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77 Concluding Discussion 

7.11 The Children and the Jamaican Language Model 

Inn §3.3.2 I proposed a model of the Jamaican language situation based on previous 
studiess of adult speech. In §6.5 I discussed the findings relating to the research 
questions,, including that of which language or languages the children appear to be 
acquiring,, based on their phonological development. In this section I look at whether the 
childd data can be accommodated in the model proposed for the adult language situation, 
orr rather, whether the model can also account for what is observed of the children's 
languagee behaviour? 

II  repeat the model of the Jamaican continuum in Figure 7.1 (cf. §3.3.2). It represents 
thee existence of monolingual speakers in the outer circle, including speakers of the 
acrolect,, speakers of the mesolect and speakers of the basilect. Bilingual speakers of 
differentt combinations of the three represented language varieties, appear in the middle 
circle.. I represent the speakers who command more than two of the language varieties in 
thee centre. Recall that the mesolect is represented as a separate, but single language 
varietyy for a few reasons. It is separate because it has unique features that cannot be 
accountedd for as bilingual code-switching. It is represented as a single variety because I 
furtherr proposed a single but variable grammar to account for the entire mesolect (see 
§3.5.5).. There is no account in thee literature of precisely how many mesolectal varieties 
meree are and so, even if one accepted the concept of several individual mesolectal 
grammars,, this could not be easily represented in this or any finite model. 
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Figuree 7.1: Model of the Jamaican continuum 

Notes:: A - Acrolect 
BB - Basilect 
MM - Mesolect 
Outerr circle - Monolingual 
Midd circle - Bilingual 
Innerr circle - Multilingual 

Basedd on the variants they had acquired, approximately one third of the children 
appearr to be developing as monolingual speakers. Half of the mono Unguals are speakers 
off  JE and the other half are speakers of JC. The remaining children, a clear majority, 
showw evidence of being bilingual. The bilingual Post-Sec children showed evidence of 
acquiringg JE and JC; the JC variety may be either the basilect or mesolect. The bilingual 
Pre-Secc children appear to have been acquiring two varieties of JC. These children 
showedd no evidence of the acquisition or even emergence of dental fricatives. This is 
compoundedd by the fact that dental fricatives were not present in the input from the 
caregivers.. Another possible interpretation of the data is that they are acquiring a 
somewhatt incomplete JE as was discussed in §6.5. However, having recognized that the 
Jamaicann language situation includes mesolectal varieties that are close to but not 
equivalentt to JE, it is more likely that they are mesolect/basilect bilinguals. 

Thee language profile of the children fits very well into the model of the Jamaican 
languagee situation as shown in Figure 7.2. The monolingual children are represented in 
thee outer circle. The three children that are monolingual in JC are placed at the 
boundaryy between the mesolect and the basilect, in recognition of the fact that they could 
bee either basilectal or mesolectal. The mesolect can share many features of the basilect 
(cf.. §3.5.5). The three acrolectal monolinguals are placed squarely in the acrolect third 
off  the monolingual outer circle. The seven Pre-Sec bilinguals are represented in the 
middlee circle squarely in the basilect/mesolect third. 
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Figuree 7.2: Numbers of children at various points of the Jamaican continuum 

Notes:: A - Acrolect 
BB - Basilect 
MM - Mesolect 
Outerr circle - Monolingual 
Midd circle - Bilingual 
Innerr circle - Multilingual 

Onn the other hand, the Post-Sec bilinguals are placed on the boundary between the 
acrolect/basilectt and the acrolect/mesolect thirds of the middle circle. This is intended to 
representt the fact that the their JC grammar could be either basilectal or mesolectal. 

Withh this representation, it can be more clearly seen that the children studied appear 
too be representative of the Jamaican population in terms of language use. The only 
categoryy not clearly covered is multilingual and with further study it may become 
apparentt that some of the children who are assumed to be bilinguals are actually-
competentt in more than two language varieties. With the majority of the children being 
bilingual,, one would assume that the diglossia model would provide a very effective 
account.. However, the evidence that three of the children were developing as 
monolinguall  acrolectal speakers (the 'high' variety in a diglossia) poses a problem for 
thee diglossia model. 

7.22 Cross-linguistic Comparison 

Inn this section I pull together the results from Chapters 5 and 6 and consider them in the 
lightt of research from English and other languages. In looking at the syllable structure 
developmentt path for the twenty primary children in the project, there was significant 
individuall  variation in the ages at which the various stages were acquired. However, it is 
equallyy clear that all the children follow a similar development path in terms of the 
sequencee of acquisition. The application of Spearman's rho and Pearson's test of 
correlationn of rank order established that there were no significant differences between 
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thee two groups in the order of acquisition of each stage (p < .01). With this similarity in 
mind,, a five-stage profile as presented in (1) was recognised for all the children. 

