 4.00 3.31 
SD 1.11 0.90 1.08 0.83 1.15 

Bartlett's test of sphericity = 11217.076 p = 0.000 
Kaiser-Mayer-Olkin measure of sampling adequacy = .85075 
*p<.05 **p<.01 ***p<.001 
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Table 4.2 Factor loadings of 25 items for the total sample. 

.73 -.03 -.07 

.73 -.07 .05 

.65 .07 .10 

.61 .01 .17 

.56 .25 -.07 

Items Factor 1 Factor 2 Factor 3 
12. All programmes should be conducted in English. 
14. Universities should create more courses conducted in English. 
25. Internationalization should aim at international competitions. 

5. Teachers and students should have international experiences. 
13. Teaching in English will help teachers and students keeping pace 

with advanced knowledge. 
3. Universities should serve the universal truths rather than the .55 -.18 .16 

nation's purposes. 
23. To distribute knowledge throughout the world reports must be .54 .00 .29 

written in English. 
24. Languages for communication among scholars across the world .52 -.06 .01 

should be two or three international languages. 
15. Undergraduate programmes should be conducted only in the .41 .40 .02 

native languages. 
16. All programmes should be conducted only in the native -.10 .62 -.01 

languages. 
4. Having extensive international relations makes a nations' culture .30 .62 -.14 

vanish. 
17. Conducting all programmes in English will create an educated .06 .60 -.11 

elite in societies. 
18. Conducting all programmes in foreign languages will damage the -.34 .60 .10 

native languages. 
6. In the future a single university model may be needed. 

20. There should be a diversity of university models. 
19. Teaching in English should be only in upper courses. 
2. Universities should be places where teachers and students come 

from various countries. 
11. English has become the worldwide dominant language of -.20 -.02 .73 

scientific knowledge. 
8. University collaborations need a common language for -.01 .01 .63 

communication. 
10. Graduates should be competent in English. 
7. Graduates should handle at least two languages. 

24. English is an important tool to access and contribute to 
knowledge worldwide. 

9. English could be a common university language. 
22. University curricula should introduce more global perspectives 

and understandings of other cultures. 
1. University education should be comparable to the international .19 -.10 .31 

standards. 

Eigen values 
Cumulative variances 
Factor correlation matrix: Factor 1 

Factor 2 
Factor 3 

.21 .47 -.08 
-.02 .46 .10 
-.06 .34 .11 
.24 .26 .19 

.01 .03 .61 

.03 .07 .53 

.14 .04 .52 

.06 .06 .51 

.19 -.11 .36 

4.78 2.55 1.70 
9.10 29.30 36.10 
1.00 
.00 1.00 
.30 -.08 1.00 



Table 4.3 Factor loadings and factor scores of 21 items for the total samp e. 
Items Factor 1 Factor 2 Factor 3 

factor factor factor factor factor factor 
loadings scores loadings scores loadings scores 

12. All programmes should be conducted .74 .21 -.01 -.01 -.07 -.06 
in English. 

14. Universities should create more .73 .20 -.05 -.02 .07 .00 
courses conducted in English. 

25. Internationalization should aim at .65 .18 .08 .03 .11 .02 
international competitions. 

5. Teachers and students should have .62 .17 .02 .01 .13 .03 
international experiences. 

3. University should serve the universal .59 .17 -.17 -.07 .08 .01 
truths rather than the nation's 
purposes. 

21. Languages for communication .56 .16 -.06 -.03 -.05 -.04 
among scholars across the world 
should be two or three international 
languages. 

23. To distribute knowledge .55 .14 -.02 -.01 .31 .11 
throughout the world reports must 
be written in English. 

13. Teaching in English will help .52 .15 .26 .11 -.01 -.02 
teachers and students keeping pace 
with advanced knowledge. 

4. Having extensive international .23 .07 .66 .28 -.11 -.05 
relations makes a nations' culture 
vanish. 

17. Conducting all programmes in -.02 -.01 .64 .27 -.08 -.02 
English will create an educated elite 
in societies. 

18. Conducting all programmes in -.42 -.13 .62 .27 .12 .08 
foreign languages will damage the 
native languages. 

16. All programmes should be conducted -.16 -.05 .61 .26 -.03 .00 
only in the native languages. 

6. In the future a single university .15 .04 .50 .21 -.05 -.02 
model may be needed. 

20. There should be a diversity of -.04 -.02 .46 .20 .06 .04 
university models. 

15. Undergraduate programmes should .36 .10 .40 .17 .07 .02 
be conducted only in the native 
languages. 

11. English has become the worldwide -.16 -.07 -.08 -.02 .68 .30 
dominant language of scientific 
knowledge. 

8. University collaborations need a .01 -.02 -.05 -.01 .64 .27 
common language for 
communication. 

10. Graduates should be competent in .04 -.01 -.01 .00 .62 .26 
English. 

9. English could be a common .05 -.01 .04 .03 .58 .23 
university language. 

24. English is an important tool to access .14 .02 .03 .02 .56 .23 
and contribute to knowledge 
worldwide. 

7. Graduates should handle at least two .06 -.01 .04 .02 .53 .22 
languages. 

Eigen values 4.41 2.43 1.70 
Cumulative variances 21.00 32.50 40.50 
Factor correlation matrix : Factor 1 1.00 

Factor 2 .06 1.00 
Factor 3 .28 -.04 1.00 
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Table 4.4 Goodness-of-fit indicators for the three models 

df GFI RMR 
Model 1 (25 items) 
Model 2 (21 items) 
Model 3 (adjusted model 21 items) 

3453.14 272 .87 .080 
2360.26 186 .90 .073 
2009.83 184 .91 .062 

Table 4.5 Results of confirmatory factor analysis from Model 3 (adjusted model) 

Variables Factor 1 Factor 2 Factor 3 R2 

factor factor factor factor factor factor 
loadings scores loadings scores loadings scores 

Item 3 .55* .13 .00 .01 .00 .03 .31 
Item 4 .00 .02 .61* .31 .00 -.01 .38 
ItemS .62* .16 .00 .02 .00 .04 .39 
Item 6 .00 .01 .42* .16 .00 -.01 .17 
Item 7 .00 .02 .00 -.01 .45* .17 .20 
Item 8 .00 .03 .00 -.01 .54* .23 .29 
Item 9 .00 .02 .00 -.01 .51* .20 .26 
Item 10 .00 .03 .00 -.01 .54* .22 .29 
Item 11 .00 .02 .00 -.01 .47* .17 .22 
Item 12 .63* .17 .00 .02 .00 .04 .40 
Item 13 .45* .09 .00 .01 .00 .02 .21 
Item 14 .70* .22 .00 .02 .00 .05 .49 
Item 15 .34* .08 .30 .13 .00 .01 .22 
Item 16 .00 .01 .48* .20 .00 -.01 .23 
Item 17 .00 .01 .51* .22 .00 -.01 .26 
Item 18 -.33* -.07 .52* .24 .00 -.03 .33 
Item 20 .00 .01 .39* .15 .00 -.01 .16 
Item 21 .45* .09 .00 .01 .00 .01 .20 
Item 23 .65* .18 .00 .02 .00 .04 .42 
Item 24 .00 .03 .00 -.01 .51* .20 .26 
Item 25 .65* .18 .00 .02 .00 .04 .43 
Factor correlation 
matrix : Factor 1 1.0C 1 

Factor 2 o.\: i 1.00 
Factor 3 0.5i [ -.06 1.00 

* p<.05 



Figure 4.2 Factor scree plot of 25 items 
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Figure 4.4 Path diagram for Model 1 (25 items). 
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Figure 4.5 Path diagram for Model 2 (21 items). 
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Figure 4.6 Path diagram for Model 3 (adjusted model 21 items). 
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Chapter 5 
Factors that affect the opinion about university 

internationalization 

5.1 Introduction 

The results of the factor analysis in Chapter 4 indicate that according to the opinions of 
the academic staffs and students, university internationalization consists 3 components 
which are Universalization dimension, Nationalization dimension and English domination 
dimension. In this chapter, the researcher takes the components' result to construct 3 new 
variables by retaining the same names in order to study that which factors affect these 3 
new variables. Two methods of analysis are used: first method takes the values of the 3 
independent variables (University, Field of study and Status) to plot and observe the 
distributions of these variables on the new or component variables, one pair at a time. 
These are Universalization and Nationalization; Universalization and English domination; 
and Nationalization and English domination. By using the averages as the cut points to 
find out that which independent variables mentioned above affect each component 
variable. Second method of analysis is the multiple regression analysis which is used to 
find the other independent variables other than the ones found from the first analysis 
which affect each component variable. 

5.2 The distribution of the various values of the variabies: University, 
Field of study and Status on each pair of component variables 

The analysis in this section, the researcher brings the values of 3 independent variables 
which are University, Field of study and Status to study. The University variable is 
divided into 5 categories which are University of Amsterdam (UvA), Katholieke 
University of Leuven (KUL), Chulalongkorn University (CU), University of Malaya 
(UM), and National University of Singapore (NUS). The field of study variable is divided 
into 4 categories which are Arts and Social Sciences (AS), Law (LW), Science (SC), and 
Medicine (MD). And the status variables is in 2 categories which are academic staffs (A) 
and students (S). The values of these 3 independent variables are plotted on the axis of the 
component variable one pair at a time which are Universalization and Nationalization, 
Universalization and English domination, and Nationalization and English domination, by 
using the averages of each pair of the component variables as the cut points to find out 
that which independent variable affects each component variable by considering from the 
distributions of various values of the independent variables (University, Field of study 
and Status) on the component variable one pair at a time. The results are in Figure 5.1-5.9 
and the details of the mean and the standard deviation of the subgroups are in Table 5.1. 

In Figure 5.1-5.3 the researcher brings the values of the 3 independent variables 
which are University, Field of study and Status to plot on the axis of the 2 component 
variabies (Universalization and Nationalization) which intersect at the average. The 
results indicate that the distribution of the values of each independent variable has the 
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characteristic of the distribution with no directions indicating the independency of the 2 
component variables (Universalization and Nationalization). When considering the 
University variable, it is found that each university is significantly different by having the 
values scattered in four groups of the intersecting axes. CU has high values on both scales 
whereas UvA has low values on both scales. As for KUL, UM and NUS, they have the 
high values on one scale and low on the other. When considering the Field of study 
variable, it is found that each field of study is slightly different by having the values 
distributed around the intersection of both axes. For the Status variable, the academic 
staffs and students have different opinions with the values distributed in different groups. 
The academic staff group has low values on both scales whereas the student group has 
high values on both scales. 

Figure 5.4-5.6 show the distribution of the values of the 3 independent variables 
which are University, Field of study and Status on the 2 component variables: 
Universalization, and English domination by using the mean as the cut point as well. As 
the results, when considering the University variable, it is found that each university has 
rather distinct differences. CU and UM are in the group with high values on both scales 
whereas KUL has lower value on both scales, but for UvA and NUS, they have high 
values on one scale and low on the other. When considering the Field of study variable, it 
is found that each field of study has a minimum differences by having the values 
distributed near by the intersection of both scales. For the Status variable, academic staffs 
and students are different by having the value distributed in different groups. Academic 
staff group has lower value of the scale of Universalization but higher of the scale of 
English domination. Student group has high value of the scale of Universalization but 
lower on the scale of English domination. 

Figure 5.7-5.9 shows the distribution of the values of the 3 independent variables 
which are University, Field of study and Status on 2 component variables which are 
Nationalization and English domination by using the mean values of the two new 
variables as the cut point as well. As the results, when considering the University variable 
it is found that each university is significantly different where CU still has the highest 
value whereas NUS has the lowest value comparing to the other universities on both 
scales. UvA, KUL and UM have high value on one scale and low on the other. When 
considering Field of study variable, it is found that each field of study is slightly different 
by having the values distributed nearby the intersection of both scales. For the Status 
variable, academic staffs and students are different and are distributed in different groups 
which are opposite where academic staff group has low value on the scale of 
nationalization and has high value on the scale of English domination but student group 
has high value on the scale of Nationalization and low on the scale of English domination. 

When considering all the 9 figures, the results are coincided which is when 
considering the distribution of the value of the 3 independent variables which are 
University, Field of Study and Status on the scale of the component variables each pair at 
a time which intersect at the means, it is found that the University and Status variables 
affect the 3 component variables which are Universalization, Nationalization and English 
domination. This indicates that the subjects from the different universities have different 
opinions and at the same time the subjects who are the academic staffs and students also 
have different opinions. But for the Field of study variable, there is no effect toward those 
3 component variables which can be expressed that the subjects from the different fields 
of study have the opinions upon the component variables (Universalization, 
Nationalization, and English domination) indifferently. In conclusion, the differences of 
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the universities with different backgrounds in social or in other words, in the context of 
different socials, and the status which is different between being the teacher and the 
student affect or has the influence upon the opinions about Universalization, 
Nationalization, and English domination which cause the individual in each of those 
subgroups has different opinions. But for the Field of Study, there is no effect on the 
opinions about the 3 component variables which means that the subjects in different fields 
of study have the same opinion. However, there still be other factors that affect the 3 
component variables. The results of the analysis using the multiple regression analysis 
will be presented in the next section. 

5.3 Factors which affect the opinions about Universalization, 
Nationalization, and English domination 

This section presents the results of the multiple regression analysis using stepwise 
methods for the studied variables which are the 3 component variables: Universalization, 
Nationalization, and English domination. By inserting the independent variables into the 
regression equation are at a time from which these independent variables are from the 
literature reviewed of variables which are University, Field of Study, Status, Sex, English 
proficiency, and International experience. The International experience variable is divided 
into 3 variables which are Study abroad experience, Visit university abroad experience, 
and Participate in international conference experience. Therefore, there will be 8 
independents variables inserted in the analysis. This is to study whether these independent 
variables can explain the variation of each dependent variable which is Universalization, 
Nationalization, and English domination in terms of percentage, and whether there is any 
variable that has the effect on the dependent variable significantly. The results of the 
multiple regression analysis will present the regression coefficient in the form of raw 
scores and standard scores of only the variables with the statistical significant including 
other statistical values obtained from the multiple regression analysis for each dependent 
variable. The details of the analysis results are in Table 5.2. 

For the reason that some independent variables are categorical variables which 
can be divided into more than two groups or two categories which are the University and 
Field of study variables, the researcher then changed these variables into the dummy 
variables. The University variable uses the University of Amsterdam as the comparable 
variable because it has the rather lower value of each dependent variable than other 
universities. Therefore, the University variable is then converted into 4 dummy variables. 
For the Field of study variable, the Faculty of Arts and Social Sciences is used as the 
comparable variable because they have lower value of each dependent variable than the 
other groups. The Field of study variable then is changed into 3 dummy variables. 
Therefore, this multiple regression analysis contains a total of 13 independent variables 
which are: the University variable which was changed into 4 dummy variables (UI, U2, 
U3 and U4); the Field of study variable which was changed into 3 dummy variables (Fl, 
F2 and F3); the next 6 independent variables are Status, Sex, English proficiency, Study 
abroad experience, Visit university abroad experience, and Participate in international 
conference experience. The 3 dependent variables are Universalization, Nationalization, 
and English domination. 

From Table 5.2, when considering the Universalization dependent variable it is 
found that the independent variables that have the regression coefficients which affect on 
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the Universalization variable significantly in descending order are Chulalongkorn 
University (CU), University of Malaya (UM), National University of Singapore (NUS), 
Status, English proficiency, Visit university abroad experience, and Katholieke University 
of Leuven (KU). The Katholieke University of Leuven has the negative effect. All these 
independent variables accounted for 59% of the total variance of Universalization 
variable. It can be seen that the University variable has the highest regression coefficient 
indicating that the University variable has the most effect on the opinion about 
Universalization. The next variable with lower effect than the University variable is the 
Status indicating that academic staffs and students have different opinions i.e., the 
academic staffs agreed more with the Universalization than the students. For the English 
proficiency variable, it is found that the subjects with higher English proficiency agree 
with Universalization more than the ones with less English proficiency. And the subjects 
with the Visit university abroad experience agree with Universalization more than the 
ones without the experience. For the variables: Field of study, Sex, Study abroad 
experience, and Participation in international conference experience; there are no effects 
on the Universalization variable. 

When considering the Nationalization dependent variable, it is found that the 
independent variable that have the regression coefficient value affecting the 
Nationalization variable significantly arranged in descending order are: CU, Status, KUL, 
English proficiency, and Science. The English proficiency has the negative effect. All 
these variables accounted for 10% of the total variance of Nationalization variable. But 
for the variables: Sex, Study abroad experience, Visit university abroad experience, and 
Participation in international conference experience; they have no effects on the 
Nationalization variable. 

When considering the English domination dependent variable, it is found that the 
independent variables that have the regression coefficient values affecting the English 
domination variable significantly arranging in descending order are: English proficiency, 
NUS, UvA, Participation in international conference experience, and Medicine. The NUS 
and UvA variables have the negative effect. All these variables accounted for 8% of the 
total variance of English domination variable. But for the variables: Sex, Study abroad 
experience, Visit university abroad experience, and Participation in international 
conference experience; they have no effects on the English domination variable. 

In conclusion, from the results of the multiple regression analysis it is found that 
the variables: University, Field of study, Status, English proficiency, Visit university 
abroad experience, and participation in international conference experience accounted for 
the most (59%) of the total variance of the Universalization variable. And the same set of 
these independent variables accounted for 10% and 8% of the total variance of the 
Nationalization and English domination variables respectively. The variables with the 
regression coefficient values which affect the three dependent variables the most are the 
University variable whereas the Field of study variable has very little or almost no effect 
on the three dependent variables. Moreover, it was also found that there are two variables 
that has definitely no effect on the three dependent variables which are Sex and Study 
abroad experience variables. 
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5.4 Discussion 

The results from plotting to observe the distribution of the independent variables and from 
the multiple regression analysis indicate the corresponding finds that the University 
variable has the influence upon the 3 dependent variables which are Universalization, 
Nationalization, and English domination the most (when comparing to the other 
independent variables that were brought into this study). This is because each university 
has developed its own system and created its own identity for a long period of time under 
the society that it is situated. The societal environment thus has an influence on the 
people's mentalities. 

However, when considering each dependent variable, the first one is the 
Universalization variable, it was found that the Asian university group (CU, UM, and 
NUS) perceives the importance or agree with the Universalization variable more than the 
European university group (UvA and KUL). This may caused by several reasons: first, 
the internationalization of universities was perceived as one of the methods to transfer 
scientific knowledge and technology from the more developed countries to the less 
developed countries. Asian universities then more realize the importance of the 
Universalization because the awareness of the benefit toward bringing the knowledge and 
technology to develop their own countries; second, this may be because the definitions of 
the word "internationalization" are different inducing the different perspectives of the 
individual of each group. For instance, the European universities may define 
internationalization as Europeanization or regionalization whereas the Asian universities 
define internationalization to cover globalization; and third, this may be because each 
university has promoted the awareness of the importance and benefit of 
internationalization with different levels for example, in 1991 - 1997 Chulalongkorn 
University has promoted the internationalization of university strongly to absorb the wave 
of the globalization thus causing the Chulalongkorn University to agree with 
Universalization more than the other universities. 

When considering the Nationalization variable, it is found that there are 
differences in the groups of the country which is multi-racial or multi-lingual those are 
Katholieke University of Leuven of Belgium which has the mother languages that are also 
the official languages which are Dutch and French. University of Malaya of Malaysia and 
National University of Singapore of Singapore both of which have the same 3 main races 
which are Malay, Chinese and Indian. Whereas Malays form the majority in Malaysia 
having Bahasa Malaysian language as the official language, but for Singapore which has 
Chinese form the majority and have 3 mother languages (Malay, Chinese, and Tamil) 
including English as official languages. But in practice English is used most in Singapore. 
The creation of national identity is often said to be the problem of multi-racial countries 
and for this reason it may cause the opinions about Nationalization of the subjects in the 
countries that are multi-racial to be likely to lower than the countries with one mother 
language or the countries with no problems about races for example, some countries in 
this research namely the Netherlands and Thailand whereas the Netherlands even though 
is a small country but the population stick together strongly, for Thailand which has the 
opinion about Nationalization more than the others may be reasoned by the background of 
the country which Thailand has never been occupied by the western countries, thus 
causing the Thais to aware more of the Nationalization. 

For the English domination variable, it is found that UvA, CU and UM do not 
have different opinions about the influences of English upon the current world of 
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education. However, KUL and NUS perceive the importance of the influence of English 
less. When studying the social background context, it was found that in Flamish (the 
northern part of Belgium) there was an attempt to change the former educational language 
in French into Dutch which was succeeded for only 50 years ago. This case may be the 
reason that the academic staffs and students of KUL refuse to fully accept the influence of 
English for the fear that English may have influence over Dutch similar to French in the 
past. For Singapore, there was an acceptance of English as another official language 
beside the other three mother languages which are Malay, Chinese and Tamil. But from 
studying the documents involving this research, it was found that in present there is a 
request from within Singapore to review the policy about using English in Singapore. And 
since the new generations in Singapore prefer using English to the mother tongues, there 
are concerns that the mother languages may disappear from Singapore. This may be the 
reason why the academic staffs and students of NUS are likely to less agree with the 
influence of English. 

The next independent variable is the Field of study variable, the results of the 
analysis found that this variable has little effects on the three dependent variables: 
Universalization, Nationalization, and English domination. The findings of this research 
thus argue with the other writings which believe that Field of study has the effects on 
internationalization, with the features of the text contents, educational methods and the 
language used to communicate that are different causing some of the fields of study being 
more international than others, for instance, Science is more internationalized than Social 
Sciences. But from the results of data analysis with both methods of mean plotting and 
multiple regression analysis which stabilized the influences of the other variables thus 
giving the corresponding findings that the Field of study has no effects on individual's 
opinions regardless whether they are Universalization, Nationalization, or English 
domination. The researcher thus believes that with the waves of globalization in the 
present and the development of various sciences cause the concepts of the individuals in 
different sciences or fields of study toward the internationalization indifferently any 
further even though there were differences in the past. 

