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CHAPTER 4

The Influence of Direct Executives on Lecturers’ Perceptions on Innovation 

4.1  Introduction

In times of educational change, direct executives can positively contribute to the 
professional’s coping ability by showing individual consideration, by formulating and 
promoting an educational vision, and by stimulating intellectual development (Boerma, et 
al., 2011; Geijsel, Sleegers, Stoel, & Krüger, 2009). During the past few decades in several 
European countries, changes in institutes of higher professional education (HPE) have been 
considerable (Kyvik, 2004; Kyvik & Skodvin, 2003; Witte, et al., 2008). Due to the 1999 
Bologna Declaration and the massification of classical universities during the 20th century, 
European HPE institutes came to be seen as alternatives to classical universities (Teichler, 
2008). Traditionally, these institutes had teaching as their main task (Griffioen & De Jong, 
2012), but professional training within the knowledge economy of the 21st century involved 
training professionals who were able to handle more complex types of knowledge in their 
future practices (Brew, 2010b).
 Lecturers’ research activities, especially on topics related to the professional field, 
can provide input and help to update the professional curricula; they also can help lecturers 
to learn how to handle and teach about complex knowledge. Students’ research activities 
can help to create critical professionals who are able to work in an age of ‘supercomplexity’, 
where their fundamental frameworks of knowing, being, and acting are challenged (Barnett, 
1998). Hence, research must become part of the educational programs in HPE institutes, 
with two primary processes resulting. This duality in primary processes results in the 
need for a new culture featuring a new tempo and new expected skills. In addition, if fully 
implemented, it can mean a monumental change in lecturers’ daily work situations. At the 
same time, the role of lecturers is crucial for the actual implementation of research into 
these educational programs and in the contribution of research to a more academic culture. 
This chapter studies lecturers’ perceptions of innovational goals and the organizational 
factors that influence them. More insight into these factors can enlarge the improvement of 
goal achievement.