(1)) Syllable structure development stages for all the children 

Stagee I (<1;3): Open syllables - CV 

Disyllabicc forms - CVCV 

Stagee II (1;0-1;6): Onsetless syllables - V 

Stagee II I (l;l-2;3): Closed syllables - (C)VC 

Stagee IV (l;6-3;6): Consonant clusters - (C)CVC(C) 

Stagee V (2;3- ): Syllabic consonants - CC 

Thee syllable development profile in (1) can be compared with the stages outlined by 
Grunwelll  (1982) and Fikkert (1994), which are presented in (2) and (3), respectively (cf. 
4.8.2). . 

(2)) Syllable structure stages for English children (Grunwell, 1982) 

Stagee I (0;9-l;6) 

Stagee II (l;6-2;0) 

Stagee II I (2;0-2;6) 

Stagee IV (2;6-3;0) 

CV,, CVCV. 

CVC. . 

Stagee V (3;0-3;6) 
Stagee VI (3;6-4;6) : CVCCV(C), CVCVCV, (C)CVC(C) 
Stagee Vn (4;6- ) 

(3)) Onset development stages for Dutch children (Fikkert, 1994) 

Stagee I: CV (with plosive onsets only). 

Stagee II : (C)V (possibility of onsetless syllable). 

Stagee III : (C)V (with other single consonants). 
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Thee children's syllable structures that can be compared with Grunwell's and Fikkert's 
aree acquired in the same sequence as in those two accounts. Other researchers, for 
examplee Demuth & Fee (1995), have also noted this pattern of children beginning with 
thee core CV syllable and then progressing to more complex syllables and syllable 
combinations.. In this regard therefore the Jamaican children's acquisition pattern is in 
keepingg with universal predictions. This is reinforced by the fact that Grunwell and 
Fikkertt also make universal claims. 

Inn some cases the Jamaican children appear to acquire some aspects of syllable 
structuree a littl e earlier than the children Grunwell reports on. No significance is 
attributedd to this observation for a couple of reasons. Firstly, Grunwell's figures are 
basedd on composite data from different studies and does not exclude the possibility that 
somee of those children acquiring syllable structure are outside of the average age ranges 
shee gives. Secondly, age differences between groups are not surprising as children vary 
widelyy in ages of acquisition generally even within groups. 

Inn the segment inventory development paths there were also differences in the ages at 
whichh the individual segments were acquired. Additionally, although not as consistently 
ass the syllable structure path, there was a general order of development that was seen in 
thee data. Oral stops tend to be acquired first, especially /d/ and /b/. Then we see nasals, 
fricatives,, glides and liquids, in that order generally. This does not suggest that, for any 
off  the children, segments of a particular manner of articulation were all acquired before 
thosee of another manner of articulation. However, it does suggest, for example, that 
theree will usually be at least one oral stop occurring before a nasal and a fricative before 
thee first glide, etc. It was also found that in general most segments were acquired 
syllable-initiallyy before syllable-finally. The main exceptions were fricatives, some of 
whichh were acquired first in the syllable-final position. 

Inn Table 7.1, I present the comparison of the Jamaican children with Grunwell's 
profilee of segmental development for children acquiring English. Grunwell presents a 
singlee profile of development of segments without distinguishing between syllable 
position.. The Jamaican data is presented by syllable position, but this does not make it 
impossiblee to compare them with Grunwell's data. As was seen with the syllable 
structuree development profile, the orders of segmental acquisition are significantly 
similar.. There are differences in the stages at which some of the segments are acquired, 
butt these differences are not all in one direction and the difference is only one stage in 
mostt cases. It is therefore not clearly attributable to group related factors. Twenty-four 
segmentss are represented in Grunwell's profile and of these, 12 were acquired earlier by 
thee Jamaican children, but 10 by only a one stage difference. Five of the segments were 
acquiredd later by the Jamaican children, or not acquired up to the last recording. 
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Tablee 7.1: Generalised phoneme inventory development profil e for  all children 
comparedd with that reported by Grunwell (1982). 