The next independent variable is the Status that has the effect on the 
Universalization and Nationalization variables which is that the academic staffs and 
students have different opinions whereas the academic staffs agree more with the 
Nationalization when comparing to the opinions of the students. This can be explained 
that the academic staffs have the line of work that follows the academic progression 
worldwide as well as communicates with the colleagues globally more than the students 
who are studying within the countries and may communicate with the foreign countries in 
lesser degree. But the opinions about the English domination of both groups are 
indifferent since both groups agree that in the current era English has great influences 
upon the education and communications. 

For the English proficiency dependent variable, it is according to the 
expectations that is the ones with higher English proficiency agree with Universalization 
and English domination more than the ones with lower English proficiency. Similarly, the 
ones with lower English proficiency also agree more with Nationalization. This may be 
the reason that in this era English is an important media in communicating with the 
foreign countries therefore, the persons with good English proficiency feel that there are 
no barriers in communicating abroad, thus there are more trend to agree with 
Universalization than the ones with less English proficiency. This shows that English 
proficiency is an important factor or an obstacle of university internationalization. 
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The International experience variable in this study is divided into 3 groups which 
are Study abroad experience, Visit university abroad experience, and Participate in the 
international conferences. It can be seen that the ones with the experience in each 
category spend different period of time abroad. Study abroad may spend the longest time 
in the foreign countries when comparing to Visit university abroad (in general only 1 - 2 
weeks) and Participate in the international conferences (about only 3 - 5 days). The study 
found that Study abroad experience has no effects upon the three dependent variables. It 
should be noted that spending abroad for a long period of time will reveal the advantages 
and disadvantages of both systems (one's own and foreign ones). This results in the 
neutral opinions and as a consequence, the ones with or without the study experience in 
the foreign countries have no different opinions. For Visit university abroad experience, 
there is a positive effect on the opinion about Universalization indicating that if we want 
to promote the understanding and realizing the benefit of university internationalization, 
we must use the method of promoting the activities in Visiting university abroad. For the 
experience in Participate in international conferences, it has the effect on English 
domination indicating that the ones who participate in the international conferences 
realize the importance and necessity of English strongly which agrees with the reality that 
most of the international conferences worldwide use English as the media in the meeting. 

In conclusion, the results from the multiple regression analysis give the findings 
that the independent variable which has the influences on the three dependent variables 
the most is the University variable. This is because each university locates in the context 
of different societies resulting in the different opinions of the academic staffs and students 
of different universities about Universalization, Nationalization, and English domination. 
The independent variables with less influences are the Status, English proficiency, and 
International experiences respectively. The Field of study variable has no effects on 
Universalization but has the slight effects on Nationalization and English domination. The 
variable that has no effects on the dependent variables is Sex. 

In the next chapter, the researcher selects to study in details of the two 
universities which will be the 2 extreme cases of the poles. They are University of 
Amsterdam which has the rather low values of all the three variables (Universalization, 
Nationalization, and English domination) and Chulalongkorn University which has rather 
higher values of the three dependent variables than the other universities. To study the 
reasons behind the concepts that produce the different results, the researcher will analyze 
the contents in the open-ended questions as well as the additional comments of the 
academic staffs and students that have upon internationalization of universities and the 
use of English as the consequence of university internationalization. 
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Table 5.1 Means and standard deviations of sub-sample groups on each component 
variable: Universalization, Nationalization, and English domination. 

Universalization Nationalization English domination 
Mean Sd Mean Sd Mean Sd 

Academic staffs -.04 .94 -.22 .93 .21 .99 
Students .03 1.04 .15 1.02 -.14 .98 
University of Amsterdam -.78 .73 -.23 .63 .12 1.00 
Katholieke University of Leuven -.90 .69 .11 .66 -.20 1.04 
Chulalongkorn University 1.03 .65 .41 1.28 .08 .97 
University of Malaya .29 .57 -.23 1.07 .19 .94 
National University of Singapore .28 .56 -.21 .97 -.22 .98 
Arts and Social Scinces -.02 1.04 -.01 1.03 -.09 .99 
Law -.10 1.07 .06 .98 -.07 1.00 
Science .14 .94 .04 1.02 .07 .97 
Medical Sciences -.06 .93 -.08 .944 .13 1.00 

Table 5.2 Significant regression effects on each component variable; 
Universalization, Nationalization, and English domination. 

Independent variables Universalization Nationalization English domination 
b B b B b B 

University of Amsterdam .00 .00 .00 .00 .00 .00 
Katholieke University of Leuven -.13 -.05 .29 .12 -.32 -.13 
Chulalongkorn University 1.85 .79 .57 .25 - -
University of Malaya 1.08 .41 - - - -
National University of Singapore 1.06 .39 - - -.39 -.15 
Arts and Social Sciences .00 .00 .00 .00 .00 .00 
Law - - - - - -
Science - - .10 .04 - -
Medical Sciences - - - - .14 .06 
Status .15 .07 .26 .13 - -
Sex - - - - - -
English proficiency .08 .06 -.09 -.07 .19 .16 
Study abroad experience - - - - - -
Visit university abroad .13 .06 - - - -
experience 
Participate in international - - - - .22 .11 
conferences 
R .77 .32 .28 
Adjusted R2 .59 .10 .08 

54 



Nat 
3 

Nat 
3 

KUL« 

UvA« 

CU« 

NUS« 
UM« 

3 Uni 
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Figure 5.3 Scatter plot of Status variable 
on the dimensions of Universalization 
and Nationalization. 
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Figure 5.6 Scatter plot of Status variable 
on the dimensions of Universalization 
and English domination. 
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Figure 5.5 Scatter plot of Field of study 
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Figure 5.7 Scatter plot of University variable 
on the dimensions of Nationalization 
and English domination. 

Figure 5.8 Scatter plot of Field of study variable 
on the dimensions of Nationalization 
and English domination. 
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Chapter 6 
Internationalization of University of Amsterdam 

6.1 Introduction 

This chapter presents the opinions of the academic staffs and students of University of 
Amsterdam about the goals and consequences of the internationalization of university. 
The intention is also to examine whether: 

• The academic staff and students are interested in the internationalizing 
activities. 

• What are their reasons for interest or disinterest in the international activities? 
• What do they think about the use of English for instruction and 

communication? 
• Why do they agree or disagree with the use of English consequently of the 

internationalization? 

The data being used for the analysis in this chapter are the type of qualitative which 
obtained from the open-ended questions in the questionnaires which the respondents are 
free to express their thoughts. 

The contents of the chapter will be presented in 6 sections. After the 
introduction, the second section will be the numbers and characteristics of the 
respondents. The third section is the results of the goals and consequences of university 
internationalization. The fourth section is the results of the interest in the 
internationalization activities. The fifth section is the results of the opinions about the 
languages used for instruction. The sixth section is about the opinions about the languages 
used for writing scientific reports, and the last section is the discussion about the results. 

6.2 Characteristics of the respondents 

The respondents consisted of 218 academic staffs and 213 students from five faculties of 
the University of Amsterdam: Arts, Political and Social Sciences, Law, Mathematics 
Information Sciences Physics and Astronomy, and Medicine. For 218 of the academic 
staff group, 38 are from the Faculty of Arts, 45 from the Faculty of Political and Social 
Sciences, 50 from the Faculty of Law, 57 from the Faculty of Mathematics Information 
Sciences Physics and Astronomy, and 28 from the Faculty of Medicine. For 213 of the 
student group, 47 are from the Faculty of Arts, 35 from the Faculty of Political and Social 
Sciences, 40 from the Faculty of Law, 48 from the Faculty of Mathematics Information 
Sciences Physics and Astronomy, and 43 from the Faculty of Medicine (the details are 
shown in Table 6.1). 

The characteristics of the academic staff samples are shown in Table 6.2. For the 
total academic staff sample, 78.9% are male and 21.1% are female. With regards to their 
ages, 40.4% are in the range from 40 to 49 years and formed the majority, 31.2% (50 to 
59 years), 20.2% (30 to 39 years), 4.1% (lower than 30years) and 4.1% (60 years and 
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over). According to academy, 70.2% held a doctoral degree and 29.8% held a master 
degree. In terms of academic positions, 6.4% held a professorship, 85.8% are lecturers/ 
Assistant professors/ associate professors, and 7.8% are scientific staffs. According to 
teaching experience, 33.9% had the experience ranging from 1 to 10 years, 28.9% (21 to 
30 years), 24.8% (11-20 years), 7.8% had no teaching experience, and 4.6% had the 
experience more than 30 years. According to the competency in English, 43.6% are good, 
27.9% are very good, 27.1% are fair, and 1.4% are poor in English. 

The characteristics of the student samples are presented in Table 6.3. For the 
total student sample, 52.6% are male and 47.4% are female. With regard to their ages, 
44.1% are in the range from 21 to 24 years, 30% (25 to 28 years), 14.6% (over 28 years), 
and 11.3% (lower than 21 years). In terms of year of study, 29.1 % are in the fifth year or 
more, 19.7% are in the second year, 18.8% are in the third year, 16.4% are in the fourth 
year, and 16% are in the first year. Regarding their plan after graduation, 49.8% would 
work or study in own country (the Netherlands), 34.3% are not sure about the future, and 
15.9% want to work or study in a foreign country. According to the competency in 
English, 52.1% are good, 24.4% are fair, 22.5% are very good and 1% are poor in 
English. 

6.3 Interest in the internationalization activities 

Information presented in this section was derived from the open-ended question in the 
questionnaires. The respondents were asked to indicate whether they were interested, 
indifferent, or disinterested in the internationalization activities. They were also asked to 
express the reasons for those choices. The data were analyzed and put on file for 
approximately 2-3 weeks. They were brought out again for the second analysis. This was 
to examine the consistency of the content analysis and categorization. 

The results as shown in Table 6.4 indicate that most academic staffs and students 
in all faculties are interested in the internationalization activities. According to the 
academic staff group 85.3% are interested, 10.1% are indifferent and 4.6% are 
disinterested in the internationalization activities. According to the students group 71.8% 
are interested, 15.0% are indifferent and 13.2% are disinterested in the 
internationalization activities. 

Regarding the differences among fields of study 77.5% of the academic staffs 
and students in the Faculty of Arts are interested, 14.1% are indifferent and 8.4% are 
disinterested in the internationalization activities. Compared to other faculties, 81.2% of 
the academic staffs and students in the Faculty of Political and Social Sciences are 
interested, 5.9% are indifferent and 12.9% are disinterested in the internationalization 
activities; 71.2% of those in the Faculty of Law are interested, 17.5% are indifferent and 
11.2% are disinterested in the internationalization activities; 80% of those in the Faculty 
of Mathematics Information Sciences Physics and Astronomy are interested, 12.2% are 
indifferent and 7.8% are disinterested in the internationalization activities; and 81.9% of 
those in the Faculty of Medicine are interested, 13.3% are indifferent and 4.8% are 
disinterested in the internationalization activities. 

The results show that the majority of the academic staffs and students of the 
University of Amsterdam are interested in the university internationalization. According 
to the differences among fields of study, the results also show that most of academic staffs 
and students in all faculties are interested in the university internationalization. This 
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implies that it cannot be simply point out that one field is more international than other 
fields. There might be some other factors concerned. Therefore, in the following 
paragraphs, the reasons for interest, indifference, and disinterest mentioned by the 
academic staffs and students are examined. 

Regarding the reasons for interest, indifference or disinterest in the 
internationalization activities, 162 of 218 or 74.3% of the academic staff samples 
indicated their reasons, and 169 of 213 or 79.3% of the student samples indicated their 
reasons. Table 6.5 shows the reasons given by the academic staffs and Table 6.6 shows 
the reasons given by the students. 

As seen in Table 6.5 (section A), the reasons for interest in the activities most 
frequently mentioned by the academic staffs which received the highest rank (f=80) is 
that widening of horizontal/knowledge, to enrich one's own education and research, and 
to keep in touch with the development in that field. Second (f=28) is that major subject 
and work concerned with the international aspect. Third (f=17) is that there are already 
existing/happening in various programmes. Fourth (f=8) is that they are interesting or 
funs. Fifth (f=3) is that they are interested in exchanging of staff and students and the 
joint project. There are 2 reasons with the same scores (f=2), they are: important for own 
and foreign students; and to reach the international level. 

The reasons most frequently mentioned by the academic staffs for their 
indifference in the activities, as seen in Table 6.5 (section B), there are 3 reasons which 
are the first rank (f=3), they are: to choose what functionally fits best; in principle it is 
interesting but must not be an obligation; and going to retire soon. Next, there are also 3 
reasons with the same scores (f=l), they are: in one's field internationalization is no 
importance; already been done in one's university; and only the international congress is 
interesting but the rest is the waste of time. 

Table 6.5 (section C) shows the reasons for disinterest in the internationalization 
activities mentioned by the academic staffs. The reason most frequently mentioned which 
is the first rank is that major subject is concerned with the local aspects (f=4). Second 
(f=3), there are 2 reasons with the same scores, they are: no time, no money and no 
facility; and the system is different or there are too big differences. 

According to the students, Table 6.6 (section A) shows the reasons for interest in 
the internationalization activities. The reasons that the first rank (f=94) are that 
broadening of general knowledge and learning more knowledge from other cultures. 
Second (f= 16) is that it is interesting and fun. Third (f=14) is that it offers a better chance 
for the future work. Fourth (f=9) is that major subject is an international aspect. Fifth 
(f=2) is that it fits with one's personal drive. Next (f=l) there are 6 reasons with the same 
scores, they are: it should be a compulsory for students to study or work abroad; to 
improve one's English competency; to get contact with foreign students; one common 
language makes it easy to learn from others; education should be comparable although we 
differ due to cultures and people; having the experience and like it. 

Table 6.6 (section B) presents the reasons for indifference in the 
internationalization activities mentioned by the students. The reason which received the 
first rank (f=6) is that depending on what and now and at the moment disinterest may be 
in the future. Second (f=l) there are 7 reasons with the same scores, they are: in principle 
it is interesting but one's major subject is more important; no ambition on science 
territory; almost graduate and have to find job; both national and international activities 
offer good possibility; if it is on a large scale and a longer period; only on a voluntary 
period; and it looks nice and attractive but rather miss partner and family. 
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Table 6.6 (section C) indicates the reasons for disinterest in the 
internationalization activities. The reason that most frequently mentioned which is the 
first rank is that no time and study what is interested in (f=4). Next there are 2 reasons 
with the same scores (f=3), they are: do not believe or interest in science anymore; and 
Amsterdam offers enough possibilities. Fourth (f=2) is that no plan/ambition to go abroad. 
Fifth (f=l) they are: major subject is specific to the Netherlands; only in the first year of 
study; and seeing no surplus value. 

Comparing the reasons for interest in the internationalization activities given by 
the academic staffs and students, the four most frequently mentioned reasons for the 
interest in the activities are almost the same. Though the sequences of the reason given by 
both groups are slightly different, most of the academic staffs and students agree that the 
internationalization is a benefit to broadening of their knowledge. Some students think 
that it is useful for their future work and study. Moreover, it is interesting and funs. 
However, the academic staffs are more concerned about the knowledge in their areas of 
specialization but, the students are.more concerned about the general knowledge and the 
knowledge about other people and cultures. 

Regarding the reasons for indifference, common reasons mentioned by the 
academic staff and the students could be seen as well, they are: dependent on the kinds of 
activity; and the possibilities to choose. The academic staffs and students would be 
interested in if the activities are interesting and are related to their work or their study. 
Nevertheless, the academic staffs and students state that it must not be an obligation or 
compulsory to participate in the internationalization. They would be able to choose what 
fits them best. About the reasons for disinterest in, common reasons mentioned by the 
academic staffs and students are that the subject is specific to the Netherlands, and no 
time. 

In brief, most of the academic staffs and students are interested in the 
internationalization activities because they are aware of the benefit to their work or their 
study. They have found that it is useful to broaden the knowledge of their areas and the 
general knowledge about other people and cultures. However, some of them point out that 
it must not be an obligation or compulsory to get involved in the internationalization but, 
it should be their possibilities to choose what fit them best. Nevertheless, some of them 
are willing to limit their interest only in their specific areas and groups. This implies that 
it is impossible to convince everyone to get involved in the university internationalization. 
It should be in a way a matter of academic freedom. 

6.4 Opinions about the languages used for instruction 

From the open-ended question in the questionnaires, the respondents were asked to 
indicate their opinions about the languages used for instruction. The answers were given 
into four categories: Dutch, English, Dutch and English, and any languages. The 
respondents were also asked to indicate the reasons for their choices. There are 133 of 218 
or 61% of the academic staff samples, and 167 of 213 or 78.4% of the student samples 
indicated their reasons. 

The results as shown in Table 6.7 indicate that most of the academic staffs and 
students (42.7% and 49.8%, respectively) agree that the languages used for instruction 
should be both Dutch and English. The languages subsequently mentioned by the 
academic staff included any languages (31.2%), English (13.8%) and Dutch (12.4%), 
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respectively. The languages subsequently mentioned by the students included Dutch 
(24.4%), any languages (18.3%) and English (7.5%), respectively. 

Regarding the differences among fields of study, the academic staffs and 
students in all fields except the field of Sciences agree that the languages used for 
instruction should be both Dutch and English. According to the fields of Arts, 53.5% 
agree that the languages used should be Dutch and English, 22.5% any languages, 16.9% 
Dutch, and 7.0% English. Compared to those in the field of Social Sciences, 50.6% agree 
that they should be both Dutch and English, 21.2% Dutch, 18.8% any languages, and 
9.4% English. For those in the field of Law, 45.0% agree that they should be Dutch and 
English, 23.8% Dutch and also any languages, and 7.5% English. Most of those in the 
field of Science agree that any languages could be used for instruction (38.9%), 35.6% 
Dutch and English, 13.3% English, and 12.2% Dutch. 

Table 6.8 (section A) shows the reasons mentioned by the academic staffs for 
choosing Dutch as the language for instruction. The reason which is the first rank (f=17) 
is that mastering it best and being able to express oneself better. The reasons which is the 
second rank (f=3) is that the native language is one's best language and one's own 
culture. Last (f=l) is that lesson in a foreign language needs more attention and content 
might lose strength. 

For those who choose English, the reason most frequently mentioned (f=15) is 
that English offers a larger possibility of participants worldwide. Next, there are 2 reasons 
with the same scores (f=3), they are: major subject is international aspect in which 
English is common, such as, Mathematics, Computer Sciences, Medicine and Physics; 
and being a foreigner hardly speaks Dutch. Fourth (f=2) is that work internationally is 
easier. Fifth (f=l), there are 2 reasons: do not have enough possibilities to practice 
English; and English is the best official language, (see details in Table 6.8 (section B)). 

Table 6.8 (section C) shows the reasons of those who chose Dutch and English. 
The reason most frequently mentioned (f=T4) is that depending on the target groups, 
Dutch for the Dutch and English for foreign students. Second (f=ll), there are 2 reasons 
with the same scores, they are: contents are more important than languages; and both are 
important, Dutch for expression and English for international, something you do better in 
your native language. Fourth (f=10) is that capable of mastering both languages. Fifth 
(f=4) is that work or subject concerning the international aspect. Next there are 2 reasons 
with the same scores (f=3), they are: the quality is more important not the language; and 
for professional it makes no difference. Next there are also 2 reasons with the same scores 
(f=2), they are: first is one's interest the language comes the second; and it is impossible 
to deny the national identity, English for communication and Dutch for keeping the native 
language on an acceptable level. Last (f=l), there are 3 reasons with the same scores, they 
are: prefer Dutch because subject is Dutch literature and culture; Dutch because it is easy 
and English if given by an interesting foreigner; and already practice. 

For those who chose any languages as the language for instruction, the reason 
most frequently mentioned (f=20) is that depending on the contents, situation and 
participants, and what is useful to the programme. Second (f=2) is that quality is more 
important. Third (f=l), there are 2 reasons: no preference in English, French is even 
better; and better in French and German. 

Table 6.9 presents the reasons of the students for the languages used for 
instruction. The first group (section A) agrees with the use of Dutch for instruction. The 
reason most frequently mentioned (f=29) which is the first rank is that mastering it best 
and it is easier. Second (f=9) is the reason that Dutch is the native language or mother 
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tongue. Third, there are 2 reasons with the same scores (f=3), they are: one's study is 
specific to the Netherlands; and one's English is bad and it will be more tiring and 
difficult to follow class in English. Next, there are 4 reasons with the same scores (f=l), 
they are: more accessible, materials are in Dutch and also the situation; teacher can 
express himself and transfer knowledge better in Dutch; it is annoying when the teacher 
does not master English; and students will learn less'from lectures in English especially 
for the first year. 

For those who chose lessons in English ( Table 6.9 section B), the reason which 
received the highest rank (f=5) is that Dutch is limited in international relation, English is 
necessary to contact outside, therefore, if the direction is international then it must be in 
English. Second (f=2), there are 2 reasons: major subject is international aspect, major 
content and documents concerned are more in English and it is better than translation; and 
to improve English in which internationally of more value. Fourth, there are 3 reasons 
with the same scores (f=l), they are; it promotes the contact if every international 
participant has basic knowledge of language; English at first choice because of having 
enough lessons in Dutch; and you will get used to it soon. 

Table 6.9 (section C) presents the reasons of those who chose both Dutch and 
English as the languages for instruction. The reason most frequently mentioned which is 
the first rank (f=23) is that mastering both languages therefore it does not make a lot of 
differences whether in Dutch or English. Second (f= 16) is that depending on the kinds of 
programmes or subjects. Third (f=13) is that English should get more attention because it 
is an advantage but Dutch should remain the main language. Fourth (f=6) is that mainly 
Dutch and English if there are foreign students. Next there are 3 reasons with the same 
scores (f=4), they are: to improve one's knowledge of English; both are important, it is 
important to master both; English is sometimes difficult to understand and has a different 
culture. Eight (f=3), there are 3 of the same scores: a lot get lost if we choose for only one 
language; to enlarge one's insight and horizontal; following a part in English gives an 
extra dimension but not the whole programme. Next, eleventh (f=2), there are 3 of the 
same scores: major is national aspect; depending on to what extent that concerned 
teachers master English; and Dutch is the native language and everyone in the world 
should be able in English. Last (f=l), there are 5 reasons of the same scores: major subject 
is English; students must be able to choose nationally or internationally; English is easy 
for me, it's not problem to exchange information; only publication will be in English, 
speaking is not necessary; and English at the beginning of study should be better than it is 
now. 