4.2  The Dutch Context

The Dutch higher education system has a binary character and consists of 14 publicly funded 
universities as well as more than 40 institutes of higher professional education. The latter 
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are institutes of professional higher education, which educate professionals in applied 
sectors such as nursing, teaching, construction, economics, law, and physical therapy. The 
Dutch institutes of HPE, which forms the context of this study, currently account for more 
than 60% of all Dutch students in higher education (CBS, 2011a). The hogescholen (HPE) are 
part of the European group of institutes of higher professional education, as are the former 
British polytechnics and the German fachhochschulen, which collectively call themselves 
‘universities of applied sciences’.
 The institutes of HPE were part of secondary education until 1986 (WHBO) and 
became part of the higher education system in 1992 (WHW). This was seen as a less costly 
alternative for the growing number of students who were willing to attend traditional 
universities. Until the end of the 20th century, the institutes of higher professional education 
were teaching-only and research activities usually only appeared in the final year of the 
curricula. Most institutions were lacking any ‘research culture’ (Boei & Griffioen, 2011; 
Van der Linden, et al., 2012). Also, research skills and/or experience usually constituted no 
grounds for selection in lecturers’ application procedures (De Jong & De Jager, 2007; Kyvik 
& Skodvin, 2003); large groups of lecturers had a professional bachelor’s degree as their 
highest formal qualification (Dutch Ministry of Education Culture and Science, 2011). 
 In this teaching-only context, to adjust to the aforementioned European expectations, 
the Dutch higher professional educational system in 2001 agreed with the ministry of 
education (Dutch Ministry of Education Culture and Science & Netherlands Association of 
Universities of Applied Sciences, 2001, 2004) that implementation of research activities on 
a larger scale was necessary in order to accomplish the following: 
 a)   Raise the quality of the educational programs and teaching staff, 
 b)   add to the profession’s theoretical body of knowledge, and
 c)   promote innovation in the professional field. 
In this study, these aims are described as an a) educational aim, b) theoretical aim, and c) 
external aim.
 As part of the treaty between the Dutch Minister of Education and the institutes 
of higher professional education (2001), the sector received financial support to start 
implementing research activities on a larger scale (nationally, about 1,5 M€ in 2001; see 
also SKO, 2008), which had to be used to appoint new professional researchers. These new 
employees helped to implement several new activities, such as the construction of groups 
of lecturer-researchers, a system for the evaluation of research quality, and many networks 
between institutes of higher professional education and external companies that targeted 
research-based innovation.
 The organizational structure in the institutes of HPE, in most cases, resembles a lack 
of research tradition. Research organization and educational organization often are not yet 
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intertwined or even connected, except in the case of individual lecturers who both teach 
and conduct research. Several research programs have become more and more connected 
in order to create some mass around research topics so as to be able to create publishable 
work. However, making the connection between research programs and educational 
programs remains difficult.
 The educational programs in institutes of HPE usually are organized into departments 
that each features one team leader: This ‘direct executive manager’ is responsible for the 
formulation and execution of educational programs in consultation with the total team of 
lecturers. This manager also is responsible for lecturer applications, job evaluations, and 
promotion decisions (Boerma, et al., 2011). Due to this organizational construction, the 
lowest executive manager can be seen as the two-way gatekeeper between the policy of 
the central organisation and the implementation of innovations in educational programs. 
 Since the employment of professional researchers, research has more and more 
been implemented as a central part of all professional education curricula; thus, the 
teaching staff have been pressed to increase their academic qualifications (Kyvik, 2004). All 
of these activities illustrate the changing context of lecturers’ surrounding environments, 
which more and more resemble those of traditional universities while remaining focused on 
training future professionals and not having a research tradition on which to build (Griffioen 
& De Jong, 2012). Therefore, while research activities primarily are positioned outside of 
these lecturer teams, lecturers are more and more confronted with the institutes of HPE 
becoming hybrids of teaching and research.
 In the context of bringing research to the institutes of HPE, not a great deal of 
attention has been given to the position of the lowest executive managers of education 
in relation to the new roles of lecturers. This oversight can be explained partly by the fact 
that newly appointed professional researchers, and not these managers, are responsible for 
research. They are therefore seen as the carriers of the innovation. As mentioned earlier, 
research activities primarily are positioned outside of the educational teams and are usually 
not the responsibility of the direct executive managers of education. Still, it is relevant to 
question the influence of the lowest executive manager on the changes in HPE, since school 
executives in general can affect the quality and vitality of the professional community in 
the school. This influence can result from their leadership style and choice of activities 
but also from their arrangements, such as time to allow for collaborative planning and the 
infrastructure for shared decision making. These aspects have been found to influence the 
level of the educational community, thus resulting in increased motivation and a stronger 
commitment to shared aims among lecturers. They also increase shared aims of research 
activities (Boerma, et al., 2011; Tschannen - Moran, 2009). In this specific innovation, one 
of research activities’ main aims is the improvement of education through research and 
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research output, and educational managers play a critical role in this process (Boerma, et 
al., 2011).
 Along with the many changes such as a different culture, the aforementioned 
innovations also result in a change in the position and identity of the lecturer in an institute 
of higher professional education (Daly & Chrispeels, 2008; Geijsel, et al., 2001; Hill & Haigh, 
2012). Research skills bring status changes where teaching and professional competencies 
previously were leading. 

4.3  Theoretical Framework

Institutes of higher professional education are changing into hybrid institutes of teaching 
and research after previously being teaching-only institutes. In the further implementation 
of research in the organization, especially on the level of research culture and research 
as part of educational programs, the role of lecturers is crucial. Lecturers’ research and 
teaching perceptions form a foundation for students’ education in a (professional) research 
environment (Visser-Wijnveen, Van Driel, Van der Rijst, Verloop, & Visser, 2009). Furthermore, 
the perceptions of research influence the choices that lecturers make in shaping their 
research and their teaching, but these perceptions also influence the balance between the 
different tasks of research, teaching, and working in the professional field (Boyd & Smith, 
2011). At the same time, the connection between perceptions and behaviour is complex and 
inconclusive (Visser-Wijnveen, 2009). As the lecturers’ perceptions of innovational goals for 
their organizations are important, also important is how these perceptions can be influenced. 
Previous research shows that three aspects seem relevant in the direct executives’ influence 
on the perceptions of lecturers: intellectually stimulating leadership, collaboration among 
lecturers, and lecturers’ participation in decision-making processes.

