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Appendix A – Textbook analyses  

Procedure 

At the end of the three-year data collection (7-9), the textbooks Dutch Language and 

social studies used by the participating students were inspected. For language arts the 

origin and nature of tasks, and the opportunities for interactive learning were 

explored. In addition, the teacher manual was inspected on indications for a content-

based approach. For social studies, the support in regard to vocabulary and the self-

regulatory aspects of reading and writing were checked next to the opportunities 

provided for interactive learning.   

Language arts 

Across grades 7 to 9, 5 different textbooks for language arts were used: 1) Nieuw 

Nederlands (36% of the students), 2) Taallijnen (28%), 3) Taaldomein (22%), 4) Op 

Nieuw Niveau (12%), and 5) Nederlands met Pit (2%).  

 Focus on content. Examination of the text sources revealed that the different 

textbooks were rather similar in terms of the resources used. All textbooks contained 

‘authentic’ texts that are derived from the context of school (e.g. instructional texts, 

literary stories), social contexts (e.g. e-mails, postal cards, travel guides) and future 

professional contexts of adolescents (e.g. recipes, prescriptions, manuals). The texts in 

textbooks 1, 2 and 5 were for 100% derived from such authentic sources, the texts in 

textbook 4 for 95% and the texts in textbook 3 for 70%. In addition, the chapters were 

organized around themes appealing to the interests of adolescents, (e.g. friendship, 

idols and animals), around different text genres (e.g. diagrams and maps, text book 

texts and forms) or communication goals (e.g. informing, instructing and persuading). 

In such ways, the contents of the textbooks tend to link to the world of youngsters at 

present and in the future.  

 Isolated skills instruction. In all textbooks, except textbook 5, the different aspects 

of language (reading, writing, spelling, grammar, vocabulary and literature) were 

discussed in isolated paragraphs in which the assignments are clearly focused at the 

explanation and exercise of theory while few assignments involved integration of 

different types of linguistic knowledge and skills. Only in so-called ‘total- or 

integration-assignments’ a meaningful context lies at the basis of the activities for 

which the use of different language skills is necessary (e.g. ‘design a leaflet with tips 

and tricks for first-formers’ or ‘write a neighborhood news paper with news reports 
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and gossip’). These integration assignments are however presented as an optional 

instead of fixed part of the curriculum. Only textbook 5 had an explicit content-based 

approach. In this textbook, the texts and assignments are completely derived from the 

subject domain of Care and Welfare, which is one of the curricular specialties students 

in the prevocational track can enroll in grade 9. In every chapter, the different 

language aspects are discussed by means of 3 cases that are directly derived from real-

life professional situations. In these cases, students carry out different types of 

activities for which all sorts of literacy knowledge and skills are required. As such, 

reading and writing is more functional and meaningful in textbook 5 compared to the 

other textbooks. This textbook was however only used in grade 9 and only by 2 

percent of the students in our sample. 

Group or individual work setting. In the manuals, it was stated that learning 

materials were designed to stimulate students to work autonomously and to take 

responsibility for their own learning process. In line with this philosophy, students 

were instructed to execute assignments individually. Only in the ‘total- or integration 

assignments’, students were stimulated to work in groups and discuss each other’s 

work. The major role of the teachers is planning and monitoring students’ progression. 

The teachers are assigned a coaching and supportive role.  

Social studies  

In total nine textbooks were used over the grades. In grade 7 and 8, the same 

textbooks, classes used the same textbooks, whereas in grade 9 all classes switched to 

other textbooks because the focus shifted from historical, geographical and economic 

contents toward more societal topics like mass media, the job market, politics and the 

multicultural society. In grade 7 and 8 six textbooks were used, namely: 1) Plein M 

(49% of the students), 2) Mundo (21%), 3) Sporen & Terra (11%), 4) Expeditie M&M 

(10%), and 5) Mega (9%). In grade 9, five other textbooks were used that is to say: 1) 

Thema’s Maatschappijleer (39%), 2) Team Maatschappijleer (35%), 3) 

Maatschappijleer met Pit (6%) 4) Actua (10%), and 5) Blikopener (5%).  