Table 6.9 (section D) presents the reasons of those who chose any languages. 
The reason most frequently mentioned which is the first rank (f= 14) is that depending on 
the value and content of the course not the language. Second (f=2) is that depending on 
the teachers not the language, if education is given properly the language makes no 
difference. Last (f=l) is that prefer Dutch but this limits contacts and exchanges should be 
other language such as German, French and Spanish. 

In brief, most of the academic staffs and students agree that the languages used 
for instruction should be both Dutch and English. The reasons most frequently mentioned 
are that depending on the subjects and audiences, and mastering both languages. For the 
academic staffs and students who agree that any languages could be used for instruction, 
the reason most frequently mentioned is also that depending on the subjects and 
audiences. However, for those who agree that the language for instruction should be 
Dutch, the reasons most frequently mentioned are that being the native language, and 
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could express oneself better. Finally, for those who prefer English as the language for 
instruction, the reason most frequently mentioned is that work or subject concerning the 
international aspect. 

6.5 Opinions about the languages used for research reports and 
scientific articles 

The information presented in this section was derived from the open-ended questions. In 
the questionnaires, the respondents were asked to express their ideas about the language 
that they would use in writing research reports and scientific articles. The answers were 
given into four categories: Dutch, English, both Dutch and English, and any languages. 
The respondents were also asked to indicate the reasons for their choices. 

The results as shown in Table 6.10 indicate that most of the academic staffs 
(48.6%) prefer to write their reports and scientific articles in English while most of the 
students (56.8%) prefer to write their research reports in Dutch. Considering fields of 
study, the academic staffs and students who are in the field of Arts prefer to write their 
research reports and scientific articles in Dutch and any languages (36.6% equally). Those 
in the fields of Social Sciences prefer to write their reports and scientific articles in Dutch 
(50.6%) most. Also those in the field of Law (67.5%) prefer to write in Dutch. Compared 
to those in the fields of Sciences and Medicine, the respondents prefer to write their 
reports and scientific articles in English (56.7% and 63.8%, respectively). 

There are 167 of 218 or 76.6% of the academic staffs indicated their reasons for 
the choices of language used in writing research reports and scientific articles. Table 6.11 
section A presents the reasons of the academic staffs who agree with the use of Dutch for 
writing the reports and articles. The reason most frequently mentioned which is the first 
rank (f=15) is that the subject is nationally oriented. Second (f=6) the target group is 
Dutch. Third (f=5) is that master Dutch and it is easier or quicker. Fourth (f=2) is that one 
does not master English well, translation by profession is the best way. Last (f=l) is that 
internationalizing is fine but not at the expense of one's own identity. 

Table 6.11 section B presents the reasons of the academic staffs who prefer 
English. The reason most frequently mentioned which is the first rank (f=38) is that to 
reach a great number of audiences. Second (f=22) is that for one's major content English 
is lingua-franca. Third (f=T0) is that it leads to international appreciation, citation, 
acknowledgment and cooperation. Fourth (f=6) is that writing for international journals 
and magazines. Fifth (f=4), there are 2 reasons of the same scores: already done, habit; 
audiences mostly not Dutch. Last (f=l) is that English articles in English journals bring 
more points. 

For those who prefer Dutch and English (in section C), the reason most 
frequently mentioned (f=4) is that Dutch for the Netherlands and English for the 
international contact. Next (f=l), there are 4 reasons with the same scores, they are: first 
Dutch second English; dissertation in Dutch, articles in English; dissertation in English, 
articles in both Dutch and English; and national journals demand in Dutch, specialist 
journals are in English. 

The last group who prefer writing in any languages (section D), the reason most 
frequently mentioned which is the first rank (f=33) is that depending on the audiences, 
subjects, and publications. Second (f=5), there are 2 reasons of the same scores: in 
English, French and German to reach a greater number of audiences; and specialization is 
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Greek and Danish. Fourth (f=l), there are also 2 reasons of the same scores: Dutch for 
primary interest, German for the interest of research field; and Dutch is the native 
language, German is source, and English is lingua-franca. 

Table 6.12 presents the reasons of students for their choices of the language used 
for research reports and scientific articles. There are 173 of 213 or 81.2% of students 
indicated their reasons. In section A, the reasons of the students who prefer to use Dutch, 
the reason most frequently mentioned which is the first rank (f=47) is that one expresses 
oneself better, master Dutch best. Second (f=27) is that major subject is nationally 
oriented. Third (f=12) is that writing in English is more difficult and takes more time. 
Fourth (f=6) is that Dutch is the native language. Fifth (f=2), there are 2 reasons of the 
same scores: no international activity and no international ambition; and considering the 
future work, living in the Netherlands. Last (f=l) is that it is a must. 

Table 6.12 section B shows the reasons of the students who prefer writing in 
English. The reason most frequently mentioned which is the first rank (f=18) is that major 
subject is English, English is the standard language in one's field. Second (f=16) is that to 
reach a larger public and international audiences. Third (f=2) is that it is an assignment of 
the organization from English speaking countries. Last (f=l), there are 3 reasons of the 
same scores: going to emigrate to England; to improve English; and English is the 
international standard. 

For those who prefer writing in Dutch and English (in section C), the reason 
most frequently mentioned which is the first rank (f=5) is that to be able accessible to all. 
Second (f=3) is that depending on targets and subjects. Third (f=l) is that English is the 
scientific language, Dutch is the native language. 

The last group in section D, the reasons of the students who prefer writing in any 
languages, the reason most frequently mentioned which is the first rank (f=13) is that 
depending on subjects and publications. Second (f=7) is that French is the main language 
of European studies. Third (f=5) is that have not thought about this, still many years 
away. Fourth (f=2) is that French and Spanish are also important world languages. Last 
(f=l ) is that to get more possible readers. 

In brief, most academic staffs prefer to write research reports and scientific 
articles in English. The reason most frequently mentioned is that being able to reach a 
great number of audiences. Subsequently, the academic staffs would want to write the 
research reports and scientific articles in any languages, in Dutch, and in both Dutch and 
English, respectively. The reason most frequently mentioned for writing in any languages 
is that depending on the subjects, audiences, and publications. The reason most frequently 
mentioned for writing in Dutch is that the subject is nationally oriented. Lastly, the reason 
most frequently mentioned for writing in both Dutch and English is that Dutch for the 
Netherlands and English for international. 

According to the students, most of them prefer to write the research reports and 
scientific articles in Dutch. The reasons most frequently mentioned is that being able to 
express oneself better, and the subject is nationally oriented. Subsequently, the students 
would want to write the research reports in English, in any languages, and in both Dutch 
and English, respectively. The reason most frequently mentioned for writing in English is 
that English is the standard language in one's field. The reason most frequently mentioned 
by those who prefer writing in any languages is that depending on the subjects and 
publications. Lastly, the reason most frequently mentioned by those who would write in 
both Dutch and English is that being accessible to all. 
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6.6 Discussion 

According to the findings about the reasons for interest in the 
internationalization, the reason most frequently mentioned by the academic staffs is that 
to widen the knowledge of education and research. For the students, the most frequently 
mentioned reason is to broaden general knowledge and knowledge about other people and 
cultures. This finding corresponds with the study of Bunt-Kokhuis and Bergmans (1994) 
at Tilburg University which found that the intentions of students for going abroad were 
that the improvement of their foreign language proficiency and the knowledge of foreign 
cultures, and this was considered more important than the academic knowledge to be 
obtained. From this finding, we can see the difference between the academic staffs and 
students about their area of interest. The academic staffs are more interested in the 
academic knowledge in their fields while the students are more interested in the 
knowledge of other people and cultures. This is probably because the academic staffs are 
already in their profession therefore their interest is more specific. The academic staffs 
may see the internationalization as the way to enlarge the frontier of academic knowledge. 
Compared to the students which are still studying, the interest of the students then is more 
general. The students may think that for the academic knowledge there are still a lot that 
they could learn from their teachers in their own countries. They thus perceived the 
internationalization as an advantage to learn about other aspects, for instance, a foreign 
language, and the knowledge about other people and cultures. 

Taking the number of those who are interested in internationalization into 
accounts, the results in Table 6.4 show that most of the academic staffs and students in all 
fields of study are interested in the internationalization. This result supports the finding 
mentioned in earlier chapter that fields of study are becoming less important factors of 
internationalization. However, there are a small number of the academic staffs and 
students indicate that they are not interested in the internationalization. The reason most 
frequently mentioned for no interest is that the content concerned is nationally oriented. 
There is another interesting reason of the academic staffs and students who respond that 
they are indifference in the internationalization that is the internationalization of 
universities must not be compulsory or an obligation. If the internationalizing activities 
are interesting, depending on subjects and participants, the academic staffs and students 
would decide to participate or not. This could imply that most of the academic staffs and 
students in all faculties are aware of the benefit of the internationalization, but they 
themselves will decide whether to participate in the internationalization activities or not. 
What the universities should do is to create many possibilities for them to choose. This is 
probably the reason why the scores on the Universalization dimension and Nationalization 
dimension of the University of Amsterdam are lower compared to other universities as 
mentioned in the Chapter 5. It could be because of the word should that appeared in the 
questionnaire items made the respondents be reluctant to agree with. 

Regarding the languages used for instruction, most respondents of all groups 
indicate that they prefer lectures conducted in both Dutch and English. Among the most 
frequently mentioned reasons are that depending on the subjects and the target groups, 
and because they master both languages. This finding corresponds with the English 
proficiency of the academic staffs and students, as shown in Table 6.2 and 6.3, most of 
the academic staffs and students indicate that they are good and excellent in English. This 
implies that the academic staffs and students of the University of Amsterdam are ready to 
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join in the courses conducting in both Dutch and English. The language is not the problem 
but the more important factors concerned are the subjects and the audiences. For instance, 
if the content is internationally oriented, that course is possible given in English. If the 
content is nationally oriented, of course, it should be given in Dutch. Moreover, if the 
participants or some of the participants are foreigners, it is possible to conduct in English. 
However, some of the respondents mention that the English qualification of teachers is 
also an important factor. There are also some controversies that whether teaching in 
English would help the academic staffs and students keep pace with the advanced 
knowledge, and whether the contents might lose strength if following lectures in English. 

Finally, about the language used in writing research reports and scientific 
articles, the results show that the academic staffs are more likely to write in English than 
other languages but the students are more likely to write in Dutch. The most frequently 
mentioned reason by those who prefer writing in English is to reach an international 
audience or a great number of audiences. For those who prefer writing in Dutch, the most 
frequently mentioned reason is that being able to express oneself better. This could be 
seen that since the academic staffs are more concerned about the academic knowledge, 
they are more concerned about the international audiences then they prefer writing in 
English. 

Table 6.1 Numbers of academic staff and student sample of University of 
Amsterdam 

Faculty of Faculty of Faculty of Faculty of Faculty of 
Arts Social Law Science Medicine Total 

Sciences 
Academic 38 45" 50 57 28 2Î8 
staffs 
Students 47 35 40 48 43 213 

Total 85 80 90 105 71 431 
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Table 6.2 Characteristics of the academic staff sample of University of Amsterdam 

Number Percent 
Sex: 

Male 
Female 

Age (years): 
29 and lower 
30-39 
40-49 
50-59 
60 and over 

Highest degree: 
Doctorate 
Master 

Academic position: 
Professor 
Non-professor (Lecturer/ Assistant 
professor/ Associate professor) 
Scientific staff 

Teaching experience (years): 
None 
1-10 
11-20 
21-30 
More than 30 

English proficiency 
Very good 
Good 
Fair 
Poor 

Table 6.3 Characteristics of the student sample of University of Amsterdam 

Number Percent 

_ _ 
Male 
Female 

Age (years): 
20 and lower 
21-24 
25-28 
29 and over 

Year of study: 
1 
2 
3 
4 
5 and over 

Plan after graduation: 
Study/work abroad 
Study/work in own country 
Not sure 

English proficiency: 
Very good 
Good 
Fair 
Poor 

172 78.9 
46 21.1 

9 4.1 
44 20.2 
88 40.4 
68 31.2 
9 4.1 

153 70.2 
65 29.8 

14 6.4 

187 85.8 
17 7.8 

17 7.8 
74 33.9 
54 24.8 
63 28.9 
10 4.6 

61 27.9 
95 43.6 
59 27.1 
3 1.4 

112 52.6 
101 47.4 

24 11.3 
94 44.1 
64 30.0 
31 14.6 

34 16.0 
42 19.7 
40 18.8 
35 16.4 
62 29.1 

34 15.9 
106 49.8 
73 34.3 

48 22.5 
111 52.1 
52 24.4 
2 1.0 
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Table 6.4 Numbers and percentages of respondent from University of Amsterdam 
about the interest in the internationalization activities by status and fields of study 

Interest Indifference Disinterest 
Number percent Number Percent Number Percent 

Status: 
Academic staffs 186 85.3 22 10.1 10 4.6 
Students 153 71.8 32 15.0 28 13.2 

Fields of study: 
Arts 55 77.5 10 14.1 6 8.4 
Social Sciences 69 81.2 5 5.9 11 12.9 
Law 57 71.2 14 17.5 9 11.2 
Science 72 80.0 11 12.2 7 7.8 
Medicine 86 .81.9 14 13.3 5 4.8 

Table 6.5 Reasons mentioned by the academic staffs of University of Amsterdam for 
their interest, indifference and disinterest in the internationalization activities 

Number 
Mentioning 

(Respondents 162) 

Rank 

80 
A. Reasons for interest in the internationalization activities. 
Widening of horizontal/knowledge; To enrich one's own education and 
research; To keep in touch with the development in that field. 
Major subject/work is an international aspect. 
Already existing in various programmes; Having a contact with colleagues 
outside the Netherlands. 
It is interesting/fun. 
Exchange of staff and students and joint projects. 
Important for own and foreign students. 
To show one's face; To speed research up to the international level. 
B. Reasons for indifference in the internationalizing activities 
I choose what functionally fit best. 
In principle, it is interesting but must not be an obligation. 
Going to retire soon; Having a contact with the university for a short 
period. 
In my field, it is not important. 
Already been done in our university. 
International congress could be interesting but the rest is the waste of 
time. 
C. Reasons for disinterest in the internationalizing activities. 
Major subject is concerned with the local aspect. 
No time, no money and no facility. 
System is different; Too big differences. 

28 2 
17 3 

8 4 
3 5 
2 6 
2 6 

3 1 
3 1 
3 1 

1 4 
1 4 
1 4 

4 1 
3 2 
3 2 
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Table 6.6 Reasons mentioned by the students of University of Amsterdam for their 
interest, indifferent and disinterest in the internationalization activities 

Number 
Mentioning Rank 

. (Respondents=169) 
A. Reasons for interest in internationalization activities. 
Broadening of general knowledge; To gain more knowledge from other 94 1 
cultures. 
It is interesting/fun. 
It offers a better chance for the future work 
Major subject is an international aspect. 
It fits with my personal drive. 
It should be a compulsory for students to study or work abroad. 
To improve my English. 
To get contact with foreign students. 
One common language makes it easy to learn from others. 
Education should be comparable though we. differ due to cultures and people. 
Having the experience and like it. 
B. Reasons for indifferent in the internationalizing activities. 
Depending on what and now; At this moment disinterest may be in the future. 
In principle, it is interesting but, my major subject is more important. 
No ambition on science territory. 
Almost graduate and have to find a job. 
Both national and international activities offer good possibility. 
If it is on a large scale and a longer period. 
Only on a voluntary period 
It looks nice and attractive but, 1 miss my partner and family. 

C. Reasons for disinterest in the internationalizing activities. 
No time, study what is interested in. 
I don't believe/interest in science anymore. 
Amsterdam offers enough possibilities. 
No plan/ambition to go abroad. 
Major subject is specific to the Netherlands. 
I am in my first year study. 
Don't see any surplus value. 

Table 6.7 Numbers of respondent from University of Amsterdam for their choice of 
the language used for instruction by status and fields of study 

6 2 
4 3 
9 4 
2 5 
1 6 
1 6 
1 6 
1 6 
1 6 
1 6 

6 1 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 

4 1 
3 2 
3 2 
2 4 
1 5 
1 5 
1 5 

Dutch English Dutch & English Any languages 
Number Percent Number Percent Number Percent Numbei Percent 

Status: 
Academic staff 27 12.4 30 13.8 93 42.7 68 31.2 
Students 52 24.4 16 7.5 106 49.8 39 18.3 

Fields of study: 
Arts 12 16.9 5 7.0 38 53.5 16 22.5 
Social Sciences 18 21.2 8 9.4 43 50.6 16 18.8 
Law 19 23.8 6 7.5 36 45.0 19 23.8 
Science 11 12.2 12 13.3 32 35.6 35 38.9 

Medicine 19 18.1 15 14.3 40 38.1 31 29.5 
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Table 6.8 Reasons mentioned by the academic staffs of University of Amsterdam for 
their choice of the language used for instruction 

Number Rank 
Mentioning 

(Respondents 
=133) 

A. Reasons for agreeing with the use of Dutch for instruction. 
I master it; I can express myself better. 17 1 
My native language is my best language/own culture. 3 2 
Lesson in a foreign language needs more attention and content might lose strength. 1 3 
B. Reasons for agreeing with the use of English for instruction. 
It offers a larger possibility of participant worldwide; Dutch territory is too small. 15 1 
Major subject is international aspect in which English is common such as, 3 2 
mathematics, computer sciences, medicine and physics. 
I am English; I hardly speak Dutch. 3 2 
Work internationally is easier. 2 4 
Do not have enough possibilities to practice English. 1 5 
English is the best official language. 1 5 
C. Reasons for agreeing with the use of both Dutch and English for 
instruction. 
It involves participants/target group; Dutch for the Dutch students and English for 14 1 
foreign students. 
Contents are more important than languages. 
Both are important, Dutch for expression and English for international; Something 
you do better in your native language. 
I master both languages. 
Work/major subject is concerned with the international aspect. 
Quality is more important not the language. 
For profession, it makes no difference. 
First, my interest, language comes the second. 
It is impossible to deny the national identity; English for communication and 
Dutch for keeping the native language on an acceptable level. 
Prefer Dutch because subject is Dutch literature and culture. 
Dutch because it is easy and English if given by an interesting foreigner. 
It is already practice. 
D. Reasons for agreeing with the use of any languages for instruction. 
Depending on content/situation/participants; What is useful to the programme. 
Quality is important. 
No preference in English, French is even better. 
Better in French and German. 

11 2 
11 2 

10 4 
4 5 
3 6 
3 6 
2 8 
2 8 

1 10 
1 10 
1 10 

20 1 
2 2 
1 3 
1 3 
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Table 6.9 Reasons mentioned by the students of University of Amsterdam for their 
choice of the language used for instruction 

Number 
Mentioning 

(respondents=167) 
Rank 

1 5 
1 5 
1 5 
1 5 

A. Reasons for agreeing with the use of Dutch for instruction. 
I master it; It is easier. 29 1 
Dutch is the native language/mother tongue; To improve the native language 9 2 
My study is specific to the Netherlands. 3 3 
My English is bad; It will be more tiring and difficult to follow class in 3 3 
English. 
More accessible, materials are in Dutch and also the situation. 
Teacher can express himself and transfer knowledge better in Dutch. 
It annoys me when teacher's English is not well enough. 
Especially for the first year, students will learn less from lectures in English. 
B. Reasons for agreeing with the use of English for instruction. 
Dutch is limited in international relation, English is necessary to contact 5 1 
outside; If the direction is international then it must be in English. 
Major subject is international aspect; Major content and documents concerned 2 2 
are more in English, it is better than translation. 
To improve English in which internationally of more value. 2 2 
It promotes the contact if every international participant has basic knowledge 1 4 
of language. 
English at first choice, I have enough lessons in Dutch. 1 4 
You will get used to it soon. 1 4 
C. Reasons for agreeing with the use of both Dutch and English for 
instruction. 
I master both language; It does not make a lot of differences whether in Dutch 23 1 
or English. 
Depending on the kind of programme/subject. 16 2 
English should get more attention because it is an advantage but, Dutch should 13 3 
remain the main language. 
Mainly Dutch and English if there are foreign students. 6 4 
To improve my knowledge of English. 4 5 
Both are important; It is important to master both. 4 5 
English is sometimes difficult to understand and has a different culture. 4 5 
A lot get lost if we choose for only one language. 3 8 
To enlarge your insight/horizontal. 3 8 
Following a part in English gives an extra dimension but not the whole 3 8 
programme. 
Major is national aspect. 2 11 
Depending on to what extent the concerned teachers master English. 2 11 
Dutch is the native language and everyone in the world should be able in 2 11 
English. 
My subject is English. 1 14 
Students must be able to choose nationally or internationally. 1 14 
English is easy for me, it's not problem to exchange information. 1 14 
Only publication will be in English, speaking is not necessary. 1 14 
English at the beginning of study should be better than it is now. 1 14 
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D. Reasons for agreeing with the use of any languages or instruction. 
Depending on the value/content of the course not the language. 
Depending on the teachers not the language; If education is given properly, the 
language makes no difference. 
Prefer Dutch but, this limits contacts and exchanges should be other language, 
such as, German, French and Spanish. 