Intellectually Stimulating Leadership
The way lecturers perceive their direct executive leader’ activities can influence their 
perceptions of  innovational aims. Geijsel et al. (2009) show how a stimulating school 
leader arouses lecturers’ awareness and recognition of their own beliefs and values. Also, 
a stimulating school enhances lecturers’ ability to solve problems, hence, giving them the 
feeling that they can cope with new expectations. As such, an executive leader may impact 
lecturers’ willingness to change, and therefore, have a major impact on the innovation’s 
success (Geijsel, et al., 2009; Marks & Printy, 2003; Moolenaar, Daly, & Sleegers, 2010; 
Rowan, 1990).
 This study models the influence of the direct executive through Intellectually 
Stimulating Leadership (ILS). This type of leadership presumes that the manager stimulates 
lecturers to spend more time on training and professional development and attempts 
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to increase their comfort with the implementation of new ideas. However, this type of 
leadership also allows for an increase in their ability to solve the problems connected to the 
innovation. Therefore, ISL can stimulate the intellectual climate of the organization as a whole 
in addition to helping to change lecturers’ opinions (and connected attitudes) regarding 
the organization’s main tasks (Marks & Printy, 2003; Moolenaar, et al., 2010). ISL is part of 
the concept of transformational leadership, one of the most referenced types of leadership 
that may hold potential in reforming systems through innovative practices (Moolenaar, et 
al., 2010). Transformational leadership focuses on change, provides intellectual stimulation, 
and aims to bring innovation to the organization (Geijsel, et al., 2009; Marks & Printy, 2003; 
Ross & Gray, 2006).
     In this study, ILS is expected to have a positive direct effect on lecturers’ perceptions of 
the research aims. Also, based on previous research, this relationship between leadership 
and perception regarding research aims is expected to be mediated in part by participative 
decision making (henceforth called decision making) and/or participation in collaboration 
(henceforth called collaboration).

Collaboration among Lecturers
In the debate about school design strategies, Moolenaar et al. (2010) and Rowan (1990) 
assume that the development of staff collaboration and staff participation in decision 
making leads to an increase in the  teaching staff’s commitment and their identification with 
the school. Research into the effect of collaboration shows that lecturer collaboration has 
strong positive effects on professional development and change (Geijsel, et al., 2009). Rowan 
(1990), using a study of Little, shows that collaborative practices—to talk about teaching, to 
provide one another with feedback, and to design materials together, for example—can 
help lecturers to overcome their norms of privacy, which are obstacles to favorable attitudes 
toward improvement. Open communication turns out to be an advantage to organizations in 
times of flux and change (Tschannen - Moran, 2009). Still, the general effects of collaboration 
on lecturer commitment and practices have proven to be difficult to establish. No research 
has been found regarding the particular relationship between collaboration and perception 
on innovative aims. Nonetheless, the effect of collaboration on research aims is expected 
to be positive. 

Participation in Decision-Making Processes
Participation in decision-making processes refers to the extent to which lecturers are 
engaged in their schools’ decision-making processes (Moolenaar, Daly, & Sleegers, 2011). 
Participation in decision making will increase lecturers’ ownership of organizational aims and 
thus can reinforce the extent to which lecturers have internalized school aims and values as 
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their personal goals (Geijsel, et al., 2009). In addition, a greater chance exists that personal 
and organizational aims agree with one another (Jongmans, Sleegers, Biemans, & De Jong, 
2004). Increased levels of lecturer participation in school decisions are assumed to enhance 
both lecturer commitment and school quality (Rowan, 1990). The level of participation in 
decision making is positively related to improvement in classroom practice (Jongmans, et 
al., 2004). In addition, participation in decision making has been found to be important for 
the success of lecturers’ implementation of large-scale educational innovations (Geijsel, et 
al., 2001; Moolenaar, et al., 2011). In the present study, a higher sense of participation in 
decision making is expected to have a positive effect on the lecturers’ perceptions of the 
research aims due to a larger feel of ownership. Van Geijsel et al. (2009) found an unexpected 
stimulating effect of collaboration on decision making; therefore, this effect also is expected 
in the current study. 