 Language support. It was found that although the students had different 

textbooks for social studies, they were rather similar in regard to the support the 

textbooks provided for vocabulary and self-regulatory aspects of reading and writing. 

All textbooks contained so-called jargon glossaries explaining important and difficult 

subject-specific concepts. With respect to self-regulative aspects, the textbooks hardly 

offered any support. If social studies teachers wanted to provide support for these 

aspects, they needed to rely on their own knowledge or on the support of their 

colleagues. The findings do not imply, however, that publishers have not considered 

the language obstacles students face. Instead of providing support, publishers 
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explained that language obstacles were removed by reducing the amount of reading 

and writing as much as possible. This resulted in the textbooks containing brief texts 

and very limited writing assignments (such as fill in the blanks). 

Group or individual work setting. Social studies textbooks emphasized the 

autonomy of students’ working on assignments. Teachers were attributed a supportive 

role. Most assignments were intended for individual work. Only in some cases, 

students were stimulated to discuss work with their classmates.  

Appendix B – Teacher interviews 

Procedure 

After performing both classroom observations each year, the language arts and social 

studies teachers of the participating students were interviewed, using the interview 

guideline. The interviews were conducted individually during the school day and lasted 

50 minutes at most. The answers of the teachers were transcribed and labeled. The 

most important questions and, answers from the teacher interview are reported in 

Table B.1.   

Results 

Table B1. Labeling of answers of language arts and social studies teachers of the participating 

students in regard to responsibility, coordination and collaboration for the schools’ language policy in 

percentages.  

 Language arts teachers Social studies teachers 

 7  

(N=9) 

8 

(N=10) 

9  

(N=20
a
) 

7  

(N=9) 

8  

(N=10) 

9  

(N=15
a
) 

Which subjects do you think are responsible for literacy education?  

a) Language arts is responsible.  22.2% 20% 13.3% 0% 0% 0% 

b) Language arts is mainly 

responsible but social studies has 

a supportive role. 

55.6% 70% 70% 77.8% 80% 86.7% 

c) Language arts and social studies 

have a shared responsibility. 

22.2% 10% 16.7% 22.2% 20% 13.3% 

Do you coordinate issues concerning literacy with colleagues from your own/ other sections? 

a) No coordination with colleagues 

from my own or other sections. 

33.3% 50% 55% 33.3% 50% 80% 

b) Incidental coordination with 

colleagues from own section. 

33.3% 10% 10% 44.4% 0% 6.7% 

c) Incidental coordination with 

colleagues from own and other 

sections. 

0% 10% 0% 0% 0% 6.7% 
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(Table B.1 continued) Language arts teachers Social studies teachers 

 7  

(N=9) 

8 

(N=10) 

9  

(N=20
a
) 

7  

(N=9) 

8  

(N=10) 

9  

(N=15
a
) 

d) Regular coordination with 

colleagues from own section. 

33.3% 30% 5% 22.2% 50% 0% 

e) Regular coordination with 

colleagues from own and other 

sections. 

0% 0% 15% 0% 0% 6.7% 

Are you involved in interdisciplinary projects in which literacy education is combined and embedded 

in social studies education? 

a) No, I am not involved in such 

projects  

22.2% 20% 15% 22.2% 20% 40% 

b) Yes, but incidentally (dependent 

on efforts of individual teachers) 

55.6% 50% 65% 55.6% 70% 46.7% 

c) Yes, they are a fixed part of the 

curriculum 

22.2% 30% 20% 22.2% 10% 13.3 

a) Due to time limitations and absence of teachers at the time of interview, 4 language arts and 3 

social studies teachers in Grade 9 have not been interviewed.  