Number 
Mentioning 

(respondents=167) 

14 
2 

Rank 

Table 6.10 Numbers of respondent from University of Amsterdam for their choice 
of the language used for research reports and scientific articles by status and fields of 
study 

Dutch English Dutch & English Any languages 
Number Percent . Number Percent Number Percent Number Percent 

Status: 
Academic staff 38 17.4 106 48.6 29 13.3 45 20.6 
Students 121 56.8 41 19.2 19 8.9 30 14.1 

Fields of study: 
Arts 26 36.6 12 16.9 7 9.9 26 36.6 
Social Sciences 43 50.6 13 15.3 15 17.6 14 16.5 • 
Law 54 67.5 6 7.5 7 8.8 13 16.2 
Science 21 23.3 51 56.7 7 7.8 11 12.2 
Medicine 15 14.3 67 63.8 12 11.4 11 10.5 

Table 6.11 Reasons mentioned by the academic staffs of University of Amsterdam 
for their choice of the language used for research reports and scientific articles 

Number 
Mentioning 

(Respondents=167) 
Rank 

A. Reasons for the use of Dutch for research reports and articles. 
Subject is nationally oriented. 
Target group is Dutch. 
I master Dutch; It is easier/quicker. 
Not master English well, translation by profession is the best way. 
Internationalizing is fine but not at the expense of one's own identity. 
B. Reasons for the use of English for research reports and articles. 
To reach a great number of audiences; Accessibility for more people. 
For major content, English is lingua-franca. 
It leads to international appreciation/citation/ 
acknowledgement/cooperation. 
For international journals/magazines. 
Already done; Habit. 
Audiences mostly not Dutch. 
English articles in English journals brings more points. 

15 1 
6 2 
5 3 
2 4 
1 5 

38 1 
22 2 
10 3 

6 4 
4 5 
4 5 
1 7 
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C. Reasons for the use of both Dutch and English for research reports 
and articles. 
Dutch for the Netherlands and English for the international contact. 
First Dutch, second English. 
Dissertation in Dutch, articles in English. 
Dissertation in English, articles in both. 
National journals demand in Dutch, specialist journals are in English. 
D. Reasons for the use of any languages for research reports and articles. 
Depending on audiences/subjects/publications 
In English, French and German to reach a greater number of audiences. 
Specialization is Greek/Danish. 
Dutch for the interest of primary, German is the interest of research field. 
Dutch is native, German is source and English is lingua-franca. 

Table 6.12 Reasons mentioned by the students of University of Amsterdam for their 
choice of the language used for research reports and scientific articles 

Number 
Mentioning Ran 

(Respondents=167) 

4 1 
1 2 
1 2 
1 2 
1 2 

33 1 
5 2 
5 2 
1 4 
1 4 

Number 
Mentioning Rank 

(Respondents=173) 

A. Reasons for the use of Dutch for research reports. 
I express myself better; I master Dutch best. 
Major subject is nationally oriented 
Writing in English is more difficult and takes more time. 
Dutch is the native language. 
No international activity; Having no international ambition yet. 
Considering future work/living in the Netherlands. 
I have to. 
B. Reasons for the use of English for research reports. 
Major subject is English; English is the standard language in my field. 
To reach a larger public/international audience. 
It is an assignment of the organization from English speaking countries. 
Going to emigrate to England. 
To improve English. 
English is the international standard. 
C. Reasons for the use of both Dutch and English for research reports. 
To be accessible to all. 
Depending on target/subject. 
English is scientific language, Dutch is the native language. 
D. Reasons for the use of any languages for research reports. 
Depending on subjects/publications. 
French is the main language of European studies. 
Have not thought about this, still many years away. 
French and Spanish are also important world languages. 
To get more possible readers. 

47 1 
27 2 
12 3 
6 4 
2 5 
2 5 
1 7 

18 1 
16 2 
2 3 
1 4 
1 4 
1 4 

5 1 
3 2 
1 3 

13 1 
7 2. 
5 3 
2 4 
1 5 
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Chapter 7 
Internationalization of Chulalongkorn University 

7.1 Introduction 

This chapter will be the discussion about the university internationalization and using 
English for educational communication as well as any involved suggestions according to 
the academic staffs and students of Chulalongkorn University. The researcher studies the 
opinions of the academic staffs and students of Chulalongkorn University about the 
university internationalization whether they are interested in joining the 
internationalization activities. This research also studies whether the academic staffs and 
students from different fields of study have different opinions concerning the university 
internationalization. If the university has the policy to use English as the educational tool 
for the university internationalization, what will be the reactions of the academic staffs 
and students? 

The data being used in this chapter is from the open-ended section of the 
questionnaire which the subjects are free to express their thoughts. For the questions 
being used with the respondents of Chulalongkorn University, there will be some 
differences from the ones being used with the respondents of the University of 
Amsterdam in order to conform to the different situations. The case where the two 
universities are distinctively different is the way the thesis is written in English or other 
languages. For the Chulalongkorn University, the thesis and the scientific articles are 
written mostly in Thai. There are few theses written in English and none are written in 
other languages. Therefore, the question that what language should the thesis be written in 
may not be suitable for Chulalongkorn University. The case which raise the most 
argument in Thailand is using English as the educational communication to develop the 
university to the international level, thus, the questionnaire for the academic staffs and 
students of Chulalongkorn University will contain the questions about the policy of 
English for the university internationalization. 

This chapter will be presented in 6 sections. After the introduction, the second 
section will show the information about the numbers and the characteristics of the 
respondents dividing into two groups, academic staffs and students. The third section is 
the results of the analysis about the interest in joining the internationalization activities. 
The fourth section is the opinions about using English as educational communication. The 
fifth section is the opinions about the problems which may occur if the university stipulate 
the policy using English for education and the last section is the other additional 
comments about the university internationalization and using English as the educational 
communication. 
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7.2 Characteristics of the respondents 

From 514 respondents, there are 183 academic staffs, 41 from the Faculty of Arts, 30 
from the Faculty of Political Sciences (including Social Sciences), 18 from the Faculty of 
Law, 63 from the Faculty of Science and 31 from the Faculty of Medicine. There are 331 
students, 61 from the Faculty of Arts, 66 from the Faculty of Political Sciences, 64 from 
the Faculty of Law, 74 from the Faculty of Science and 66 from the Faculty of Medicine 
(the details are in Table 7.1). 

The characteristics of the academic staff samples are 43.7% male and 56.3% 
female. According to age, 49.8% (40-49 year of age) form the majority, 22.9% (30-39 
year of age), 21.3% (50-59 year of age), 4.9% (29 and lower year of age), 1.1% ( 60 and 
over). According to academy, 49.2% held a master degree, 46.4% held a doctoral degree, 
and 4.4% held a bachelor degree. In terms of academic position, 41% (associate 
professor), 30.6% (assistant professor), 22.4% (lecturer), and 6% held a professorship. 
According to teaching experiences,. 42.1% had the experience ranging from 11 - 10 years, 
27.3% (21-30 years), 26.8% (1-10 years), and 3.8% (more than 30 years). Finally, the 
competency in English, 43.2% (good), 30.6% (excellent), 26.2% (fair), and none are poor 
(the details are in Table 7.2). 

The characteristics of student samples are 44.1% male and 55.9% female. 
According to age, 67.1% are lower than 21 years and form the majority, 29% (21-24 year 
of age), 2.4% (29 and over), and 1.5% (25-28 year of age). According to levels, 46.2% 
are third year students, 17.8% (first year student), 16.9% (fourth year student), 14.8% 
(second year student), and 4.2% (fifth year and over). According to the English 
proficiency, 60.4% are fair, 30.5% (good), 5.1% (poor), and 3.9% (excellent) (the details 
are in Table 7.3). 

7.3 Interest in the internationalization activities 

From the question that whether the respondents (academic staffs and students) are 
interested in participating in the activities about the university internationalization, the 
results show that most of the academic staffs and students (93.4% academic staffs and 
91.5% students) are interested in participating the activities but only 6.0% academic staffs 
and 7.6% students state that they have no comments and 0.6 % academic staffs and 0.9% 
students are not interested at all. 

When considering each faculty, the academic staffs and students from all 
faculties have similar opinions which are:- in the Faculty of Arts, most academic staffs 
and students (93.1%) are interested in participating in the activities of university 
internationalization, only 6.9% have no comments and none has no interest. In the Faculty 
of Political Sciences (including Social Sciences), most adacemic staffs and students 
(93.8%) are interested in participating in the internationalization activities, only 6.3% 
have no comments and also no one in the faculty who has no interest. The results from the 
Faculty of Law are also similar i.e., 97.6% of the academic staffs and students are 
interested in participating in the internationalization activities, only 1.2% have no 
comments and 1.2% have no interest. In the Faculty of Science, most academic staffs and 
students (94.9%) are interested, 5.1% have no comments and no one has no interest. In 
the Faculty of Medicine, most academic staffs"and students (81.4%) are intrested, 15.5% 
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have no comments and 3.1% have no interest in the activities of university 
internationalization (the details are in Table 7.4). 

Another issue which is the consequence of the activities of university 
internationalization is the communication language among the members from various 
countries. International activities such as international academic conferences and 
international curricula require common language for communicating among international 
members who attend the activities. In particular, the case of Thailand in which a very few 
non-Thais in the international level know the Thai language. Therefore, any international 
activities in Thailand will require an international language for communication among 
members and the only widely acceptable international language is English. This gives a 
major role to the English language in the international activities arranged by the 
university. However, even though English seems to be essential to international activities 
and the process of university internationalization, it is still a difficult task trying to have 
everyone in the university accept this. Some academic staffs and students may have 
different opinions. Moreover, there is also a question whether the academic staffs and 
students from the different faculties have different opinions as well as the opinions about 
using English as educational communication and the consequent effects if the university 
adapt the English policy in addition to the problems which may occur. The next sections 
will answer those questions. 

7.4 Opinions about using English as the educational communication 

For the academic staff sample group, 132 from 183 (72.1%) academic staffs who 
answered the questionnaires expressed their opinions in the open-ended questions. The 
results of the opinions are divided into 3 groups. First is the group who believes that using 
English as the educational communication will overall benefit the students and the 
education. Second is the group who believes that English is important but no more than 
Thai which means both languages should be equally important. Third is the group who 
believes in term of conservationist which prefers to reserve the Thai language as the 
national property. Thus to bring English which is the foreign language to be used as the 
educational communication will devalue the Thai language and may corrupt or even make 
the Thai language extinct. The results of the analysis of the opinions and the reasons 
about using English as the educational communication of the academic staffs indicating 
the frequencies and the ranking of the opinions of agreement in descending order are 
shown in Table 7.5. 

For the first group who agrees that using English as the educational 
communication will be beneficial, there are 57 persons (43.2%). The 2 reasons or the 
opinions which are agreed the most are: benefit in developing the English competency of 
the students (f =16) and the ability for the students to use English as the tool to acquire 
more knowledge for academic advancement (f=16). Third is the opinion that to broaden 
the global vision since the future graduates will be more confined in the 
internationalization, thus requiring into concept and being bilingual (f =8). Fourth, the 
opinion that studying in English will benefit the future jobs and further educations 
especially in foreign countries (f =6). Fifth, there are 3 of the same scores, they are: the 
opinion that English is a rather integral language that can be clearly transferred or 
expressed, in particular, in Science and Technology (f =3); to give a chance to foreign 
students who are interested in studying in Thailand (f =3); and to develop the university 
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into the international standard (f =3). Lastly, there are 2 of the same scores which are: the 
Thai students with good English foundation will be interested in pursuing their study in 
the country rather than abroad (f =1); to promote the academic projects of the Thai 
students to the world society (f = 1). 

The second group of 21 persons (15.9%) believes that Thai and English should 
be equally important. The opinions which received the highest rank (f =6) are: to give a 
chance for the students to choose to studying according to their level of English 
competency; to teach in English only in graduate level and in Thai for the bachelor. The 
third rank (f =5) is the opinion that teaching in Thai will give the students more depth in 
the contents and understanding than in English. At the same time, English should be 
encouraged by having the students write or present the reports more in English which 
should be sufficient. Fourth (f =3) is the opinion that should consider teaching in English 
for the suitable subjects (contents) and the readiness of the staff. Last (f=1) is the opinion 
that both languages should be used concurrently. 

The third group is the group of 54 persons (40.9%) whose opinions are the 
conservation of the Thai language. The opinion with the highest rank (f =21) is that the 
Thai academic staffs and students do not yet have enough competency thus studying in 
English will reduce the quality of the education. Second (f =12) is the opinion that 
English is not the national language so we should not be becoming more culture 
dependent but rather preserve our culture as well as the Thai language. Third (f =8) is 
the opinion that the quality of the curriculum is not depending on teaching in English 
which is just the communication (mean) but depending on the academic excellence. 
Fourth (f =4), the university should maintain their identity of being Thai by using the Thai 
language. Fifth (f =3), there are two of the same scores: Thailand has its own Thai 
language, therefore, teaching in English should be only partial. Besides, Thailand should 
be the center of Indo-china for regional development having the people from Indo-china 
come to study in Thailand will be more desirable; the national language should be 
conserved and to become the leading countries or academic leaders do not require English 
but other languages such as Chinese, Japanese, Korean and Taiwanese. Last (f =1), there 
are 3 opinions of the same scores: disagree because the economy may be governed by the 
foreign countries; more expenses; and too lazy to develop English because lack of time. 

Next is the results of the analysis of the answers expressing the reasons and the 
opinions about using English as the educational communication from the student group. 
239 from 331 (72.2%) students answered the open-ended questions with the frequencies 
and ranking being shown in Table 7.6. The opinions about using English as the 
educational communication are divided into 3 groups: to be beneficial in several aspects; 
to use both English and Thai for education; and disagree with using English as the 
educational communication. 

There are 112 students (46.8%) who believe that using English as the educational 
communication is favorable. The opinions which are most agreed correspond with the 
opinions from the academic staffs with the first 3 rankings which are: this group of 
student believes that developing the English competency of the students will improve the 
international standard of the education which will benefit in gaining more knowledge, 
further the education and working abroad (f =54); to encourage the students for more 
knowledge in English and acquire more international knowledge because most of the text 
books are in English, thus the standard will be comparable to the foreign countries 
resulting in the development of the country(f =53); and since English is essential in living 
one's life, therefore, the world communication will be more fluent (f =5). 
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There are 57 students (23.8%) with the opinion that both languages should be 
used accordingly of which the highest score being that to proceed gradually with respect 
to the interests of the teachers and the students (f =18). Second is the opinion that 
education in the university should use the Thai language as the principal in order to 
clearly understand the contents and use English as the supplement (f =17). Third is that 
some faculties do not require teaching in English because the contents are specifically 
local (f=14). Fourth is that English should not be used for teaching at all because the Thai 
language can communicate better but can be mixed in some cases (f =7). Last is that 
English should be better encouraged in the form of activities such as the translation of the 
international conferences (f=1). 

There are 70 students (29.3%) who disagree to using English as the educational 
cmmunication. The highest rank (f =32) is that most academic staffs and students are not 
ready for English. Second (f =10), the content quality may lessen because the 
incompleteness of communication caused by the inferior English competency. Third 
(f =8), the Thai students should use Thai to its best, if ignore and copy the western one 
will lead to the vanishing of the national identity. Fourth (f =5), Thais should use our Thai 
language. Fifth (f =3), there are 3 of the same scores: the quality of Thai universities is 
second to none, thus there will be no need for English; most Thai students are not yet 
good at Thai language, thus developing Thai language first; and the necessity of using 
English for daily living of Thais is minimal. Eighth (f =2), there are 2 of the same scores: 
the students whose English competency is less will be disadvantageous; and the current 
education is adequate, thus bringing in English may cause the Thai language extinct. Last 
(f=1), there are also 2 of the same scores: the success of the students' education does not 
depend on the university internationalization or educating in English; and there are other 
things that should be done, for instance, the expansion of education to fullfil the demand. 

In conclusion for both groups, the academic staff and student groups, the 
opinions in using English as the educational communication are similar and can be 
divided into 3 groups which are: the first group with positive opinion which means using 
English as the educational communication will be beneficial. Most agreed that the benefit 
will be toward the developing of the English competency of the Thai students, thus enable 
the thai students to use English to acquire more knowledges, enlarge global vision, and 
finally, will benefit the students in terms of job's search and studying abroad. Both the 
academic staffs and students agreed that the most direct beneficiary is the student oneself 
in the future world with no boundaries where English will be the international language 
that is widely used today and the future trend which can be envisioned or forecasted. The 
second group has the opposing opinions which rather disagree in using English as the 
educational communication. Most agreed that the academic staffs and students are not 
ready in English capability, thus the consequent result will be the lower quality in 
education because of the unability to understand throughout through the language which 
is not their own. Another opinion is that the Thai should conserve the national identity 
which is the Thai language by using it. Using English may turn us into the culture 
dependent and lead to the corruptness or extinction of the Thai language. The last group 
believes that both Thai and English should be equally important and teaching can also be 
done in English with respect to the interest of the students and the appropriateness of the 
subjects. For instance, for the subjects whose contents are local should not be taught in 
English. Besides, they should consider the readiness of the academic staffs and students, 
but more importantly the quality of the education is not depending on teaching in English. 
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7.5 Opinions about the policy to use English as the educational 
communication. 

From the questions whether there will be problems if the universities lay down the policy 
of using English as the educational language, most academic staffs and students (257 
from 264 or 97.4%) who answered this question believe that there may be problems to 
follow and only few (7 from 264 or 2.1%) believe otherwise. 

The academic staffs who thought that there should not be a problem state the 
reasons as follows: since the university have enough competency; if the university are 
interested in following up and improving the work processes there should not be any 
problem in the long run; and there will be no problem because the Thai culture depends 
on the spirit of Thais (the details are in Table 7.7). 

For the academic staffs who believe that there will be problems with the first 
rank (f =15) is the opinion that the academic staffs do not have competency in English. 
Second (f =4), there are 2 opinions with equal scores: one is that cannot make everyone 
interest; and the higher cost of education. Fourth (f =3) is that the future graduates may 
lack the identity of being Thai and the knowledge and the academic capability of the 
students may depreciated or some students may not even finish their education. Next there 
are also 2 of the same score (f =2) which are: there will be more disadvantages in term of 
the national culture; and the problem of not being ready in the budget, personnel and 
others. Last (f =1) with 3 opinions: some academic staffs are not interested and some are 
nationalists and conservationists; there should be an educational adjustment nationwide; 
and the policy may not lead to the goal as expected because the Thai society differentiates 
classes thus the chances of education of each society class are vastly different. The details 
are in Table 7.7. 

For the opinion of the student group, only few (4 students) believe that there 
would be no problems with the reason of ranking 1 (f =3) that there are already plenty of 
use of English for education. The next rank (f =1) believes that there are no problems 
because the Thai has a high level of learning capability and goal at adaptation. 

In the student group who believes that setting the policy of studying in English 
will cause problems, there are 225 students with the most agreed problem ranking first 
(f =95) is that the Thai students have different English basics and the problems may be 
with the ones with less English proficient. The second rank (f =35) believes that some 
groups of student may lose interest in studying or fail because they dislike English or they 
are not good enough in English. The third rank (f =25) believes that there are differences 
in mentalities thus someone may disagree. The fourth (f =17) for more expenses, fifth 
(f =15) believes that there may be an imitation and the mixture between languages 
resulting in the devastating effects toward the Thai culture and the use of the language of 
the student may be poorer. Sixth (f =9) believes that there are still a lot of conservationists 
within the Thai society, and also (f =9) the context of the subjects may lose their strength 
thus lessen the quality of the education. Eighth (f =6) believes that the teachers with 
adequate English proficiency are few. Ninth (f =4) believes that it only benefits some 
groups of student, especially, for the students from the suburbs who will be in 
disadvantageous. Next (f =3) believes that there may be a separation because the two 
curricula (teaching in Thai and teaching in English) are different. Next (f =2) believes that 
the Thai society and the Thai universities are not ready in many aspects, and the last rank 
(f =1) believes that some groups of teenager are never raised to accept the foreign 
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language as a second language or the international language thus will cause 
contradictions. The details are in Table 7.8. 

In conclusion, if the universities enforce the policy using English for education 
and the majority of the academic staffs and students believe that there will be problems 
with the most agreed problem being that the unready academic staffs and students may 
lessen the quality of the education and some students may lose interest in studying or fail. 
Moreover, some believe that there may be the problems which have negative effects 
toward the Thai language as well as the Thai culture. Also there certainly be some groups 
who will disagree. But for the groups who believe there will be no problems, believe that 
in the present there are plenty uses of English in the education and if the universities do 
follow up and improve the work process, there should not be any problems in the long 
run. 

7.6 Other opinions and suggestions about the university 
internationalization and English education. 

There were 105 from 183 (57.4%) academic staffs and 243 from 331 (73.4%) students 
who answered the open-ended questions. The results of the analysis of the opinions of the 
academic staffs arranged into 4 groups: first concerning the conservation of being Thai; 
second believing in considering both being internationalization and being Thai; third 
believing that internationalization and English are essentials, and fourth believing that 
internationalization is important but it is not necessary to use only English any other 
languages can also be used. The details are in Table 7.9. 

The 16 academic staffs (15.2%) who believe that conservation of being Thai is 
more important, yield the first rank (f =4) opinion that initially it should be cleared in 
considering the goals of what it is for in being internationalized, and what are the benefits 
for the Thais. Also (f =4) there will be some sacrifices of being Thai. Third (f =2) is the 
opinion that the important things are wisdom and judgment the languages are next. Also 
(f =2) the opinion that internationalization must have a stable foundation and real 
knowledge in the culture and mother's tongue then come the studying of the others in 
order to know oneself better. Next (f=1) is the opinion that the problem of the developing 
countries is to follow the policy of the developed and powerful countries which is to solve 
the problems that are not the real problems. Education by way of receiving what's passing 
on thus create a lot of problems. Therefore, constructing the international curriculum 
should be by way of passing on the well understanding among international cultures more 
than passing on the knowledge or thought limitation. Also (f =1) the opinion that 
university internationalization can be done but there should be strong concerns of being 
Thai and the Thai society which should not become a slave in terms of wisdom, thought 
and benefit to any country. And also (f = 1) the opinion that there should be a support of 
teaching the Thai language in foreign universities such as Europe and America. Finally 
(f =1) is the opinion that when looking at Japan which is prospering, with Japanese 
education not English, teaching students to be knowledgeable, throughout understanding 
and thoughtful will be better with the Thai language. English education should be used 
only when there are foreign students. 