Three Research Aims
As mentioned above, the current study includes three policy-based aims of research: 
theoretical aims, external aims, and educational aims (see also Griffioen & De Jong, 2010). 
The last aim relates directly to the work of all lecturers in HPE. Within the Dutch context, 
the lowest executives are the gatekeepers between lecturers and the central organisation; 
as such, lecturers are the ultimate connection between the institution and the students (and 
often are also the main connection with the professional field). Because of this position, 
lecturers’ perceptions and related activities influence the direction and tempo in which the 
proposed aims are reached or resisted (Beijaard, et al., 2004; Beijaard, Verloop, & Vermunt, 
2000; Geijsel, et al., 2001; Geijsel, et al., 2009; McRoy & Gibbs, 2009). Lecturers’ commitment 
to their educational institute is positively related to their increased effort, performance, 
and professionalism. Lecturers’ belief in the organizational aims and values is an important 
aspect of lecturers’ commitment to their institution and therefore an important aspect in 

Figure 4.1: Basic theoretical framework to study the influence of direct executive managers on lecturers’ perceptions
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their motivation to contribute to innovation (Geijsel, et al., 2009).

All Variables Modelled
The theoretical model used in this study to relate intellectual stimulating leadership, 
collaboration among lecturers, lecturers’ participation in decision-making processes, and 
lecturers’ perceptions of research-related aims (see also Figure 4.1) is based on the previous 
works of Witziers, Sleegers, and Imants (1999). Their model for describing the character 
of educational departments consists of four aspects: 1) leadership style, 2) participation 
in collaboration, 3) participation in decision making, and 4) consensus between lecturers, 
which, in the current study, is adapted to perception of research goals. The model has been 
used in previous research to analyze educational departments in primary (Geijsel, et al., 
2009), prevocational, and senior secondary education (Geijsel, et al., 2001). The present 
study expands the model’s usage by testing perceptions of lecturers in higher professional 
education.

4.4 Method

Research Question
What is the influence of direct executives on lecturers’ perceptions of research aims in an 
innovational context? What is the direct influence and what influence is mediated through 
collaboration and participation in decision making?

Sample
The data used in this study are a subset of data from a larger study. Employees of six 
Dutch institutes of higher professional education were asked to complete an extensive 
questionnaire on research-related topics (response rate = 21%). Before fitting our structural 
equation model, the data were screened for non-response. Only the respondents who 
work as lecturers and have missing values for no more than seven variables were included. 
Missing values were inputed based on a means analysis, resulting in N=1053.
 The scores on the observed variables are not multivariately normally distributed. 
However, Hoogland and Boomsma (1998) suggest that this does not seriously bias the 
maximum likelihood estimation of the model parameters. For data screening and descriptive 
analysis, SPSS18 is used.
 Of the respondents, most are men (54%), and most have university degrees (69%)—
of which 6% are PhDs. The range of respondents who come from each institution is  8% 
to 28% of the total sample. The mean age is 47 years (range 21–68 years). The range of 
age and gender can be considered average when compared with national characteristics 
(Netherlands Association of Universities of Applied Sciences, 2011). The educational level 
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shows a slightly higher percentage of university degrees and slightly fewer PhDs than the 
average in the nationwide Dutch institutes of higher professional education educational 
staff (Dutch Ministry of Education Culture and Science, 2011).

Variables
In this study, the research instruments of Geijsel, Sleegers, Van den Berg, and Kelchtermans 
(2001), Geijsel, Sleegers, Stoel, and Krüger (2009), and Molenaar and colleagues (2010) 
were adjusted for use in the Dutch situation (see Table 4.1) to measure the following:
 a)  ISL (six items), which consists of lecturers’ individual perceptions of intellectual   
  stimulation by their direct executive manager (independent variable),
 b) Participation in collaboration (nine items), which measures the extent to which   
  lecturers experience professional collaboration (mediator variable), and
 c) Participation in decision making (seven items), which measures the extent to   
  which lecturers feel that they participate in the school’s decision making regarding 
  education, innovation, and school improvement issues (mediator variable).