Stage e 

Stage e 

I I 

0;9-l;6 6 

Stage e 

II I 

l;6-2;0 0 

Stage e 

II I I 

2;0-2;6 6 

Stage e 

IV V 

2;6-3;0 0 

Stage e 

V V 

3;0-3;6 6 

Stage e 

VI I 

3;6-4;6 6 

Stage e 

VI I I 

4;6--

Syllable-initiall  cons. 

bb d 

mm n 

pp b t d k 

mm n 

pp b t d k g 

ff  $ 

ww j 

mm n 

pp b t d tf d3 kj  k g 

ff  v s 

ww r I j 

mm n 

pp b t d tf d-$ kj  k g 

ff  v s ƒ 

ww r 1 j 

mm n 

pp b t d tf d3 kj  k g 

ff  v s ƒ 

ww r 1 j 

mm n 

pp b t d tf d3 kj  k g 

ff  v s ƒ 

ww r 1 j 

Syllable-finall  cons. 

n n 

t t 

mm n 

pp t k 

s s 

mm n g 

pp t d k g 

VV s z ƒ 

rr  1 

mm n g 

pp t d tf k g 

VV s z ƒ 

rr  1 

mm n g 

pp t d tf k g 

VV s z ƒ 

rr  ! 

mm n g 

pp t d tj  k g 

vv s z ƒ 

rr  I 

Grunwell l 

Significantt  individual 

variation. . 

mm n 

pp b t d 

w w 

mm n 

pp b t d 

ww h 

mm n g 

pp b t d k g 

ff  s 

ww j h 

mm n g 

pp b t d tf d3 k g 

ff  v s z ƒ 

ww 1 j h 

mm n n 

pp b t d tf d3 k g 

f vv 63 s z ƒ3 

ww r 1 j h 

Note::  Bold = Acquired at this age. 
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AA Comparison of the Jamaican children's segmental development profile with general 
predictionss of universal development, such as Jakobson's, is best done on the basis of 
sub-segmentall  features, since features form the basis of the predictions, in most cases. 
Thee orders of acquisition of sub-segmental features by the two groups of Jamaican 
childrenn are significantly similar at p < 0.01, two tailed. A single order was deduced 
basedd on this, which is repeated in (4). 

(4)) Order of acquisition by feature categories. 

a.. Place 

(Primaryy features): coronal, labial < dorsal. 

(Secondaryy features): low, high < front < round. 

b.. Manner 

(Primaryy features): consonantal < sonorant < continuant < sibilant. 

(Secondaryy features): tense < nasal < lateral < rhotic. 

Accordingg to Jakobson (1968: 68) a child first acquires the maximally contrasting 
featuress of speech sounds, such as consonant versus vowel, oral versus nasal, labial 
versuss dental and narrow versus wide. Therefore, the child would first acquire the 
phonemess /p/ and /a/, being the ideal consonant and ideal vowel, respectively. Then the 
consonantt contrasts between /p/ and /m/, and between lil and /n/ would follow, as well as 
thee vowel contrast between /a/ and /if. The presence of fricatives in a child's phoneme 
inventoryy implies the presence of stops also. Back implies front, affricate implies 
frieativefrieative and/or stop, secondary vowels imply primary vowels, lax obstruents imply 
tensee obstruents. 

Thesee predictions were borne out by the Jamaican data, with the notable exception of 
thee prediction of lax obstruents being acquired before tense obstruents. As is shown in 
Tablee 7.1, the majority of the Jamaican children acquired the tense stops /b/ and /d/ 
beforee any lax stop. This variation from Jakobson's predictions is not unique to the 
Jamaicann children. Others, including Smith (1973) for British English, have discussed 
similarr sequences of acquisition (cf. §2.2.2). English studies are used for most of the 
comparisons,, because it would be expected that the Jamaican data may differ from the 
dataa from languages with very different segment inventories and phonological 
organisation. . 

7.33 Phonological Profilin g and Methodological Considerations 

Inn §6.5 the phonological development profile of the children studied is presented. This 
includess the level of phonological development that can be expected at certain ages. A 
fullyy representative phonological profile of Jamaican children would no doubt require 
thee study of many more subjects than the twenty reported on here. However, at the 
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momentt this report constitutes the most comprehensive profiling available and, if used as 
ann indicator as opposed to an absolute predictor, it can be of significant clinical value to 
speechh pathologists and educators. Grunwell (1982: 16) reminds us that in order to 
analysee and assess the characteristics of a speech and/or language disorder, one must 
havee a detailed knowledge of the normal patterns of the individual's speech community 
andd the normal patterns in the development of the language. In fact she mentions 
assessmentt as one of three necessary activities in discussing the principles of the clinical 
applicationss of phonology, the others are diagnosis and treatment. 

Thee assessment is the first step in any effort to resolve apparent phonological 
impairment.. In addition to the normal phonological profile, data consisting of utterances 
off  the suspected language-impaired speaker needs to be collected. The data sample 
shouldd be large enough to contain more than one token of several phonological 
phenomena.. It should also be collected in a variety of natural situations, so that it is as 
representativee of the speaker as possible. The data should then be analysed, which is the 
mainn component of the assessment. The analysis should describe the phonological 
systemm of the language-impaired speaker and should identify any differences between 
herr system and the normal phonological profile. 