For the group of 67 academic staffs (63.8%) who agreed that both languages 
should be used together, the first rank (f =19) is that the international curriculum is 
required in order to keep up the pace of the world and to retain the leader position in 
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regional education. Meanwhile, the preservation of being Thai, Thai culture, Thai 
language should also be considered for development at the same time. Second (f =14) is 
the opinion that internationalization should be defined as the ability in communicating 
and exchanging the knowledge among the foreign experts without the language 
restriction. Therefore for the students, there should be a development in education in 
reading more English text books as well as the reports' and presentations in English. Third 
(f =7) is that the development for the students to be able to utilize both languages since 
early ages. Next (f =6) is the availability of the selective courses according to the interest 
without mandatory. Also (f =6) is the opinion that for undergraduate level, should be 
thought in Thai except the special curriculum such as the course that has foreign students. 
But for the graduate level the teaching can be in English because higher education should 
be in the international standard. Another (f =6) is that internationalization is favorable 
because it creates more knowledge exchange. But before developing to that level, it 
should start with proper self education such as the history and culture of the nation. Then 
this knowledge can be distributed all over the world in English first, then it will be time to 
accept the foreign thought and analyze for the suitable form for Thailand as the best form 
of internationalization. Since the language is the communication tool but the language 
also come with the custom thus the basic essence is to adequately profound understanding 
one's own custom. Next (f =5) is the opinion that the teaching should be both in Thai and 
English. The students can choose to study according to their own ability and readiness in 
English. The last opinion (f =4) is that some subjects may not be taught in English but it 
should start from some important subjects such as Science and Technology which 
Thailand is under development and there should be a growth in the conscious of being 
Thai and developing Thai language as the language for the Indochina. 

There are 19 academic staffs (18.1%) in the group which agreed that 
internationalization and English are essential and useful. The co-opinion which ranks first 
(f =5) is that there should be a test in teaching a few small groups first with the 
consideration of the readiness of both the teachers and the students. Then the results will 
be compared among the Social Sciences, and Science and Technology. Also with f =5, is 
that the need to support English education from primary and secondary education. Third 
(f =2) is the opinion that it should be done in steps by first developing the English 
efficiency of both the teachers and the students, for example, supporting the international 
activity meetings and abroad sabbaticals. Also with f =2, is that in the future English will 
be an important language which helps communicating in the era of the world without 
frontier (globalization). There should also be a national level policy in using English as 
the official language together with the Thai language. And also with f =2 is that to form 
the activities or the internationalization of the universities requires the readiness in several 
aspects such as all levels of personnel, locations, conveniences and budgets in order to 
develop the universities which will be accepted by the world society. The last three with 
all f =1 are: the policy should be used with some subjects that can be taught in English 
first such as the foreign language course because the teachers and the students still do not 
have enough readiness in English; to constantly encourage the teachers from abroad to 
come and teach in the subjects which use English to communicate; and the education 
standards are competitive and the qualities of the teachers and the students should be 
better and always contemporary. 

The last teacher group (f =3 or 1.8%) has the opinion that internationalization 
does not require only English as the communication language, there should also be the 
encouragement in using the other languages. The international curriculum does not need 
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to use only English, other languages may be used depending on the necessity and 
suitability for example, Japanese, Chinese, French and German. 

The results of the analysis of the opinion of the student group are divided into 5 
groups which are: first is the one who believes that being Thai should be first reserved; 
second group prefers to have both in process at the same time; third believes that 
internationalization and English are important; fourth- believes that internationalization is 
important but does not require only English; and fifth disagrees with teaching in English 
of which the students' opinion was distinctly expressed whereas the teachers have no 
opinion of such. The details are in Table 7.10. 

There are 11 students (in the group who think that there should be a promotion 
of being Thai first. The first rank opinion (f =4) is that in the present, the foreign 
languages are important but there should be a support in using Thai of the students with 
the correct quality first especially the culture and tradition in order not to mesmerized by 
foreign cultures. Second (f =2) is that there should be a translation support like in Japan 
which will benefit more to most people. Also with f =2 is that looking at Japan, Germany 
and Israel who did not ignore their national languages but still able to develop. Next 
(f =1) is that the international activity setup should express the knowledge, skill and 
cultural art of the nations as well as the acknowledgment of the cultural art from the other 
nations without accepting as the samples because the unsuitability of one's own 
environments. Also with f = 1 is that Thailand should have a real good Thai standard. And 
last (f = 1) is that current curriculum already has good standard. 

The second group of 42 has the opinions that there should be a simultaneous 
process between internationalization and being Thai or teaching in Thai and in English. 
The opinion which ranks first (f =17) is that using English as an educational 
communication tool is a good thing but the students should be taught to know how to 
preserve the identity and the culture of the Thai language too. Second (f =16) is that even 
though English is useful in communicating among the societies which are globalization in 
the present but we should not pay too much attention that the Thai language was ignored. 
Both languages should be supported together. Third (f =3) is that the international 
development of the universities should support the teachers and the students, so that they 
have the activities for exchanging and distributing in knowledge in the international level, 
by supporting the research grants, studying foreign languages to be used as the tool in 
exchanging the knowledges and cultures, translation but at the same time the Thai 
language must be preserved as the national identity. Rank 4 (f =2) is that the 
undergraduate curriculum should use Thai language but for the graduate level, both Thai 
and English should be used together and the Thai language should not be abandoned. 
Next (f =1) is that having the international curriculum will benefit the nation because we 
communicate more with the foreign countries but the students should be taught to have 
good knowledge in Thai language first. Also (f =1) is that internationalization is not just 
have everyone know only English but one should also have human relations and the 
individualism which is accepted by the society. For example, the foreign teachers who 
come to Thailand should be trained in the Thai culture in order to adjust to be more 
appropriated. Another (f =1) is that the curriculum of both languages should be available 
but for the wonderful Thai culture if it is virtuous, it will thrive. And finally (f =1) is that 
the universities should be internationalized in order to study the differences that exist in 
other countries and bring back to improve the standard of the Thai universities to fit with 
the Thai society and appropriate with the world society and then build the knowledge 
institute and the suitable graduates for Thai society who will survive in the world society. 
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The third group of 125 has the opinion that agreed with the internationalization 
and using English as the educational communication. The opinion which ranks first 
(f =55) is that if studying in English upgrades the Thai education to the international level, 
there should be the adaptation of the curriculum of education in English from primary and 
secondary. Next (f =35) is that it is better to have special activities or some extra subjects 
in English such as translation support, reading English outside the class room, foreign 
movies and musics. Third (f=17) is the opinion that this should be done gradually by first 
developing the English proficiency of the students. Fourth (f =5) is that this should be 
taught only for the subjects that are important. Next (f =3) is that the students should be 
taught to accept the foreign language as the second language or the international 
language. Next (f =2) is that there should be a support of the activities which involving in 
using more English as the communicating tool in the universities. Also (f =2) is that for 
undergraduate level, the proficiency in English should only be improved up a level and it 
is not necessary to teach in English for the whole curriculum. Another (f =2) is that using 
English to communicate with the foreign countries benefits both personal and the society. 
This should not affect the Thai culture if all Thais perceive the value of being Thai. Next 
with f =1 is that international curriculum is important because we are in the same world, 
the more communication will create more peacefulness. Also f =1 is that there should be 
the development for more English teaching curriculum by emphasizing the students to be 
able to use English as the second language because English is very important in the 
present day. Another f =1 is that nowadays the era changes, everyone must know the 
second language. Last (f =1) is that for the Thai anything is acceptable or following the 
others. 

The fourth group of 37 believes that internationalization is good but it is not 
necessary to use only English, any other languages can also be used. The opinion with 
rank first (f =32) is that there should be several foreign languages and let the students 
choose according to their interests. Next (f =4) is that internationalization does not require 
the use of English, any other languages can also be used such as Chinese and Japanese. 
Last (f =1) is that the languages of the neighbour countries such as Combodia, Laos and 
Vietnam should also be of interest because Thailand has the role in developing those 
countries. 

The last group of 28 students who disagree with teaching in English, has the first 
rank (f =9) in the opinion which is that internationalization of the universities should 
bring the knowledge from the foreign countries for education but not for imitation. 
Second (f =6) is that there should also be a consideration in the differences among the 
students, especially the ones from the outskirts who have less opportunities. Third (f =5) 
is that internationalization does not depend on the English alone, teachers' quality, 
educational methods and the plentifulness of the text books are more important. Next 
(f =3) is that there should be the emphasis in visualization, realization and leadership. 
Studying English can be accomplished anywhere, not necessarily in the universities. Next 
(f =2) is that this will cause the separation into groups within the same university. The 
opinions with f =1 are: languages are not important but rather depending on the interest; 
studying by using English is international, help broaden the knowledge but only suitable 
for ones who are ready; education is to create the people to develop the countries and 
most graduates work in the country so the need for English is minimal; some knowledge 
are not international and can not be international, if being taught in English those specific 
knowledge will vanish; the students differ greatly in English proficiency, status and 
experience and some subjects do not require English. 
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When comparing the opinions of the teachers and students, the results show that 
the opinions are correlated and can be divided into 4 groups which are: 

• preservation of being Thai. 
• using both Thai and English. 
• internationalization and teaching in English are useful. 
• internationalization is important but it is not necessary to use English but any 

other languages. 
But for the student group, there is another distinct opinion which is the group whose 
opinion is that they disagree with teaching in English. There is no such opinion in the 
teacher group. 

For the opinion of the first group, there should be a consideration of the goal 
which is: what is the internationalization for; what will Thailand benefit from the 
internationalization. And there should be a caution in using foreign languages which may 
cause the ignorance of the Thai language therefore a support is needed so that the Thai 
students can use the Thai language well first, especially the Thai culture and tradition in 
order not to be mesmerized by foreign cultures. Translation into Thai will be more 
beneficial to the majority and the important thing is that the language problem is of the 
lower priority. Thailand should better have a good solid Thai standard. 

The second group has the opinion that the international curriculum and using 
English as the mean in the quest for knowledge is justified in order to keep up the pace 
with the world. But at the same time the students should be educated to preserve the 
identity of being Thai, Thai culture and Thai language at the same time. Some have the 
opinion that the Thai children should be developed the ability of using both languages 
since their youth. Moreover, both the teachers and the students agree that the undergrad 
curriculum should only be taught in Thai but for the grad level may be taught in both Thai 
and English. 

The third group believes that English education should be tested first in small 
groups with the consideration of readiness of both teachers and students. The approach 
may include the support of special activities or additional teaching in English for some 
subjects. This should be gradually proceeded by first developing the English proficiency 
of both the teachers and the students as well as encouraging English education in primary 
and secondary education. 

The fourth group has the opinion that being internationalization, it is not 
necessary to use only English as the only language but any other suitable languages. The 
universities should offer several foreign languages for the students to choose according to 
their interest. The languages of the neighbour countries should receive the attention too. 

The fifth group has the distinct opinion in the student group but the teacher 
group has no such opinion. The opinion is that the university internationalization, the 
knowledge from the foreign countries should be brought in for learning not copying and 
there should be the consideration of the differences among the students especially the 
ones from the rural area who have less opportunity. Besides, they also have the opinion 
that internationalization does not depend only on English but the teacher quality, teaching 
method and the availability of the text books are more important. English can be learned 
anywhere not necessarily in the universities but the universities should emphasis more in 
conceptual creation, consciousness and leadership. 
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7.7 Discussion 

From the findings that most academic staffs and students are interested in the activity of 
the internationalization of universities, and no matter whether they are in the field of 
Social Sciences or Science, they also have the interest in joining the internationalization 
activities. This confirms the results of the analysis of the above Chapter 4 that the field of 
study is not the reason which causes the individual to become interest differently in the 
internationalization activities. The academics staffs and students in Science and 
Technology are usually seen that they have more internationalization than those who are 
in Social Sciences. But with the wave of globalization in the present day which never 
happened before in the past creates the world to become the world without frontier which 
influences everyone in the society. This makes the concepts towards internationalization 
of the academic staffs and students indifferently no matter in the fields of Social Sciences 
or Science. When the interest happens, the various internationalization activities will 
follow. The academic staffs and students in the field of specific locals may exchange their 
own cultures with colleagues in the foreign ones for the knowledge of others and for 
understanding others from different cultures. It is then possible that in the future, 
internationalization of the academic staffs and students in different fields of study will not 
be different and those who have locality in the present will disappear, academic staffs and 
students in universities will all become international. 

The next point when considering the opinion in using English to communicate in 
the education, it was found that the teachers and the students had the opinions in two 
aspects. One realized in the benefits or importance of university internationalization and 
using English as education media whereas the other prefer to preserve of being Thai. 
However, there are anothers who believed that both languages should be processed and 
utilized simultaneously. The findings from the analysis of this context also correspond 
with the results of the quantitative analysis in the Chapter 4 above which is that the 
academic staffs and students of Thailand have high rate on both scales, Universalization 
and Nationalization. Thus the differences in the opinions of the academic staffs and 
students as mentioned above may not be the contradiction but rather the ranking of 
importance of different matter that is one group prioritizes more in Universalization while 
the other prioritizes more in Nationalization. But in fact both groups are interested in 
Universalization and Nationalization at the same time or this may be the character of the 
Thais who prefer compromise to taking side and as the consequences, both academic staff 
and student groups give high priorities in both Universalization and Nationalization. 

Next with the question that if the university set the policy of using English as the 
educational media for the university internationalization, will there be any problem? Most 
academic staffs and students perceive problems with the one ranks first is that the problem 
of unready proficiency in English of the academic staffs and the students. When 
considering personal information about English proficiency (from Table 7.2 and 7.3) 
almost half (43.2%) of the academic staffs found to have good level in English 
proficiency and more than half (60.4%) of the students have only fair level in English 
proficiency. This could imply that the academic staffs and students do not have enough 
English proficiency to use English as the educational communication, therefore if the 
universities set such the policy, the chance that the policy will succeed will be minimal. If 
the universities do not solve the problem in the readiness of English proficiency of the 
academic staffs and the students first, the next problem will be that some of the academic 
staffs and the students may not interest in the internationalization activities of the 



universities. This may be the subsequent result from not having good enough English and 
may be because of the unclear understanding in the purpose of being internationalized of 
the universities which are: what for and for what for instance. Therefore, besides the need 
in developing in the English proficiency of the academic staffs and the students, the 
universities also have to - by way of human relations - come to understanding with the 
academic staffs and the students in terms of the meaning and the goals of 
internationalization in order to create the mutual understanding as well as the good 
attitude toward the university internationalization. However, there still be another part of 
the academic staffs and students who insist that the Thais should preserve the identity of 
being Thai, Thai cultures and Thai language. Therefore, the universities must also have to 
proceed in supporting the activities about preserving Thai cultures and Thai language at 
the same time. This may reduce the resisting force toward internationalization. For the last 
problem, the higher expenses may be unavoidable because for the universities to be 
internationalized, not only having the international curriculum but the universities also 
have to be ready in many ways such as the readiness of the teaching staff, information 
center or international knowledge network and various international activities which are 
sabbaticals, teachers and students exchange programmes, symposiums, etc. All of which 
involve large amount of expenses so the universities have to locate the distinct and 
continuous sources for the supporting budget in this aspect. 

The last point about general analysis of the opinions of the university 
internationalization and using English as the educational communication has one notice 
which is that there are two groups who find no importance of the English' s influence. 
Those are the group whose emphasis is preserving the Thai language and cultures and the 
group who believe that internationalization does not require English but any other 
appropriated language, for example, if the internationalization is in local level, then the 
local language may be used to communicate and if the internationalized goals is in 
regional level, any language that belongs to that region may also be used. For instance in 
the Indochina region, there may be a support in using the Thai language as the regional 
language. These indicate that even though in present the English language may seem to 
have major influence in the education arena, no matter in the forms of the text books, 
journals or computer networks. Besides, English is also the most widely used all over the 
world geographically. There are still some sections in the universities which see no 
importance of English. 

For those reasons, I take resolute stand upon the results of the analysis in the 
earlier chapters that university internationalization may not capable of converting English 
into a common educational language in the universities the same way as the Latin in the 
past. The main reason may be that the universities in present day are greatly different 
from the past no matter in terms of scale and activities especially the fields of study which 
are much more diversified, creating more sub groups of interest that differ from before 
when there were few fields which were only the major ones. The interests of the scholars 
in the past are more common interest than the present. 
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Table 7.1 Numbers of the academic staff and student sample of Chulalongkorn 
University. 

Faculty 
Arts 

of Faculty of 
Political 
Sciences 

Faculty 
Law 

of Faculty of 
Science 

Faculty of 
Medicine 

Total 

Academic 
staffs 
Students 
Total 

41 

61 
102 

30 

66 
96 

18 

64 
82 

63 

74 
137 

31 

66 
97 

183 

331 
514 

Table 7.2 Characteristics of the academic staff sample of Chulalongkorn University. 

Number Percent 
Sex : Male 

Female 
Age (years) : 29 and lower 

3 0 - 3 9 
4 0 - 4 9 
5 0 - 5 9 
60 and over 

Highest degree : Doctoral 
Master 
Bachelor 

Academic position : Professor 
Associate professor 
Assistant professor 
Lecturer 

Teaching experience (years) : 0 1 - 1 0 
11 -20 
2 1 - 3 0 
More than 30 

English proficiency : Excellent 
Good 
Fair 
Poor 

80 
103 

9 
42 
91 
39 
2 

85 
90 
8 

11 
75 
56 
41 
49 
77 
50 
7 

56 
79 
48 

0 

43.7 
56.3 
4.9 

22.9 
49.8 
21.3 

1.1 
46.4 
49.2 
4.4 
6.0 

41.0 
30.6 
22.4 
26.8 
42.1 
27.3 
3.8 

30.6 
43.2 
26.2 
0.0 

Table 7.3 Characteristics of the student sample of Chulalongkorn University. 

Number Percent 
Sex : Male 

Female 
Age (years) : 20 and lower 

2 1 - 2 4 
2 5 - 2 8 
29 and over 

Year of study : First 
Second 
Third 
Fourth 
Fifth and over 

English proficiency : Excellent 
Good 
Fair 
Poor 

146 
185 
222 
96 
5 
8 

59 
49 
153 
56 
14 
13 

101 
200 

17 

44.1 
55.9 
67.1 
29.0 

1.5 
2.44 
17.8 
14.8 
46.2 
16.9 
4.2 
3.9 

30.5 
60.4 
5.1 

90 



Table 7.4 Numbers and percentages of respondent of Chulaiongkorn University 
concerning the interest in the university internationalization. 

Interest Indifferent Disinterest 
Number Percent Number Percent Number Percent 

Status : Academic staffs 171 93.4 11 6.0 1 0.6 
Students 303 91.5 25 7.6 3 0.9 

Fields of study : Arts 95 93.1 7 6.9 0 0.0 
Political Sciences 90 93.7 6 6.3 0 0.0 
Law 80 97.6 1 1.2 1 1.2 
Science 130 94.9 7 5.1 0 0.0 
Medicine 79 81.4 15 15.5 3 3.1 

Table 7.5 The opinions about using English as the educational communication of 
the Chulaiongkorn academic staffs. 

Number Mentioning Rank 
(Respondents=132) 

A. Opinions that using English as the educational communication 
will overall benefit the students and the education. 
Benefit in developing the English competency of the students. 16 1 
The ability for the students to use English as the tool to acquire more 
knowledge for academic advancement. 16 1 
To broaden the global vision since the future graduates will be more 
confined in the internationalization, thus requiring into concept and 
bilingual. 8 3 
Studying in English will benefit the future jobs and further education 
especially in foreign countries. 6 4 
English is a rather integral language that can be clearly transfered or 
expressed, in particular, in Science and Technology. 3 5 
To give a chance to foreign students who are interested in studying in 3 5 
Thailand. 
To develop the university into the international standard. 3 5 
The Thai students with good English foundation will be interested in 
pursuing their study in the country rather than abroad. 1 8 
To promote the academic projects of the Thai students to the world 1 8 
society. 
B. Opinions that Thai and English should be equally important. 
To give a chance for the students to choose to studying according to their 
level of English competency. 6 1 
To teach in English only in graduate level and in Thai for the bachelor. 6 1 
Teaching in Thai will give the students more depth in the contents and 
understanding than in Engl;ish. At the same time, English should be 
encouraged by having the students write or present the reports more in 5 3 
English which should be sufficient. 
Teaching in English should be considered for the suitable subjects and the 
readiness of the staff. 3 4 
Both languages should be used concurrently. 1 5 

C . Opinions that are the conservative of the Thai language. 
The Thai academic staffs and students do not yet have enough 
competency thus studying in English will reduce the quality of the 21 1 
education. 
English is not the national language so we should not be becoming more 
culture dependent but rather preserve our culture as well as the Thai 12 2 
language. 
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Number Mentioning Rank 
(Respondents 132) 

The quality of the curriculum is not depending on teaching in English 
which is just the mean for communication but depending on the academic 
excellence. 8 3 
The university should maintain their identities of being Thai by using the 
Thai language. . 4 4 
Thailand has its own Thai language, therefore, teaching in English should 
be only partial. Besides, Thailand should be the center of Indo-China for 
regional development having the people from Indo-China come to study 
in Thailand will be more desirable. 3 5 
The national language should be conserved and to become the leading 
countries or academic leaders do not require English but other languages 
such as Chinese, Japanese, Korean and Taiwanese. 3 5 
Disagree because the economy may be governed by the foreign countries. 1 7 
Disagree because of more expenses. 1 7 
Too lazy to develop English because lack of time. 1 7 

Table 7.6 The opinions about using English as the educational communication of the 
Chulalongkorn students. 