 The consensus part of the model by Witziers, Sleegers, and Imants (1999)—the 
original model consists of leadership, collaboration, decision making, and consensus on 
aims—is split into the three research aims. For all three, new scales were developed, which 
are all modeled as endogene variables. The new scales are based on the treaty between the 
institutes of higher professional education and the Dutch Ministry of Education Culture and 
Science (2001, 2004) as well as the previous studies of Griffioen and De Jong (2007, 2008, 
2010) for measuring these areas: 
 d) External innovation aims (four items, dependent variable), the perception of the
   importance of businesses’ and social organizations’ improvement as a result of
   research,
 e) Educational aims (two items, dependent variable), the perception of the importance
   of education’s improvement as an effect of research activities, and
 f) Theoretical aims (four items, dependent variable), the perceived importance of
   contributing to theory resulting from research.

 In our study, the measurement model tests whether this conceptualization of three 
research aims holds true. All of the 32 variables in the research model were operationalized 
as questionnaire items on a four-point Likert scale (ranging from 1=‘do not agree’ to 4=‘fully 
agree’). For descriptives of all observed variables, see Table 4.1.
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Table 4.1: Means (M) and Standard Deviations (SD) of Observed Variables, Factor Loadings and Residual 
Variances of the Measurement Model.

Modeling and Analysis
The measurement model will be tested in a confirmative procedure. Three out of the four scales 
modeled have been used before but only in terms of their mean scores in a path model (Geijsel, 
et al., 2001; Geijsel, et al., 2009). First, the measurement model will evaluate whether these 







Table 4.1: Means (M) and Standard Deviations(SD) of Observed Variables, Factor Loadings and 
Residual Variances of the Measurement Model. 
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scales hold true when applied as observed variables in a full structural equation model.
 Secondly, the structural model is added (arrows in Figure 4.2). The expectations for 
this model are based on aforementioned previous studies in which leadership, collaboration, 
and decision making are measured. No ground on which to theorize about either causality 
or independency among the three aims existed; therefore, the three aims are allowed to 
covariate.
 Since the full model used in this study has not been tested before, we have chosen to 
explore the relationships in the path model and therefore use a method of model trimming. This 
method consists of the step-by-step removal of the smallest non-significant effect from the path 
model. The most parsimonious model will be accepted and used as the final model. 
 Structural equation modelling is applied in this procedure, using Mplus (Muthén & 
Muthén, 2007). The maximum likelihood (ML) estimation method is used to obtain parameter 
estimates and to evaluate the strength of fit. The Root Mean Square Error of Approximation 
(RMSEA) will be used due to the relatively large sample size (lower than .08 indicates satisfactory 
fit, and lower than .05 indicates close fit). The size of the Chi-square (CHISQ) is used to compare 
the fit of different models in both steps. Confidence intervals of 98% around parameter estimates 
are used for significance testing. The model that deviates significantly (p<.05) from the preceding 
model will be rejected. In addition to overall strength of fit, local fit was evaluated through 
inspection of the observed variables’ correlation residuals.

4.5  Findings

Descriptive Analysis
The results show that lecturers perceive the three aims of research as fairly important, with 
average scores ranging from 2.9 to 3.6. Lecturers find the educational focus of research to 
be most important, with educational aims scoring highest. Furthermore, of the external 
aims, solving practical issues in professional practice via research is considered to be most 
important. However, the theoretical output of research is considered to be least important. 
Hence, the lecturers position the institutes of higher professional education’s research 
aims close to the traditional responsibility of educating professionals and of improving 
the professional field. Therefore, when asked what research activities should be targeted, 
lecturers show they consider their institutes to be mostly educational institutes. At the same 
time, lecturers on average also score the theoretical aims higher than the median of 2.5, 
implying that they find the theoretical aims at least somewhat important (see also Griffioen 
& De Jong, 2010, 2012).
 The results show that lecturers have a somewhat positive mean opinion on their 
direct executive manager’s intellectually stimulating qualities as well as on collaboration 
and decision making (for all descriptive results, see Table 4.1). For leadership especially, the 
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score on the item ‘creation of possibilities for personal development’ is relatively high. The 
mean score on ‘the support in reflecting on new experiences’ is lowest but still positive. 
 For collaboration, the lecturers have a more positive opinion on the more informal 
aspects, such as ‘learning from each other’ or ‘talking about developments in the field’. The 
more institutionalized aspect of collaboration—‘intervision’—receives the lowest score. 
 The results for decision making show that lecturers perceive that they influence their 
teaching’s content and structure, but as far as deciding on the more organizational aspects 
is concerned, such as the allocation of tasks, the scores show that their influence is smaller. 
This division of decision-making topics is in line with results from Jongmans et al. (2004).

