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Appendix II. Methods of data collection and data analysis 

 

1. Collection of data 

I carried out in-depth interviews with three different categories of informants: national and local 

policymakers, school bureaucrats, and other stakeholders.319 The total number of interviews comes to 26 

in Barcelona and 23 in Rotterdam. In addition to these, I also spoke with some local experts. I used 

identical questionnaires in each city, although the sets of questions were distinct for each category of 

informants. In Barcelona interviews were conducted in Spanish and in the Netherlands interviews were 

conducted in Dutch, and a few in English. I tape-recorded all interviews and personally did a literal 

transcription of them. 

I used systematic observation and in-depth interviews to follow the process of implementation of national 

policies. I conducted ethnographic observation of the routines of school bureaucrats organizing and 

providing specific instruction for newcomer children. In my observation within each school site I used a 

‘shadowing’ technique, following my main informant (coordinator of reception) in her/ his daily activities. 

For each school I kept a field diary with a detailed description of my observations. In my observation of 

educators’ practices I have used four criteria of selection (Woods 1981): Validity, Tipicality, Relevance, 

and Clarity. 

The majority of my fieldwork took place in the period between 2004 and 2006. In 2004 and 2005 I 

conducted most of the interviews, in Barcelona (January, April, October, and November 2004) as well as 

in Rotterdam (October 2004, June-November 2005). Between August-December 2005 I did full-time 

observation for approximately the equivalent of one working week (40 hours) in each of the sites, 

although extended over time.  In addition, I remained in contact with each school and its professionals for 

a much longer period such that the effective observation-time - including interviews, participation in 

activities, casual visits, and so forth -  was much longer. Meanwhile, I analyzed the relevant policy 

documents and followed the changes in policies and legislation in the period 2004-2006.  

In 2007 I conducted a telephone survey of reception schools in Barcelona, to identify distinct ways of 

interpreting the LIC policy among the 41 schools involved and check the representativity of the schools of 

my sample. The survey was applied to the reception mentor or to the school’s director of studies. The 

questionnaire included questions about the year of starting of reception classroom,  number of reception 

students in their school, pattern of organization of reception, subjects taught in the reception training, 

number of teachers teaching in the reception classroom, and number of hours per week that newcomer 

students would receive Catalan. In addition, I did 5 in-depth interviews to some of the participants in the 

survey. 

In 2006-2008 I did some follow-up interviews with key informants in Barcelona (May 2007, May 2008) 

and in Rotterdam (June-August 2006, March 2007) to check for new policy developments. 

2. Analyses of data 

Since science is a set of rules of inference, the validity of research depends on the application of such rules 

and procedures (King et al. 1994). Defending the validity of our research requires explicitly describing 

how we do things and why. Data analysis is an integral part of the research process with implications for 

which questions are asked (Burgess, Pole, Evans and Priestley 1994). My process of analysis has followed 

two clearly distinct steps of descriptive and explanatory character.  

                                                           
319 To keep anonymity I have not included a list of the persons interviewed. 
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Initially my analysis set out to make a descriptive inventory of practices, policy documents, and 

informants’ discourse. This required breaking down each of these sources of information into its essential 

components as well as capturing the internal logic of each of them. For the analysis of discourse I have 

followed a four-step procedure: summary of the interviews, selection and codification, comparison of the 

codes of individual interviews, and mapping of the codes for each case (per school, per city). In the 

analysis of practices the steps followed are similar: listing of activities found in the field-notes, selection 

and codification of practices, comparison of observed practices with discourses over practices, typology of 

practices for each school and city.  

In this first moment of analysis, efforts were concentrated on reconstructing for each case-study 1) the 

policy goals and general philosophy of reception, 2) the basic ideological constructions and discourses 

underpinning reception actions, 3) the network of reception, and 4) the formal and informal activities of 

reception, and practices diverging from the official norms. 

In order to select the material according to my main research interests I have defined some a priori codes 

or main themes to select the relevant empirical material. The codes established were ad-hoc for each of the 

three sets of data (policy documents, policymakers interviews, and school bureaucrats interviews/site 

observation). In the interviews with policymakers, focus was placed on four themes: the network of actors 

and power relations, the relevance of reception in the political agenda, the local history of reception, and 

discourse on integration and educational reception. In the interviews with school bureaucrats the main 

themes were five: the main rules of the reception program, the specifics regarding each reception school, 

discourse about educational integration of immigrants, description of reception activities and reception 

agents/ functions, and discourse about informal practices. Finally, there were four main objectives for 

observation: Who are the implementing agents? What do they do? How do they do it? To which practical constraints do 

they make reference? 

After this initial reconstruction of the case studies, I aimed my analysis at explaining practices and their 

divergence from or compliance with policy goals, relying on comparison. Primarily, I compared the 

practices and policy gaps of the two local cases and tried to isolate the functional mechanisms of each. 

Since such mechanisms may be context-transcending or context-specific, I compared the two case-studies  

to see to what extent they were linked to the structure and characteristics of the policy field of reception 

of each case-study.  Prior to this task it was necessary to reconstruct the local field of reception and the 

identification of influential legacies from integration and educational policies. To what extent do existing 

practices and discourses correlate with the position of agents and schools within the field of reception? To 

what extent do the features of the context explain the differences in practices between Barcelona and 

Rotterdam?  

 