Number Mentioning Rank 
(Respondents=239) 

A. Using English is beneficial in several aspects. 
Developing the English competency of the students will improve the 
international standard of the education which will benefit in gaining more 
knowledges, further the education and working abroad. 54 1 
To encourage the students for more knowledge in English and acquire 
more international knowledge because most of the text books are in 
English, thus the standard will be comparable to the foreign countries 
resulting in the development of the country. 53 2 
Since English is essential in living one's life therefore the world 
communication will be more fluent. 5 3 

B. Both languages should be used. 
To proceed gradually with respect to the interests of the teachers and the 
students. '8 1 
Education in the university should use the Thai language as the principal 
in order to clearly understand the contents and use English as the 
supplement. 17 2 
Some faculties do not require teaching in English because the contents are 
specifically local. 14 3 
English should not be used for teaching at all because the Thai language 
can communicate better but can be mixed in some cases. 7 4 
English should be better encouraged in the form of activities such as the 
translation of the international conferences. 1 5 
C. Disagree with using English as the educational communication. 
Most academic staff and students are not ready for English. 32 1 
The content quality may lessen because the incompleteness of 
communication caused by the inferior English competency. 10 2 
The Thai students should use Thai to its best, if ignore and copy the 
western one will lead to the vanishing of the national identity. 8 3 
Thai should use our Thai language. 5 4 
The quality of Thai universities is second to none, thus there will be no 
need for English. 3 5 
Most Thai students are not yet good at Thai language, thus developing 
Thai language first. 3 5 
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The necessity of using English for daily living of Thais is minimal. 
The students whose English competency is less will be disadvantageous. 
The current education is adequate, thus bringing in English may cause the 
Thai language extinct. 
The success of the students' education does not depend on the university 
internationalization or education in English. 
There are other things that should be done for instance the expansion of 
education to fulfill the demand. 

Number Mentioning 
(Respondents=239) 

3 
2 

Rank 

5 
8 

10 

10 

Table 7.7 The opinions about the policy to use English as the educational 
communication of the Chulalongkorn academic staffs. 

Number Mentioning 
(Respondents=36) 

Rank 

A. There may be problems to follow the policy. 
The academic staff do not have competency in English. 15 1 
Cannot make everyone interest. 4 2 
The higher cost of education. 4 2 
The future graduates may lack the identity of being Thai, and the 
knowledge and the academic capability of the students may depreciated or 
some students may not even finish their education. 3 4 
There will be more disadvantages in term of the national culture. 2 5 
There will be the problem of not being ready in the budget, personnel and 
others. 2 5 
Some academic staffs are not interested and some are nationalism and 
conservationists. 1 7 
There should be an educational adjustment nationwide. 1 7 
The policy may not lead to the goal as expected because the Thai society 
differentiates classes thus the chances of education of each society class 
are vastly different. 1 7 
B. There should not be a problem. 
Since the university have enough competency. • 1 
If the university is interested in following up and improving the work 
processes there should not be any problem in the long run. 1 1 
There will be no problem because the Thai culture depends on the spirit of 
Thais. 1 1 

Table 7.8 The opinions about the policy to use English as the educational 
communication of the Chulalongkorn students. 

Number Mentioning 
(Respondents=225) 

Ranks 

A. There may be problems to follow the policy. 
The Thai students have different English basics and the problems may be 
with the ones with less English proficient. 
Some groups of student may lose interest in studying or fail because they 
dislike English or they are not good enough in English. 
There are differences in mentalities thus someone may disagree. 
More expenses. 
There may be an imitation and the mixture between languages resulting in 
the devastating effects toward the Thai culture and the use of the language 
of the students may be poorer. 
There are still a lot of conservationists within the Thai society. 

95 

35 2 
25 3 
17 4 

15 5 
9 6 
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Number Mentioning Ranks 
(Respondents=225) 

The context of the subjects may lose their strength thus lessen the quality 
of the education. » " 
The teachers with adequate English proficiency are few. 6 8 
It only benefits some groups of student especially for the students from 
the suburbs who will be in disadvantageous. 4 9 
There may be a separation because the two curricula (teaching in Thai and 
teaching in English) are different. 3 10. 
The Thai society and the Thai universities are not ready in many aspects. 2 11 
Some groups of teenager are never raised to accept the foreign language 
as a second language or the international language thus will cause 
contradictions. 1 '2 

B. There should not be a problem. 
There are no problems because there are already plenty of use of English 

3 
for education. 
There are no problems because the Thai has a high level of learning 
capability and goal at adaptation. 1 2 

Table 7.9 The opinions and other suggestions about the university 
internationalization and English education of Chulalongkorn academic staffs. 

Number Mentioning Rank 
(Respondents=105) 

4 1 

A. Concerning the conservation of being Thai. 
Initially, it should be cleared in considering the goals of what it is for in 
being internationalized, and what are the benefits for the Thais. 
There will be some sacrifices of being Thai. 4 1 
The important things are wisdom and judgment, the languages are next. 2 3 
The internationalization must have a stable foundation and real knowledge 
in the culture and mother's tongue then come the studying of the others in 
order to know oneself better. 2 3 
The problem of the developing countries is to follow the policy of the 
developed and powerful countries which is to solve the problems that are 
not the real problems. Educations by way of receiving what's passing on 
thus create a lot of problem. Therefore, constructing the international 
curriculum should be by way of passing on the well understanding among 
international cultures more than passing on the knowledge or thought 
limitation. ' -> 
The opinion that university internationalization can be done but there 
should be strong concerns of being Thai and the Thai society which 
should not become a slave in terms of wisdom, thought and benefit to any 
country. ' -> 
There should be a support of teaching the Thai language in foreign 
universities such as Europe and America. • 5 
When looking at Japan which is prospering, with Japanese education not 
English, teaching students to be knowledgeable, throughout understanding 
and thoughtful will be better with the Thai language. English education 
should be used only when there are foreign students. 1 5 
B. Both Thai and English should be used together. 
The international curriculum is required in order to keep up the pace of 
the world and to retain the leader position in regional education. 
Meanwhile, the preservation of being Thai, Thai culture, Thai language 
should also be considered for development at the same time. 
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Number Mentioning Rank 
(Respondents=105) 

Internationalization should be defined as the ability in communicating and 
exchanging the knowledges among the foreign experts without the 
language restriction. Therefore for the students, there should be a 
development in education in reading more English text books as well as 
the reports and presentations in English. 14 2 
The development for the students to be able to utilize both languages 
since early ages. 7 3 
The availability of the selective courses according to the interest without 
mandatory. 6 4 
For undergraduate level, should be thought in Thai except the special 
curriculum such as the course that has foreign students. But for the 
graduate level, the teaching can be in English because higher education 
should be in international standard. 6 4 
Internationalization is favorable because it creates more knowledge 
exchange. But before developing to that level, it should start with proper 
self education such as the history and culture of the nation. Then this 
knowledge can be distributed all over the world in English first, then it 
will be time to accept the foreign thought and analyze for the suitable 
form for Thailand as the best form of internationalization. Since the 
language is the communication tool but the language also come with the 
custom thus the basic essence is to adequately profound understanding 
one's own custom. 6 4 
The teaching should be both in Thai and English. The students can choose 
to study according to their own ability and readiness in English. 5 7 
Some subjects may not be taught in English but it should start from some 
important subjects such as science and technology which Thailand is 
under development and there should be a growth in the conscious of being 
Thai and developing Thai language as the language for the Indochina. 4 8 

C . Internationalization and English are essential and useful. 
There should be a test in teaching a few small groups first with the 
consideration of the readiness of both the teachers and the students. Then 
the results will be compared among the Social Sciences, and Science and 
Technology. 
The need to support English education from primary and secondary ed. 5 1 
It should be done in steps by first developing the English efficiency of 
both the teachers and the students, for example, supporting the 
international activity meetings and abroad sabbaticals. 2 3 
In the future, English will be an important language which helps 
communicating in the era of the world without frontier. There should also 
be a national level policy in using English as the official language 
together with the Thai language. 2 3 
To form the activities or the internationalization of the universities 
requires the readiness in several aspects such as all levels of personnel, 
locations, conveniences and budgets in order to develop the universities 
which will be accepted by the world society. 2 3 
The policy should be used with some subjects that can be taught in 
English first such as the foreign language course because the teachers and 
the students still do not have enough readiness in English. 1 6 
To constantly encourage the teachers from abroad to come and teach in 
the subjects which use English to communicate. 1 6 
The education standards are competitive and the qualities of the teachers 
and the students should be better and always contemporary. 1 6 

D . The internationalization does not require only English as the 
communication language. 

There should also be the encouragement in using the other languages. The 
international curriculum does not need to use only English, other 
languages may be used depending on the necessity and suitability for 
example, Japanese, Chinese. French and German. 3 ' 
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Table 7.10 The opinions and other suggestions about the university 
internationalization and English education of Chulalongkorn students. 

Number Mentioning Rank 
(Respondents=243) 

A. Being Thai should be first reserved. 
In the present, the foreign languages are important but there should be a 
support in using Thai of the students with the correct quality first 
especially the culture and tradition in order not to mesmerized by foreign 
cultures. 4 1 
There should be a translation support like in Japan which will benefit 
more to most people. 2 2 
Looking at Japan, Germany and Israel who did not ignore their national 
languages but still able to develop. 2 2 
The international activity setup should express the knowledge, skill and 
cultural art of the nations as well as the acknowledgment of the cultural 
art from the other nations without accepting as the samples because the 
unsuitability of one's own environments. 1 4 
Thailand should have a real good Thai standard. 1 4 
Current curriculum already has good standard. 1 4 

B. There should be a simultaneous process between 
internationalization and being Thai. 

Using English as an educational communication tool is a good thing but 
the students should be taught to know how to preserve the identity and the 
culture of the Thai language too. 17 1 
Even though English is useful in communicating among the societies 
which are globalization in the present but we should not pay too much 
attention that the Thai language was ignored. Both languages should be 
supported together. 16 2 
The international development of the universities should support the 
teachers and the students so that they have the activities for exchanging 
and distributing in knowledge in the international level, by supporting the 
research grants, studying foreign languages to be used as the tool in 
exchanging the knowledges and cultures, translation but at the same time 
the Thai language must be preserved as the national identity. 3 3 
The undergraduate curriculum should use Thai language but for the 
graduate level, both Thai and English should be used together and the 
Thai language should not be abandoned. 2 4 
Having the international curriculum will benefit the nation because we 
communicate more with the foreign countries but the students should be 
taught to have good knowledge in Thai language first. 1 5 
Internationalization is not just have everyone know only English but one 
should also have human relations and the individualism which is accepted 
by the society. For example, the foreign teachers who come to Thailand 
should be trained in the Thai culture in order to adjust to be more 
appropriated. 1 5 
The curriculum of both languages should be available but for the 
wonderful Thai culture if it is virtuous, it will thrive. 1 5 

The universities should be internationalized in order to study the 
differences that exist in other countries and bring book to improve the 
standard of the Thai universities to fit with the Thai society and 
appropriate with the world society and then build the knowledge institute 
and the suitable graduates for Thai society who will survive in the world 
society. 
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C. Internationalization and English are important. 
If studying in English upgrades the Thai education to the international 
level, there should be the adaptation of the curriculum of education in 
English from primary and secondary. 
It is better to have special activities or some extra subjects in English such 
as translation support, reading English outside the class room, foreign 
movies and musics. 
This should be done gradually by first developing the English proficiency 
of the students. 
This should be taught only for the subjects that are important. 
The students should be taught to accept the foreign languages as the 
second language or the international language. 
There should be a support of the activities which involving in using more 
English as the communicating tool in the universities. 
For undergraduate level, the proficiency in English should only be 
improved up a level and it is not necessary to teach in English for the 
whole curriculum. 
Using English to communicate with the foreign countries benefits both 
personal and the society. This should not affect the Thai culture if all 
Thais perceive the value of being Thai. 
International curriculum is important because we are in the same world, 
the more communication will create more peacefulness. 
There should be the development for more English teaching curricula by 
emphasizing the students to be able to use English as the second language 
because English is very important in present day. 
Nowadays the era changes everyone must know the second language. 
For the Thai anything is acceptable or following the others. 
D . Internationalization is important but does not require only 

English. 
There should be several foreign languages and let the students choose 
according to their interests. 
Internationalization does not require the use of English, any other 
languages can also be used such as Chinese and Japanese. 
The languages of the neighbour countries such as Combodia, Laos and 
Vietnam should also be of interest because Thailand has the role in 
developing those countries. 
E . Disagree with teaching in English. 
Internationalization of the universities should bring the knowledge from 
the foreign countries for education but not for imitation. 
There should also be a consideration in the differences among the students 
especially the ones from outskirts who have less opportunities 
Internationalization does not depend on the English alone, teachers' 
quality, educational methods and the plentifulness of the text books are 
more important. 
There should be the emphasis in visualization, realization and leadership. 
Studying English can be accomplished anywhere, not necessarily in the 
universities. 
Languages are not important but rather depending on the interest. 
Studying by using English is international, help broaden the knowledge 
but only suitable for ones who are ready. 
Education is to create the people to develop the countries and most 
graduates work in the country so the need for English is minimal. 
Some knowledge are not international and cannot be international if being 
taught in English those specific knowledge will vanish. 
The students differ greatly in English proficiency, status and experience, 
and some subjects do not require English. 

Number Mentioning 
(Respondents=243) 

55 

Rank 

35 

17 3 
5 4 

3 5 

2 6 

32 
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Chapter 8 
Issues Proposed for Internationalization Policy Formulation 

8.1 Introduction 

This chapter is the summary of the findings from the research results as presented in 
details in Chapter 4 - 7 which will be divided into 2 issues: 

• first, the issue about the goals of internationalization of universities will be 
presented in section 8.2. 

• second, the issue of the language used for the internationalization of 
universities will be presented in section 8.3. 

These findings have the character of "grounded theory" as the results of data collections 
from the individuals directly involved in the practical level which are the academic staffs 
and students. This is different from most of the concepts about internationalization of 
universities which were published that were the concepts suggested by the experts and the 
administrators. Thus the concepts were usually from the management level. For section 
8.4, the researcher will present the issue of Internationalization Policy which was 
synthesized from the findings of this research. 

8.2 The viewpoints of the academic staff and student about the goals of 
internationalization of universities 

The academic staffs and students have been perceived as the "key elements" in the 
process of internationalization of universities since they are the direct operators in various 
activities of the universities. Therefore prior to the promotion of various activities about 
internationalization for which the academic staffs and students to follow, the study of the 
opinions and the awareness of those upon the goals of university internationalization will 
bring about common understandings among the management and the operational levels, 
and resulting in the good cooperation and the success of internationalization of 
universities. 

From the results of the data analysis in earlier chapter, the opinions about the 
goals of internationalization of universities of the academic staffs and students from all 
universities indicate that the academic staffs and students have the opinions that the goals 
of the university internationalization should consist of both 2 dimensions which are the 
Universalization and the Nationalization dimensions. The Universalization dimension 
means that the university internationalization should have the goals for the benefit of the 
humanity or learning society whereas the Nationalization means that the university 
internationalization should have the goals for the benefit of the nations. As the 
conclusion, from the opinions of the academic staffs and students even though the current 
world became the world without frontier by the influences of the advanced 
communication technology which makes possible the instant communication among 
anyone in the world anywhere, there will still be the frontier inside one's soul which is the 
frontier of the Nationalism and being protective of one's identity. The missing frontier of 
the countries may cause the resistant force creating the invisible frontier in the mind and 
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the feeling of the academic staffs and students that want to support the Nationalization 
together with the Internationalization. 

This is similar to De Wit who stated that regional differences in Europe, different 
social, political, economic and educational systems, have a clear impact on the 
internationalization of universities in each country and region. The results of this research 
found that the regional differences also have the effect upon the opinions of the academic 
staffs and students. By the comparison study among several universities, it was found that 
the academic staffs and students of each university have the opinion toward the 
Universalization and the Nationalization in different levels. The differences are of various 
types, for example the Asian university group gives the importance to the 
Universalization in the higher level than the European university group. One of the 
reasons is that the Asian universities have the feeling of the needs to depend on the 
knowledges and the technologies from the developed countries, and also the Asian 
universities may set the priority that the goal of the internationalization is at the global 
level whereas the European universities set the priority that the goal of the 
internationalization is at the regional or European level. This can be seen from the 
international activities which the European universities support or operate are mostly the 
activities among the universities in Europe (e.g. ERASMUS, LINGUA, ECTS, COMETT, 
TEMPUS, etc.). As for the Asian universities there are only a few international projects 
which are the cooperation among the regions as in Europe, for example, an exchange 
programme named UMAP (University Mobility in Asia and the Pacific). In general the 
cooperations are bilateral which each university creates the academic cooperations with 
the partners in Asia, Europe, USA and Australia. 

For the opinion in Nationalization, the characteristics of the difference in the 
opinions of the academic staffs and students depend significantly on the historical context 
of each university. For the Asian universities, it was found to be multi-racial and multi
lingual countries, for which this research are Malaysia and Singapore who have the 
opinions about the Nationalization in lower level when compared to Thailand who has no 
problems in multi-racial or multi-lingual but has the only the Thai language as the only 
mother language thus having the opinion about the Nationalization in a rather high level. 
For the European universities, it was found that Belgium which is a geographical 
bilingual country has the opinion about the Nationalization in high level which differs 
from the multi-lingual countries of the Asian universities (i.e., Malaysia and Singapore). 
This may be reasoned that this research was carried out in one region which is the 
Flanders where people speak Dutch, therefore, the characteristic of being highly 
conservation was found. For the Netherlands which is a liberal country, it was found that 
the opinion about Nationalization is in low level. 

For the case of the different perceptions of internationalization across disciplines, 
the results of this research argues the others' opinions (e.g., Kerr and De Wit). The results 
of this research found that the academic staffs and students in all fields included in this 
research (Arts, Social Sciences, Law, Science and Medicine) are indifferently interested in 
the internationalization in high level. When studied in details of the 2 cases (University of 
Amsterdam and Chulalongkorn University), it was found that most the academic staffs 
and students of all fields are interested in the international activities with the reasons that 
this will benefit to the academic knowledges and progresses. Moreover, it is favorable for 
having the chance to know some ones of different cultures. There are very few academic 
staffs and students whose response is no interesting in the international activities with the 
reasons that the major subjects are not international related, lack of time, and some 
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academie staffs claimed that they were about to retire. However, the researcher believes 
that with the current globalization waves, the flow of the communication technology will 
affect all individual in every subject. The cooperation among countries is not necessary 
being the cooperation of the same issue or the exchange of the same item or only the 
single matter, but may be exchanging the different items belonging to each side. This can 
be clearly seen by considering from the system of-the information super highway or 
internet on computers on which all units create ones' own homepage to distribute their 
data and information. Even the matter of their locals can also be distributed for others to 
acknowledge which may be the exchanging of local knowledges worldwide. Therefore, 
the subjects whose characters are local will not be the roadblock of the 
internationalization but instead the appropriated activities of each subject should be 
considered. 

In addition, the results of the research also found that there are other factors 
which affect the opinions of the academic staffs and students about the university 
internationalization, which are that the ones with international experiences (visit 
university abroad) tend to agree with the Universalization more than the ones without 
such experiences, and the ones with higher proficient in English tend to agree more with 
the Universalization. (English as of this research has the status of the foreign language or 
the second language since the sample groups of this research are in the countries whose 
English is not the mother tongue.) 

8.3 The language used for the internationalization of universities. 

The issue of language used for the internationalization of universities is a debatable topic 
as De Wit and Callan stated as follows: 

In any discussion of internationalization strategies, the language issue is a 
fundamental but also a highly controversial topic. This is acutely relevant 
for Europe with its enormous linguistic diversity. The language issue has 
two facets: 1) The importance of knowledge of foreign languages in 
addition to the mother language. 2) The languages of instruction selected, 
and their impact on internationalization. 

The first point is particularly relevant for those countries where 
the mother language is spoken by large groups of individuals in other 
countries: Spanish, French, German, Russian and in particular English. The 
lack of knowledge on the part of native speakers of languages other than the 
mother tongue places a barrier against the internationalization of education 
in these dominant-language countries. 

The second point poses particular problems for those countries of 
which the mother language is spoken only by minorities in other countries: 
for example, Dutch, Danish, Norwegian, Greek. The lack of interest among 
foreign faculty and students in learning these languages creates a further 
barrier to internationalization. In these countries the emergence of English 
as a common language of instruction, as a mean to stimulate 
internationalization, is often controversial. 

This research studied the small countries which correspond to the second group as 
classified by De Wit and Callan above, therefore the issue of the use of English for the 
internationalization of universities is the one that interests the researcher since small 

101 



countries with their own national languages may have very little opportunities to use their 
own language and the mean in the process of the internationalization. 

The results of the dimensional analysis of the internationalization ( see details in 
Chapter 4) found that Domination of English has small positive correlation with 
Universalization dimension indicating that English is significant to internationalization of 
universities but not as a whole. With the intensive analysis in Chapter 6 and 7 enable the 
additional explanations that part of the academic staffs and students have the opinions that 
English is important to internationalization, whereas the other part disagree. The group 
that believes English is important to internationalization claim the reasons that using 
English will approach more individuals around the world than the other languages thus 
follow well with the academic progress because most are in English media. Meanwhile 
the group whose opinions are not to stress English to be more important than one's own 
language claims different reasons. The respondents of the University of Amsterdam 
believe that both languages should be used i.e., Dutch and English depending on the 
appropriateness of the contents of the subjects and the English proficiency of the involved 
individuals which are the academic staffs and students. The respondents Chulalongkorn 
University have the reasons of being concern that their national language may vanish or 
be ruined by the English language, if the internationalization of universities causes the 
universities to use more English or in place of the mother tongue. Besides, there are other 
reasons that the mother tongue should be conserved indicating that the academic staffs 
and students in this group realized the influences of the English language in the current 
era especially in the academic progress. This resulted in the resistant concept against 
English by attempting to find the solutions to preserve ones' culture. As the language for 
the internationalization, this group has no favor in the choice of language and it does not 
have to be English as long as the appropriateness, importance and the persons involved. 