Measurement Model
The measurement model, with six common factors, was fit to the data and actually provided 
a good approximate fit to the data (RMSEA = .054). It is the most parsimonious model 
possible, and the correlation residuals show no indication that adjustment is necessary. 
Therefore, this model is used for further analysis (for factor loadings and residual variances, 
see Table 4.1; for factor covariances and correlations, see Table 4.2). The proportion of 
explained variance for the individual items ranged from 18% to 76%. All items loaded both 
positively and significantly (confidence interval of 98%) on the related common factor. All 
factors correlated positively.

Structural Model
Based on the principle of parsimony, the full model with all direct effects was trimmed step 
by step by constraining the smallest non-significant effect to zero. Model 7 shows significant 
deviation from model 6; hence, model 6 is the final model (see Table 4.3 for model trimming 
and Table 4.4 for all parameter estimates). Introducing the structural relations to the 
measurement model did not significantly worsen model fit (Δχ2=5.84, Δdf=5, p=.32 ), and 
overall fit of the final structural model was satisfactory (RMSEA=.053). For a graphical display 
of the first model and the final model, see Figure 4.2.
 Based on previous research, we expected direct effects of leadership on the three 
different aims of research. The final structural model’s results show only one small direct 
effect of leadership on the research aims, namely on external research aims. The two other 
research aims were indirectly affected by leadership via small effects of collaboration and 
decision making.
 For the indirect effects of leadership on perceptions of research aims, the results 
show direct effects of ISL (leadership) on participation in collaboration (collaboration) and 
participation in decision making (decision making). These effects in the final model are 
rather large and explain 19% of the variance of collaboration and 38% of the variance of 
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Table 4.2: Correlations (r) and Deviations of Common Factors in Measurement Model.

Table 4.3: Fit Indices of the Trimmed Models.

decision making. The effects of leadership, collaboration and decision making on the three 
research aims are smaller in the model. Collaboration does not show a direct effect on 
research aims—only an indirect effect through decision-making. Decision making positively 
affects the three aims, although the explained variance is small (1-3%). 
 The total effects of leadership on the research-related aims are small to moderate and 
significant for external aims (.18), for theoretical aims (.08), and for educational aims (.06).
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4.6  Conclusion and Discussion

 When the context of the lecturers’ work changes because of innovations, a question 
arises: How do lecturers perceive these changes, and what factors influence these 
perceptions? This study considered how organisational aspects, such as leadership style, 
collaboration, and participation in decision making influence the lecturers’ perceptions of 
new organisational aims.

Table 4.4: Effects between Common Factors and their Residual Variances.
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 This study’s results show that lecturers in HPE perceive the intellectually stimulating 
capacities of their direct executive manager as being just above medium. Lecturers also 
see their participation in collaboration as well as their participation in decision making as 
just above medium, which implies that room for improvement exists. The results align with 
previous studies’ findings regarding alternate educational systems (Geijsel, et al., 2001; 
Geijsel, et al., 2009).
 Second, the research considered the aims for reseach as formulated in the treaty 
between the hogescholen and the Dutch Ministry of Education Culture and Science (2001, 
2004). Lecturers considered the aim to improve education to be the highest in importance, 
while improving the professional field via research activities scores lower; the aim of 
adding to the theoretical body of knowledge scores lowest. While the institutes of HPE are 
increasingly becoming hybrid organisations of teaching and research, lecturers still consider 
institutes of HPE to be educational institutes first and foremost. Based on the results, in the 
lecturers’ opinion, even research activities should be first and foremost directed toward 
educational improvement.
 In order to positively influence the perception of research, lecturers should be actively 
involved in decision-making processes, since the direct executive manager’s influence in this 
respect is mainly mediated by participation in decision making, as the results reveal. This 
reinforces earlier findings (Geijsel, et al., 2009; Jongmans, et al., 2004).