However, the issue of using English as the educational media, most of the 
academic staffs and students believe that there should be the concern regarding the 
appropriateness and the importance. In addition, there should also be the concern 
regarding the quality of the education. The courses to be taught in English beside the 
concern of being appropriated for instance the contents of the subjects are international, 
the teachers and the students are also international i.e. they came from several different 
countries. It is also important to concern about the quality of the teachers who should 
have high level in English proficiency comparable to the native speakers and the students 
should also have good English proficiency. If both the teachers and the students do not 
posses enough English proficiency, that specific course may fail or has no quality. 

Therefore, in order to be successful in the internationalization of universities, the 
management must listen to the opinions of both sides (the one that is pro and the one that 
is con) which will result in the cooperation of both sides and as the consequence the 
success of the internationalization. 
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8.4 Policy issues proposed for internationalization of universities. 

The policy issues that the research will propose have been synthesized from the findings 
of the analysis results of the opinions from the academic staffs and students about the 
goals of university internationalization and English as a consequence of the 
internationalization of universities. These are the policy issues with the "bottom up" 
character which will create the cooperation directly from the operational level (academic 
staffs and students) and the policy can be practical in reality and be successful. 

This policy issue proposals the researcher aims toward the small countries whose 
mother tongues are not English. The proposals are of 2 issues which are the subject about 
stipulating the goals of the internationalization of universities and the use of English for 
the internationalization of universities. There will be no mentions about the construction 
of the management structure and the types of all activities involving the 
internationalization because there are plenty of articles suggested by several individuals. 

The policy issues for the internationalization of universities which the researcher 
will propose are as following: 

• Policy statements for the internationalization of universities must be clearly 
stated that the goal is for Universalization and at the same time for 
conservation of the nation' s identity or retaining the Nationalization. This is 
to bring about the cooperation from all sections since the academic staffs and 
students perceive that the Universalization and the Nationalization are of 
different dimensions. Therefore, the internationalization should not change 
the universities into the Universal as occurred in the past (see the historical 
background in Chapter 2). Each university should also conserve the 
institutional identity and the national identity that belong to oneself. Even 
though the current world become the world without frontier but it is only 
without frontier in terms of business and communications. As for culture arts 
and national identity which have not been disappeared but creating the 
resistance against the globalization in order to conserve the fine cultures of 
one's nation and distribute worldwide with the communication without 
frontier. 

• The goals of the internationalization of universities should be established into 
two levels which are the regional and global levels then clearly set the 
priority that the particular university give the importance to what issue in 
orders or to proceed with both at the same time. This is because the 
internationalization in the regional and global levels are different in terms of 
the goals, definitions, incentives and rationales. Therefore, setting priority of 
the level to internationalize will bring about the mutual understandings of all 
involving sections and the clear guide line for the incoming processes. 

• Internationalization of universities should be supported for all subjects 
including Sciences and Social Sciences in order for all the departments in the 
universities to be international equally. Because the globalization in the 
current world is unavoidable and affecting all units, the results of the analysis 
found that the academic staffs and students in all subjects are interested in the 
internationalization but certainly not every individual. The majority agreed 
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• 

and are interested in participating the internationalization activities. In the 
past, we often looked at the contents of the subjects that whether the content 
is international and only then it involved in the international activities. But in 
the present where the communications are without frontier and bidirectional 
bring about the adaptation of all the subjects to the international activities for 
example, the subject whose contents are local may want to promote their own 
advantageous and exchange with others' in order to understand each other, to 
know, and to learn from the others. At the same time it is the way to conserve 
one's own identity and well as distribute to other for acknowledgment too. 

In order to relate and agree to cooperate with any university worldwide, there 
should be a thorough study of the others first, by studying the background of 
the society, institutional characteristic as well as the pledge of the institution. 
In order for the well understanding and the success of several cooperation 
projects. Even though many universities are in the same country, there may 
be differences in details of the background, history, characteristic and the 
pledge. Each university must have its own identity and as a result, the 
academic staffs and students within different universities have different view 
points moreover, the readiness to interact with the other universities is also 
different. Therefore to get the cooperation among the universities to the goal 
no matter if it is unilateral or multilateral or even the university networks, it is 
necessary to thoroughly study the other side first. Otherwise, there will be 
only the mutual agreement on the paper which may not result in the practical 
aspects thus there should always be the realization that each university has 
different concepts and facilities. 

One way to encourage the academic staffs and students to understand the 
internationalization is the experience in visiting the foreign university. Since 
the analysis results indicate that the different types of experience abroad 
affect the opinions about the internationalization i.e., the ones who have the 
experience in visiting foreign universities will tend to agree more with the 
internationalization of universities than the ones with the experience in 
studying abroad or attending the international seminars. Therefore to 
encourage the academic staffs and students to have the experience abroad in 
each category, there should be different goals. In order to support the 
academic staffs and students to have good attitude toward the 
internationalization, the appropriated activity will be visiting the foreign 
universities. The period of time which one is staying abroad may affect the 
opinion ofthat individual. It is also possible that the ones who study abroad 
usually stay longer thus getting used to the place may reduce the eagerness in 
participating the international activities. As for the experience in attending 
the meeting of the academic seminars, generally is of short term and focus 
mostly on the meeting leaving almost no time to participate in the 
international activities. In conclusion, the appropriated activity and duration 
will encourage the academic staffs and students to be impressed by the 
international activities is visiting which in general should take approximately 
2 weeks. 
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The language to be used in the internationalization of universities should be 
any languages according to the necessity and the appropriateness. There 
should not be a specific limitation of using just only one language but rather 
the consideration from the contents of the involving subjects and the 
involving the individuals as well as the linguistic readiness of the academic 
staffs and students. For example, if the activity involves individuals from all 
over the world, English should be used but if it is the local activity involving 
only the group or individuals who know the local or that regional language 
then the local or regional language should be used e.g., in Europe the 
language to be used can be Dutch, French, German or Spanish whereas in 
Asia, the Japanese, Chinese or Thai can be used. Furthermore, the 
universities should support teaching all foreign languages according to the 
readiness and the appropriateness and should also support the use of several 
languages including the mother tongue and the foreign languages to 
communicate in various activities both inside and outside the universities. 
This will broaden the usefulness and suitability of the internationalization of 
universities for the activities which the involving individuals come from 
local, regional or the international level and for all the subjects. 

The universities must encourage the academic staffs and students to be 
proficient in foreign languages especially English (for those countries whose 
mother tongue is not English). It is generally accepted that in present the 
English language is influencing the current world enormously in particular 
the academic progress as well as the communication with anyone worldwide. 
English can approach individuals widely and more groups than any other 
languages thus the opening of the international curriculum of the universities 
in all regions may find it difficult to avoid using English as the educational 
communication. However, the quality of the education is the most important 
issue, both the teachers and the students should have good proficiency in 
English otherwise the curriculum may become uninterested and be of low 
quality because the studying in English. In the countries where English is not 
the mother tongue, the results cannot be expected to be as good as the 
countries whose mother tongue is English. This is not only because the 
English proficiency of the teachers but also the environments out side the 
universities of the countries - who have English as the mother tongue - which 
provide the support for the development in English of the students. 
Therefore, the universities should have the language institution to provide the 
foreign language teaching to the academic staffs and students and should 
support foreign languages studying both within the curriculum and various 
supporting curriculum activities in order that the academic staffs and students 
will have good proficiency in the foreign languages. 

The international curriculum of the country whose mother tongue is not 
English should have one's own identity. To attract the interest of the foreign 
students to come and study the international curriculum only because of 
having the studying in English may not be enough reason to compete with the 
countries whose mother tongue is English, the quality and identity of the 
curriculum should be considered more than the issue of using English to 

105 



communicate. Therefore, the international curriculum of the countries whose 
English is not the mother tongue should present their own identities as the 
predominant point or the presentation point of the curriculum in terms of 
institutional identity, national identity or the predominant of the other aspects 
- national culture for example. This will enable these international curriculum 
to be competitive with the international curriculum of the foreign countries 
and competitive with the countries whose mother tongue is English. 
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Appendix A 

A summary of social background of 
the countries included in this research 

The Netherlands: 

The Netherlands, owing to its location and its small size, has always been open to foreign 
influences (Gouldblom, 1967: 3). The Dutch language is the national language. The 
Netherlands is becoming increasingly multi-ethnic society. However, it is necessary for 
all immigrants to master the Dutch language if they wish to be integrated into the society. 
The educated Dutch, by virtue of the country's geographical situation, history and 
commerce, have long applied themselves to learning foreign languages, and one can 
expect to find proficiency in English, German, and French, in that order. The Dutch 
language is the medium of instruction in schools and universities. In the former time, 
secondary school pupils were required to pass in three foreign languages, English, French 
and German. Since 1970 only one foreign language was required, and more than forty 
percent chose English. 

Considering international relations, the Netherlands was a founded member of 
the Council of Europe, NATO, Western European Union, OECD and its successor OECD, 
the European Communities and the United Nations Organisation and its agencies. The 
Dutch are anxious to keep Europe as open as possible, but safeguard their national 
identity (Holmes, 1983:510). 

Belgium: 

Belgium is a relatively small country, but has wide variations in terms of language and 
relation. There is a linguistic frontier dividing the territory into two main parts: to the 
north, the Dutch-speaking region (Flanders), to the South, the French-speaking region 
(Walloons). In the eastern part of the country, there is also a small German-speaking 
region. French used to be the sole language in education. However, Flemings won 
concessions gradually, first in the primary education, and later in the secondary schools. 
At university level, the Dutch language has become the medium of instruction since 1930. 
Therefore, at present, the language of education is the language of the region. In the 
Dutch-speaking areas, Dutch is the medium of instruction, but either French or English is 
a compulsory foreign language at the lower stage of second level education. Many 
Flemings choose English rather French. In the French-speaking region, the choice of 
foreign language is between Dutch and English. In Brussels, the first foreign language has 
to be the other of the two national languages. Brussels is officially bilingual. In the 
international affairs, Belgium has been a founder member of the main international 
organisations including the United Nations and its agencies, OECD, the Council of 
Europe, the EEC, the Western European Union and NATO. However, Belgium's 
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membership of the EEC has had little influence on the country's education system 
(Holmes, 1983: 82). 

Thailand: 

Thailand has faced fewer of the strains of religious and linguistic divisions which have 
affected many other Asian countries. The Thai language predominates in both daily use 
and in education. Since Thailand has never been occupied by western countries, education 
in Thailand is free from colonial influences. However, the western models were imported 
and integrated into Thai educational system. The present day curriculum and system of 
assessment is closest to practice in the United States of America. The Thai language is the 
medium of instruction in schools and universities. The English language is an elective at 
all level of education. Thailand's foreign policy is based on the ideal of regional 
cooperation, which is realized through the Association of South East Asian Nation 
(ASEAN) and the South East Asian Ministers of Education Organisation (SEAMEO). 
After the Cold War, Thailand has attempted to increase more cooperation with the Indo-
China countries, Vietnam, Cambodia and Laos. 

Malaysia: 

The population of Malaysia is multi-racial, multi-cultural, multi-religious and multi
lingual. The three main races in Malaysia are Malays, Chinese and Indians. Malays form 
a majority. Bahasa Maleyu (Bahasa Malaysia) is the national language of the country. It 
was declared the official language in Malaysia in 1967. In the effort to develop the 
national language, it has been made the main medium of instruction in schools and 
institutions of higher learning, as well as being the official language in government 
administration. While the national language is promoted by the government to foster 
national unity, the people are free to use their mother tongues. After independence, the 
language in education was gradually shifted from English to Bahasa Maleyu. At present, 
education at the primary level is provided in three language media - Bahasa Maleyu, 
Chinese (Mandarin) and Tamil. However, at the secondary and higher education, Bahasa 
Maleyu is the medium of instruction. English is taught as a second language. Malaysia 
has strong international relationships with Singapore, Thailand and the Philippines 
through the Association of South East Asian Nations (ASEAN), and the South East Asian 
Ministers of Education Organisation (SEAMEO). Furthermore, Malaysia has been 
developing closer ties with fellow Islamic nations (Holmes, 1983, and Husen, T. and 
Postlethwaite, N., 1991). 

Singapore: 

Singapore is a multi-ethnic, multi-cultural and multi-lingual country. The main races in 
the country are Chinese, Malays and Indians. The majority is Chinese. Unlike Malaysia, 
after independence, Singapore recognizes four official languages: English, Chinese 
(Mandarin), Malay (Bahasa Maleyu) and Tamil. Malay is consitutionally the national 
language, but it is hardly used at the official level. Instead, English is widely used (Loke, 
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1994: 53). Since 1966, Singapore has implemented the bilingual education policy and the 
policy was later reviewed in 1979. The aim of the policy is for the students to learn 
English for its utilitarian value, and to learn the mother tongues for their cultural norms 
and values. Therefore, at the primary and secondary level, students learn in English and 
their mother tongue (Chinese or Malay or Tamil). At university level, English is the sole 
medium of instruction. However, at present, there is considerable trend of English 
becoming the predominant language of young generation in Singapore because of its 
instrumental value (Loke, 1994 and Gupta and Yeok, 1995). Singapore is a member of the 
British Commonwealth and has been active participant in its organisation. Close relations 
with Britain have been diversified particularly as Singapore has become a major 
economic and financial centre in South East Asia. Good relations have been developed 
with neighbouring countries and China as well (Holmes, 1983: 461). 
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Appendix B 

Lists of University and Faculty included in this research. 

1. University of Amsterdam, the Netherlands 
• Faculty of Arts 
• Faculty of Political and Social Sciences 
• Faculty of Law 
• Faculty of Mathematics, Information Sciences, Physics and Astronomy 
• Faculty of Medicine 

2. Katholieke University of Leuven, Belgium 
• Faculty of Arts 
• Faculty of Social Sciences 
• Faculty of Law 
• Faculty of Science 
• Faculty of Medicine 

3. Chulalongkorn University, Thailand 
• Faculty of Arts 
• Faculty of Political Sciences 
• Faculty of Law 
• Faculty of Science 
• Faculty of Medicine 

4. University of Malaya, Malaysia 
• Faculty of Arts and Social Sciences 
• Faculty of Law 
• Faculty of Science 
• Faculty of Medicine 

5. National University of Singapore, Singapore 
• Faculty of Arts and Social Sciences 
• Faculty of Law 
• Faculty of Science 
• Faculty of Medicine 
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Appendix C 

A summary of the interview of 
university administrators about the university 

internationalization 

The researcher has reviewed the related literature, such as books, research findings and 
university documents. After the revision of the related literature was completed, an 
interview guide for the Thai university administrators concerning their opinions on the 
policy of the internationalization of Thai universities and the use of English as a medium 
for instruction and communication was constructed. Subsequently, nine administrators 
from five institutions, namely, Chulalongkorn University, Thammasart University, 
Mahidol University, Assumption University and the Ministry of University Affairs, were 
interviewed. Details of the data collection and the analysis of obtained data are as follows. 

1. Sources of information 

Information presented in this part has obtained by the interview of 7 administrators from 4 
universities and 2 administrators from the Ministry of University Affairs. They were: 

1.1 Chulalongkorn University, the interviewees were: 
1.1.1 Vice president for academic affairs, Associate Professor 

Dr. Pranee Kullawanich. 
1.1.2 Vice president for foreign relation affairs, Associate Professor 

Dr. Supachai Yawaprapas. 
1.2 Thammasat University, the interviewees were: 

1.2.1 Vice president for foreign academic affairs, Associate Professor 
Dr. Wachiraya To-sanguan. 

1.2.2 Vice president for foreign relation affairs, Assistant Professor 
Dr. Viboonpong Poonprasit. 

1.3 Mahidol University, the interviewees were: 
1.3.1 President, Professor Pradit Chareonthaitavee, MD, 
1.3.1 Vice president for research and foreign relation affairs, 

Associate Professor Adulya Viriyavejkul, MD 
1.4 Assumption University, the interviewee was: 

1.4.1 President, Prathip M. Komolmas. 
1.5 Ministry of University Affairs, the interviewees were: 

1.5.1 Permanent secretary, Professor Dr. Wichit Sri Sa-an; 
1.5.2 Deputy permanent secretary, Professor Kasem Watanachai, MD 
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2. Interview guide 

The instrument used in this study was an interview guide which divided into 2 parts as 
follows: 

Part I: Policy and activities concerned with the internationalization of Thai 
universities 

The following questions were asked: 
(1) What were the definition and the aims of internationalization? 
(2) Was the policy of internationalization divided into the fields of Sciences and 

Social Sciences? 
(3) In what ways did the university carry out the internationalization? 
(4) What activities should be considered for internationalization? 
(5) What were the good or weak points and impacts of the internationalization? 
(6) What were the obstacles of the internationalization? 
(7) Would staff and students be interested in the internationalization? 
(8) How to encourage staff and students to participate in the 

internationalization? 
Part II: The use of English as a medium for instruction and communication 
The following questions were asked: 
(1) What languages should be used in the internationalization? 
(2) What was your opinion on the bilingual policy for Thai people? 
(3) What were the impacts of using English for instruction and communication? 
(4) To which extent should English be used in Thai universities? 
(5) Did staff and students have enough adequate proficiency of English? 
(6) Should the university have a specific policy for English? 
(7) What could the university do to improve the English proficiency of staff and 

students? 
(8) What were the suggestions for the internationalization? 

3. Procedures and timelines 

The procedures were divided into 2 stages: the preparation stage and the data collection 
stage. For the Preparation stage, a letter explaining the purposes of the study together with 
a copy of the interview guide was sent to each interviewee. For the data collection stage, 
the interviews were conducted at the administrators' offices from December 1992 to 
February 1993. The timelines for this study were set up as follows: 

3.1 December 22, 1992: Interview the vice permanent secretary of the Ministry 
of University Affairs; 

3.2 January 19, 1993: Interview the vice president for research and foreign 
affairs of Mahidol University; 

3.3 January 20, 1993: Interview the vice president for academic affairs of 
Thammasat University; 

3.4 January 21, 1993: Interview the vice president for foreign relation affairs of 
Thammasat University; 

3.5 January 25, 1993: Interview the president of Assumption University; 
3.6 January 27, 1993: Interview the president of Mahidol University; 
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3.7 February 1, 1993: Interview the vice president for academie affairs of 
Chulalongkorn University; 

3.8 February 9, 1993: Interview the vice president for foreign relation affairs of 
Chulalongkorn University; 

3.9 February 23, 1993: Interview the permanent secretary of the Ministry of 
University Affairs. 

4 Summary of findings 

The information obtained from the interview with the university administrators and the 
administrators of the Ministry of University Affairs was analysed and organized into 5 
issues: 

(1) meaning of internationalization; 
(2) purposes of internationalization; 
(3) international programmes and activities; 
(4) the use of English as a medium for instruction and communication; 
(5) problems and impacts of the internationalization and the use of English in 

education on Thai society. 

4.1 Meaning of internationalization 

The analysis of responses from the interviews could be concluded that the 
internationalization of universities is the preparation of universities for all. Therefore, the 
universities should provide the international standard of education in terms of curriculum, 
teaching-learning process, research and graduate competency. Thai universities should 
promote international exchanged programmes, such as academic exchanges, faculty and 
student exchanges, cultural exchanges, etc. 

Due to the rapid change and advancement of technology, the internationalization 
policy became global. Therefore, it was inevitable that every country had to live 
interdependence as well as to compete with each other. Knowledge and information 
which were grown up and spread out rapidly and efficiently became essential sources for 
the development of the country in every aspect: social, economics, security and science 
and technology. Universities were responsible for bringing knowledge and advancement 
to the country. Therefore, it was necessary for the universities to internationalize 
themselves. 

4.2 Purposes of internationalization 

Every university had the common main purpose of the internationalization - that was 
to create and transfer technology and knowledge for the development of the country. It 
was aware of taking a leading role in the internationalization of Thai society. Moreover, 
each university had different emphasis depending on its history, philosophy and nature. 

Chulalongkorn University, the oldest university in Thailand, aimed at promoting 
academic standards to the international level. It was to make the university well-known 
and be accepted by foreign countries especially, in the region of South East Asia. 

The philosophy of Thammasat University was to serve the society, therefore, the 
policy of internationalization aimed at producing graduates with global perspectives and 
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capability to cope with social needs. Thammasat University had changed its role from a 
specialized university in Social Sciences to a comprehensive university in order to 
produce graduates in Sciences and Technology since Thailand was lack of manpower in 
this area. 

Mahidol University was famous for Medical Sciences for a long time and the 
content itself was internationally oriented. It was a centre of medical services for Asian 
countries and providing assistance for every new Faculty of Medicine in Thailand. 
Therefore, it aimed at providing services and academic collaboration to every country, 
mainly to foreigners and Thais who are interested in the international programmes. 

Assumption University, a private university which was established by the 
religious association, was recognized as an international institution from the day of 
establishment. The emphasis of Assumption University was placed on the tradition of 
providing education to support business sectors. English was used as the medium of 
instruction and communication because the English language was the key to acquire 
knowledge. 

The Ministry of University Affairs, the institute responsible for higher education 
policy in Thailand, proposed that the implementation of internationalization policy should 
be managed at two levels: regional and global level. The regional level included South 
East Asia, South Asia, East Asia and Indo-China. The global level included North 
America, Europe, Africa and Australia. 

4.3 International programmes and activities 

The interviewees supported that their universities should provide any kind of international 
activities; collaborate with foreign universities to establish international exchanged 
programmes, conferences and research. International programmes were encouraged to 
establish in any field of study which the department or faculty had readiness in the 
proficiency of faculty member and sufficient research. Furthermore, the international 
programmes should be operated to meet the international standards. However, every 
university believed that it was impossible to make every existing programme be 
international programme because there was no necessity. Chulalongkorn University 
thought that the use of English as the medium of instruction might be possible for all 
programmes at the graduate level. For the undergraduate level, the necessity and 
appropriateness of teaching in English should be considered. Since Thailand had the Thai 
language as her national language and as the national identity, using English as the 
medium of instruction in all programmes would be the lost of her identity. The important 
point was that how to make Thai people learn in Thai but be able to communicate fluently 
with foreigners in English. The international activity that should usually be encouraged 
was the international conference. The conference would bring many experts to Thailand 
and that it was more beneficial to a large number of people than sending Thai people 
abroad. 

Mahidol University supported the idea of providing international programmes 
both at the undergraduate and the graduate levels in every programme that the university 
had readiness and there was a need. The aims of the international programmes of Mahidol 
University were to offer chances for three groups of people. They were: 

(1) Thai children who accompanied their parents to spend some years in a 
foreign country and already had foundation education in English. When they returned to 
Thailand, they could immediately further their education at the university level. 
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(2) Foreigners who believed in the quality of Mahidol University. 
(3) Children of foreigners who came to work in Thailand. 
Thammasat University also encouraged to offer the international programmes in 

every field of study, and every level that had readiness and served the social needs. 
However, Thammasat thought that percentage of Thai people who received higher 
education was still low, therefore, expanding the higher education throughout the country 
should be the government's first priority. The international programme should be offered 
when it was a necessity. For example, Thammasat University decided to offer bachelor 
programmes of Engineering and Medicine in English because it would help Thailand to 
rapidly develop and be able to cope with the fast changing world. 

Assumption University which had a focus on business would open the 
international programmes to feed market and students' needs. So, all programmes of study 
of Assumption University would be emphasized on trade or business. 

4.4 Use of English as the medium of instruction and communication 

It is important that internationalized curriculum be concerned with foreign languages. Of 
all foreign languages, the English language accepted by every university to be the first 
language for internationalization because English has been popularly used and become 
the world language. Thai people were familiar with the English language more than any 
foreign languages. Some interviewees believed that the university had a responsibility to 
equip undergraduates with intelligence, thinking mind, local mind, and study habits as the 
first priority. The English language must be examined as the second priority since it was 
merely a tool for communication. The university should encourage faculties and students 
to learn and be interested in English without any reservations by pointing out the 
necessity, the good points and benefits that they would gain from mastering of English. If 
they found that knowing English was a benefit, they would try every way to improve their 
proficiency. This would be better than forcing them to learn. Some interviewees thought 
that studying English and major subject at the same time would make mutual benefit. One 
who mastered English would have more chances to seek for knowledge because there 
were more materials in English than in Thai. One who did not master English would be 
advantage because they could study only from lectures and Thai materials. Therefore, 
study in English would be useful if it was enhanced with the major subject, for example, 
assigning students to read textbooks and related materials both in Thai and English. 

Chulalongkorn and Thammasat paid less attention to English though accepted 
that English was useful because it was an international language, and one who was 
capable of English would be able to communicate and transfer knowledge with more 
people around the world. Chulalongkorn thought that the internationalization should not 
mean that everything had to be changed into English. Moreover, Chulalongkorn was 
confident that foreign universities had a contact with Chulalongkorn because of her 
reputation in providing good education more than having English as the medium of 
instruction. If English was more important than a strong curriculum, they had better 
contact with countries that had education in English than coming to Chulalongkorn which 
used Thai language. Even though Chulalongkorn agreed that the internationalization 
would be more beneficial if people concerned were capable of English, it was not a weak 
point if some could not communicate well in English. 

Thammasat thought that the language used for internationalization could be any 
language that agreed with the programmes. For example, some knew English, some knew 
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Japanese and some knew French. It could be any language depending on the concerned 
people and activities. 

Mahidol gave significance to English for internationalization more than 
Chulalongkorn and Thammasat. This might be because Mahidol had run international 
programmes for a long time both at the undergraduate and the graduate levels. 
Assumption, using English as the medium of instruction since the beginning of the 
university, proposed that their graduates can handle at least two languages, and the second 
language should be English. The graduates could not follow advanced knowledge and 
research if they did not master English. Waiting for translation could slow down their 
success. 

Regarding the bilingual issue, most interviewees thought that it was impossible 
to do so because some might be afraid of losing the national identity. Even Assumption 
that offered their education in English believed that changing Thais to be bilingual was 
impossible because some were afraid of losing the national identity and national 
privileges. However, Assumption administrator personally encouraged that English 
should be required for professional since it already became the world language. Like in 
Europe, people could speak many languages, but they never lost their national identities. 
Some might be afraid that Thai culture could be damaged because of the western culture 
impacts. In this case, he believed that Thai students were clever enough to be able to 
discriminate whether it was appropriate to Thai culture. Even though western culture had 
spread around the world, it could not vanish good things of one's culture. For example, 
Loy Kratong Festival had a very long history and the celebration had been improved the 
years. Culture was a way of life that could be changed form time to time, but some thing 
like geographical environment would melt people to Thai and could never be changed. In 
the world of communication, if we needed convenience and quickness we needed English. 

Regarding how to promote English proficiency of staff and students, all 
administrators agreed that if the staff and students were interested in or aware of the 
essence and benefit of English, they should try to learn and develop themselves. 
Therefore, what the university should do was to encourage them with the awareness of the 
English essence. 

Students have had some experiences of the English language since high school. 
When they entered a university, they came with very different English proficiency. Four 
years in the university could only add up their English proficiency depending on their 
prior skills, but could not provide everyone with good command of English. The quality 
of the English teaching at the high school level should be improved. University could 
promote English proficiency of staff and students by offering various types and levels of 
English language courses. Moreover, university should provide grant and scholarship for 
faculty to take a refresher course abroad. Thammasat and Mahidol supported the idea of 
lecturing some courses in English or offering a course both in Thai and in English. 
Chulalongkorn preferred offering the whole programme in English to offering some 
courses in English because it would create real internationalization both in terms of 
curriculum and people concerned. Offering some subjects of the existing programmes in 
English would disseminate the resources and return less benefit. 

Assumption emphasized on an effective selection process of students who had 
good attitude towards English for every programme. After being selected, students were 
required to take a two-month English intensive course during the summer semester. A 
placement test was administered before the semester started in order to assign each 
student to an English course that matched his ability. All courses at Assumption were 
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offered in English but Thai language and Thai Laws. Moreover, to participate in other 
extra activities or extension programmes, such as clubs and academic activities, as well as 
daily life in the university, English is required. The Ministry of University Affairs 
administrators agreed with Assumption president' s view. He thought that at the moment 
and in the future people in this world should handle at least two languages, the mother 
tongue and the foreign language that suitable for local area. For Thailand, at the moment, 
English had become the necessary skill for everyone. The advancement of communication 
technology had brought English into Thai society in many ways: the satellite news, cable 
television, and radio and television broadcasting. If Thai people had capability to handle 
English they could receive and understand the news and information immediately. It 
would be disadvantage for those who could not master English because people who were 
able to master English might take advantage of them. 

Therefore, it was time that Thailand should reexamine the language policy. The 
policy should encourage Thai people to become bilingual, handling at least two 
languages, in order to live and compete with others. The policy could be accomplished by 
(1) fostering Thai as deep root (2) providing English as the second language. Thai people 
would use Thai as the mother tongue and use both Thai and English as the languages of 
instruction, business and work. This could be accomplished by developing English 
education standards at all levels. 

4.5 Problems and impacts of the internationalization on Thai society. 

Every university pointed out that lack of budget was a big problem, and the government 
policy to freeze the number of government official was also an obstacle to develop the 
university. Most universities had to use their own income to develop their international 
programmes. This income included tuition from international programmes which was 
more expensive than regular programmes. 

There were many ways and means to run the international programmes and 
activities effectively. Plan and projects of university and faculty for the development of 
internationalization should be clear and consistent. Need assessment of students and 
faculty members contributed to the success of the programmes. Plan and projects that 
were officially created by faculties and departments would receive good cooperation from 
faculty members. Supports from administrators were necessary in order to acquire grant 
or subsidy from other sectors and organizations. 

The permanent secretary of the Ministry of University Affairs had different view 
from the university administrators. He thought that the problem and obstacle of the 
internationalization were that students did not have sufficient basic knowledge of English 
which made some of them had bad attitude towards English. The other obstacle was that 
some faculty members had insufficient English proficiency level. The way to overcome 
this problem was to uphold the standards of the English teaching-learning courses at 
school level. The curriculum should provide school students with enough foundation so 
that university would be able to fulfill them later. Improving faculty quality could be done 
by focusing on the hiring process as well as a plan for faculty development. 

All interviewees agreed that only good impacts of the internationalization would 
be on Thai universities and society. It provided staff and students an opportunity to 
compete at the international level. However, the equity of education for Thai people and 
the equity of managing programmes in Thai and international programmes should be 
considered. 
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Regarding the impacts of internationalization on Thai language and culture, there 
were some. Factor that could change Thai way of life was not the use of English for 
instruction. Instead, it was the environment outside the universities that had more 
influence on Thai people. They also believed that it was impossible for the Thai language 
and culture to vanish because it was the universities' responsibility to firstly construct the 
Thai identity before introducing global perspectives. • 

There was no other negative impact on faculty members and students either. It 
gave an opportunity for faculty members and students who were qualified to participate in 
international activities which made them furnished with better knowledge and experience. 
Especially faculty members who joined in the international programmes would receive 
extra incentive. At the beginning, there might be some confusion, but this situation would 
encourage faculty member to improve oneself. It also provided an opportunity for foreign 
faculty members and students to have more knowledge and a better understanding of the 
Thai society. These were all positive impacts of the internationalization on Thai 
universities and society. 

In conclusion, all administrators recommended that the internationalization 
policy be an important trend. It should be recognized and supported. The implementation 
should depend on the readiness and potential of each university. This should be promoted 
step by step until the internationalization policy was well established. 
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Appendix D 

Questionnaire for academie staff 

Title : Opinions on internationalization of universities and the use of 
English as a common language in universities. 

The questionnaire is divided into two parts : demographic information and the opinions 
on internationalization of universities and the use of English as a common language in 
universities. Your honest opinion on each item would be appreciated. 

Part one : Demographic information 
Please check and/or fill in the blanks where appropriate. 

1. Gender • MaleD Female 
2. Age yrs. 
3. Native country 
4. Education : Highest degree Major in 

From (country) 
5. Work: Area of specialization 

Faculty / College -
6. Academic position 
7. Teaching experience yrs. 

Administrative experience yrs. 
8. International affairs experience : Do you have these kinds of experience? 

D Yes D No Studying abroad. 
G Yes D No Teaching abroad. 
D Yes • No Teaching international programmes. (An international 

programme is a special programme that is designed for 
foreign students and where lectures are given in the 
native language or a foreign language; it also means a 
programme that is given to native students in a foreign 
language.) 

Visiting universities abroad. 
Doing joint research projects with researchers abroad. 
Participating in international conferences. 
Other experience, (please indicate) 

9. Your English proficiency : D Very good D Good D Fair G Poor 

Part two : Opinions on internationalization of universities and the use of English as a 
common language in universities. 

Below there are some statements regarding general opinions, with which some people 
agree and others disagree. Please give your opinion whether you agree or disagree with 
these items. 

D Yes a No 
D Yes D No 

a Yes • No 

a Yes 0 No 
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follows: 
Please put a circle around the number that matches to your opinion level, as 

1 
2 
3 
4 
5 

means 
means 
means 
means 
means 

strongly disagree 
disagree 
uncertain 
agree 
strongly agree 

Strongly 
disagree 

Disagree Uncer
tain 

Agree Strong-

ly 
agree 

1 University studies should be comparable to 
those in other countries. 

Universities should be places where teachers 
and students come from various countries. 

Universities should serve the universal truth 
rather than the nation's purposes. 

Having extensive international relations make 
a nation's culture vanish. 

All teachers and students should have 
international experience. 

In the future a single university model may be 
needed.(A single curriculum and one language.) 

Graduates should handle at least two 
languages. 

8. University collaboration may need a common 
language for communication among members 
of universities around the world. 

9. English could be a common language among 
members of universities around the world. 

10. Universities should prepare all graduates be 
competent in English. 

11. English has become the worldwide dominant 
language of knowledge. 

12. In the future all programmes in universities 
around the world may be handled in English. 

13. Teaching in English will help teachers & 
students keeping pace with advanced 
knowledge. 

14. Universities should create more courses taught 
in English. 

15. Undergraduate programmes should be handled 
only in the native language. 

16. All programmes in universities should be 
handled only in the native language. 

17. Teaching all programmes in English will 
create an educated elite in societies. 

18. Teaching all programmes in a foreign 
language will damage the native language. 

19. Teaching in English should only be at upper 
level courses. 

20 . There should be a diversity of university 
models around the world. 

1 2 3 4 5 

f 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 
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Strongly Disagree Uncer- Agree Strong-
disagree tain ly 

agree 

21. The language for communication among 
members of universities around the world 
should be two or three international languages. 

22.University curricula should be reformed by 
introducing more global prospectives and 
understanding of other cultures. 

2 3 . In order to disseminate knowledge worldwide 
Theses and reports must be written in English. 

24. English is an important tool to access and 
Contribute to knowledge worldwide. 

25 . Internationalization of universities should aim 
At international competition. 

Please check and fill in the banks. 

26. Are you interested in participating in internationalization activities? 
(e.g. faculty staff and student mobilities, international conferences, joint research 
projects, international programmes etc.) 

Interest 

Why? (please describe.) 

D Indifferent [J No interest 

27. If you are able to choose, will you participate in programmes that are handled in 
Dutch or English? 

O Dutch G English 

Why? (please describe.) 

Both Dutch and English 

28. In what language will you write your scientific report/thesis/dissertation? 

• Dutch D English D Other languages (please indicate.) 

Why? (please describe.) 

****Thank you for your cooperation* 
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Questionnaire for student 

Title: Opinions on internationalization of universities and the use of 
English as a common language in universities. 

The questionnaire is divided into two parts : demographic information and the opinions 
on internationalization of universities and the use of English as a common language in 
universities. Your honest opinion on each item would be appreciated. 

Part one : Demographic information. 
Please check and /or fill in the blanks where appropriate. 

1. Gender D MaleD Female 
2. Age yrs. 
3. Native country 
4. Programme of study : D Regular programme (taught in Dutch). 

International programme (taught in English). 
5. Level of programme : Undergraduate programme. 

D Postgraduate programme. 
6. Year of study 
7. Faculty/College 

Major of study 
8. International affairs experience : Do you have these kinds of experience? 

D Yes I No Studying abroad. 
G Yes • No Visiting universities abroad. 
O Yes D No Participating in international conferences. 
7 Yes G No Other experience, (please indicate) 

9. Your plan after graduation : 
D Find job in home country. Find job abroad. 
G Continue study in home country. 77 Continue study abroad. 
C Not sure 
G Other plan, (please indicate) 

10. Your English proficiency : 
G Very good G Good G Fair G Poor 

Part two : Opinions on internationalization of universities and the use of English as a 
common language in universities. 

Below there are some statements regarding general opinions, with which some people 
agree and others disagree. Please give your opinion whether you agree or disagree with 
these items. 
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Please put a circle around the number that matches to your opinion level, as 
follows: 

1 means strongly disagree 
2 means disagree 
3 means uncertain 
4 means agree • 
5 means strongly agree 

Strongly 
disagree 

Dis
agree 

Uncer
tain 

Agree Strongly 
agree 

1.University studies should be comparable to 
those in other countries. 

2 . Universities should be places where 
teachers And students come from various 
countries. 

3 . Universities should serve the universal truth 
Rather than the nation's purposes. 

4. Having extensive international relations 
make A nation's culture vanish. 

5. All teachers and students should have 
International experience. 

6. In the future a single university model may 
be Needed.(A single curriculum and one 
language.) 

7. Graduates should handle at least two 
Languages. 

8. University collaboration may need a 
common Language for communication 
among members of universities around the 
world. 

9. English could be a common language 
among Members of universities around the 
world. 

10. Universities should prepare all graduates be 
Competent in English. 

11 . English has become the worldwide 
dominant Language of knowledge. 

12. In the future all programmes in universities 
Around the world may be handled in 
English. 

13. Teaching in English will help teachers & 
Students keeping pace with advanced 
Knowledge. 

14. Universities should create more courses 
taught in English. 

15. Undergraduate programmes should be 
handled only in the native language. 

16. All programmes in universities should be 
Handled only in the native language. 

17. Teaching all programmes in English will 
Create an educated elite in societies. 

18. Teaching all programmes in a foreign 
Language will damage the native language. 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 
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19. Teaching in English should only be at 
upper Level courses. 

20 . There should be a diversity of university 
Models around the world. 

2 1 . The language for communication among 
Members of universities around the world 

Should be two or three international 
Languages. 

22 . University curricula should be reformed by 
Introducing more global prospectives and 

Understanding of other cultures. 

2 3 . In order to disseminate knowledge 
worldwide theses and reports must be 
written in English. 

24. English is an important tool to access and 
Contribute to knowledge worldwide. 

25 . Internationalization of universities should 
aim at international competition. 

Strongly Dis Uncer Agree Strongly 
disagree agree tain Agree 

2 3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

Please check and fill in the banks. 

26. Are you interested in participating in internationalization activities? 
(e.g. faculty staff and student mobilities, international conferences, joint research 
projects, international programmes etc.) 

.2 Interest C Indifferent 

Why? (please describe.) 

No interest 

27. If you are able to choose, will you participate in programmes that are handled in 
Dutch or English? 

Dutch 

Why? (please describe.) 

English Both Dutch and English 

28. In what language will you write your scientific report/thesis/dissertation? 

D Dutch r.j English i Other languages (please indicate.) 

Why? (please describe.) 

****Thank you for your cooperation* 
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Dutch Abstract 

De doelen van dit onderzoek was de bestudering van de opinies van de academische staf 
en studenten over de internationalisering van de universiteit, de invloed van de engelse 
taal op het onderwijs aan de universiteiten als een gevolg van deze internationalisering en 
het opsporen van de factoren die hun opinies benvloeden. De steekproeven werden a-
select geselecteerd uit de academische staven en de studenten van vijf universiteiten: de 
Universiteit van Amsterdam, de Katholieke Universiteit van Leuven, Chulalongkorn 
Universiteit de Bangkok, de Universiteit van Maleisi en de Nationale Universiteit van 
Singapore. De totale steekproef omvat 2133 individuen, waarvan 867 tot de academische 
staf behoren en 1266 tot de studenten. Schriftelijke enqutes werd als middel voor de 
dataverzameling gebruikt. 

De resultaten laten zien dat de academische staven en de studenten van alle universiteiten 
van mening waren dat de doelen van de internationalisering van de universiteiten twee 
dimensies bevatten: de universele en de nationale dimensie. Dit betekent dat de 
internationalisering van universiteiten zowel gericht zou moeten zijn op de gehele 
mensheid of de gemeenschap van geleerden als op het balang van de afzonderlijke naties. 
Wat betreft de engelse taal is er een kleine positieve samenhang gevonden tussen het 
belang van het engels en de universele dimensie, wat erop wijst dat engels bruikbaar is bij 
de internationalisering van universiteiten, maar daarmee niet samenvalt. De resultaten met 
de multivariate regressie analyses laten zien dat een aantal variabelen van invloed is op de 
opinies over internationalisering van universiteiten: universiteit (verschillen tussen 
universiteiten), discipline, status (met name tussen staf en studenten), 
uitdrukkingsvaardigheid in het engels en internationale ervaringen. Maar de universiteit 
was de variabele met de grootste betekenis, terwijl discipline het kleinste effect heeft. Het 
onderzoek suggereert dat het bestuur van de universiteit naar de meningen van zowel 
voor- als tegenstanders van internationalisering van universiteiten zou moeten luisteren, 
zodat beide zijden meer zouden gaan samenwerken waardoor internationalisering van 
universiteiten succesvoller kan verlopen. Tenslotte worden een aantal beleidskwesties 
voor de internationalisering van universiteiten besproken. 
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English Abstract 

The purposes of this research were to study the opinions of the academic staffs and 
students about the university internationalization, the influences of English toward the 
university education as a consequence of the internationalization and to find out the 
factors which influenced the opinions of the academic staffs and students. The samples 
were randomly selected from the academic staffs and students of the five universities, 
including University of Amsterdam, Katholieke University of Leuven, Chulalongkorn 
University, University of Malaya and National University of Singapore. The total sample 
of 2133 individuals consist of 867 in the academic staff group and 1266 in the student 
group. The mail questionnaires were used as the tools for data collections. The results 
indicated that the academic staffs and students of all universities had the opinions that the 
goals of university internationalization should consist of both the two dimension: the 
universalization and the nationalization. This suggested that the university 
internationalization should aim at the benefit of the humanity or learning society together 
with the benefit of the nations. According to the English language, the result showed that 
the domination of English dimension had a small positive correlation with the 
universalization dimension indicating that English was sufficient to the 
internationalization of universities but not as a whole. The results of the multiple 
regression analysis implied that the variables: university, field of study, status being 
academic staffs and students, English proficiency and international experiences had some 
influences on the opinions of university internationalization. However, the variable that 
affected the opinions the most was the university variable whereas the field of study 
variable had very little effect. The research suggested that the management should listen 
to the opinions of both sides (those who are pro and those who are con) which would 
result in the cooperation of both sides and as the consequence, the success of the 
university internationalization. Finally, the policy issues for the internationalization of 
universities have been proposed. 

132 



About the author: 

Suchada Kornpetpanee 

Education: B.Ed. (Chulalongkorn University, Thailand) 
M.Ed. (Chulalongkorn University, Thailand) 
Dip. In Cur. Eva.&Dev. (Hirosaki University, Japan) 

Occupation: Lecturer of the Department of Educational Research 
and Measurement, Faculty of Education, 
Burapha University, Thailand 

E-mail: suchada@bucc4.buu.ac.th 

mailto:suchada@bucc4.buu.ac.th