Limitations and Implications for Practise
In the present study, we used a model of leadership, collaboration, and decision making 
to explain these organizational aspects’ influence on lecturers’ perceptions of new 
organizational research aims. Although we used a large sample of lecturers, only a small 
amount of variance in the perception of research aims was explained. Further research 
should include other factors for explaining perception of innovational aims, such as the 
research self-efficacy of lecturers (Griffioen & De Jong, 2012; Thoonen, Sleegers, Oort, 
Peetsma, & Geijsel, 2011; Tschannen - Moran, Woolfolk Hoy, & Hoy, 1998), disciplinary 
differences (Biglan, 1973), and lecturers’ conceptions of research and teaching (Brew, 2006; 
Visser-Wijnveen, et al., 2009). Further empirical research should also bring a more thorough 
conclusion regarding the effects of and procedures for actual collective decision-making 
processes as well as the roles of lecturers and executive managers. An analysis of the public 
discussion on research in the institutes of HPE already shows that lecturers were hardly part 
of the public discussion about the implementation of research activities in their institutes 
(Griffioen & De Jong, 2007); therefore, new decision-making processes may need to be 
developed and studied in this regard.
 The expectation in this study was that an intellectually stimulating lowest executive 
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can positively influence the perception of the lecturers’ three research aims (directly). 
This hypothesis held true for the external research aims, although it was rejected for the 
educational and theoretical aims. Possibly, the culture of inward loyalty of lecturers, usually 
mainly directed at their students and teaching, can play a role in this regard (McRoy & 
Gibbs, 2009; Seyd, 2000). Apparently, in this culture, direct executive managers can impute 
a more external attitude among lecturers, but no changes exist in how lecturers perceive 
the theoretical or educational aims. Even if executive managers’ direct influence on current 
perceptions is not large, in the long run, these managers’ influence has high potential 
because they hire new lecturers, possibly with new ambitions. In the current structural 
context, it becomes more likely that the executive managers will select lecturers based on 
research qualifications as research becomes more and more a part of their educational 
tasks. These changes are part of daily practise, although the organizational structures of 
education and of research are usually not practically intertwined at the Dutch institutes 
of HPE. Different systems for quality evaluation co-exist, and different discourses are part 
of daily life. Also, different qualities in managers and lecturers are expected: No PhD yet 
a great deal of educational knowledge are expected for a manager in education, while a 
PhD, usually combined with extensive research and publishing experience, is necessitated 
for managers in research. The same difference applies to lecturers. Lecturers who have 
mainly teaching tasks are considered to be of a high standard when they can help students 
to achieve good grades in a timely manner; this ability is supposed to be combined with 
an extensive knowledge of the professional field. However, more and more, the teaching 
profession is also asking for basic research skills. Those lecturers who do not fulfil these 
requirements are stimulated to increase their skills by becoming part-time students.
 Lecturers who participate in research first and foremost need research skills and 
experience. Therefore, with the expected competencies so far apart and the organizational 
structures and responsibilities separated, a negative incentive for educational managers 
to hire lecturers who aim to add to the body of research appears to exist. Many in the 
professional fields, who wonder whether new research skills often improve future 
professionals, often reinforce this negative incentive. Lecturers who participate in research 
first and foremost need research-related skills and experience, not just innovational skills 
and extensive knowledge of the field. Most of them also have teaching responsibilities, but 
these are often not related to their research.
 Therefore, with the expected competencies still different and the organizational 
structures and responsibilities separated, a negative incentive for educational managers 
to develop curricula in which research is an integrative part seems to exist. Furthermore, 
the concept of actually creating synergy between research and teaching, for which a single 
strategy and a combined organisational structure for education and research would be 
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needed (Durning & Jenkins, 2005; Hattie & Marsh, 1996), is still far away. However, even 
to co-create a research-based curriculum would mean that research and education would 
have to become more co-dependent for formulating aims, applying staff, and deciding on 
content. Then, over time, by changing the collective languages and structures, the need for 
a new type of lecturer (and manager) may be felt.
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