Forr the diagnosis, Grunwell points out that the distinction between phonetics and 
phonologyy is of crucial significance. A speech disability at the phonetic level involves a 
difficultyy in producing speech sounds, usually as a result of some deficiency in the 
speechh mechanism. On the other hand, a speech disability at the phonological level 
involvess an abnormal phonological system, which may be evidenced by deviations in 
speechh (Grunwell, 1982: 199). Therefore, a speaker with a phonetic disorder produces 
speechh sounds that are either distorted or are not a part of the target inventory. However, 
aa speaker with a phonological disorder will produce correctly articulated phonemes of 
thee target inventory, but they may not be used in the appropriate contexts. The 
distinctionn between these two types of disorders allows for more accurate diagnoses, 
whichh is essential for the determination of the appropriate treatment. 

Thee treatment must be based on the assessment and diagnosis to suit each individual 
disorderedd speaker. The distinction between phonetic and phonological disorders should 
guidee the selection of treatment measures. Therefore, the treatment of phonetic disorders 
shouldd be geared towards improving articulatory gestures, movements and sequences. 
Thee treatment of phonological disorders, on the other hand, should be language based, 
focussingg on the communicative value of the phonological phenomena being taught, 
using,, for example, minimal pairs (Grunwell, 1982: 206). These are pairs of words that 
differr in meaning or function, but which are the same structure except for one phoneme. 

Thesee three essential steps for the correction of phonetic and/or phonological 
disorders,, assessment, diagnosis and treatment, are focussed primarily and necessarily on 
thee speaker with the disorder. However, they are useless without some indication of 
whatt the normal phonological profile should be for the particular age group concerned. 
Thee findings of this study provide an initial indication of these profiles. The further 
researchh projects proposed in §7.6, will serve to expand these profiles to include the 
otherr significant modules of grammar and be even more representative of Jamaican 
children,, with increased numbers of subjects. 
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7.44 Jamaican Socio-political Implications 

Inn addition to the scientific interest in child language in Jamaica, there is a practical need 
too understand the nature of the linguistic competence of children entering the primary 
schooll  system at the age of 5 or 6. In addition to English being the official language, it 
iss also the language of educational instruction. The Ministry of Education in Jamaica 
hass since the early 1970's acknowledged the fact that many children entering the 
primaryy school system are JC speakers and not equipped to undertake education in 
English.. However, their main aim has been to teach basic literacy skills in English as 
opposedd to teaching complete competence (Devonish, 1986: 104). According to Loebel 
(1993:: 1), to teach literacy learners a second language before they have become literate 
inn their first language would be like asking them to do a task without giving them the 
necessaryy tools to complete it. This does not even describe the education system in 
Jamaicaa at the moment because the efforts to make children acquire basic literacy skills 
inn English do not, as a matter of policy, take the form of teaching English as a second 
language. . 

Itt is important to know what language Jamaican children are acquiring in order to 
informm the education policy makers more adequately. In order to determine the language 
varietyy being acquired it is usual to examine all aspects of the language system. In this 
study,, only the phonology was studied, but nevertheless it is possible to get from it a 
goodd picture of acquisition. Phonology is the first aspect of language children learn and 
althoughh there are a lot of similarities in the different language varieties, there are 
sufficientt differences to allow a determination of which system or systems are being 
acquired. . 

Ass was discussed in §7.1 only three children from the Post-Sec group appear to be 
acquiringg monolingual English (JE). The remaining Post-Sec children appear to be 
bilinguals,, acquiring Creole (JC) as well. In the Pre-Sec group, three children appear to 
bee acquiring only JC. The other children of this group appear to be bilingual, but they 
aree acquiring the basilectal and a mesolectal variety of JC as opposed to JE. What we 
appearr to have therefore is a situation in which 17 of 20 children showed evidence of 
acquiringg JC either as monolinguals or bilinguals. 

Thiss provides some evidence confirming the Ministry of Education's recognition that 
mostt children enter the school system speaking JC. However it is not clear how the 
Ministryy categorises JC. Is it accepted that it is a distinct language variety or is it still 
viewedd as a dialect of English? In addition to the results of this study, the further 
recognitionn of the relationship between the language varieties is crucial for informing an 
appropriatee education policy. 

Onee of the first steps in the improvement of the education system, therefore, should 
bee the official recognition of JE and JC as two distinct languages. The children should 
becomee literate in their mother tongue, while learning English, which is required in 
Jamaicaa for higher levels of education. An often-mooted solution is to include the use of 
JCC in schools, at least for primary education, while teaching English as a second 
language.. This must necessarily begin with an understanding of the linguistic 
competencee of a child entering the education system. It does not necessarily mean that 
Englishh has to be second in terms of 'status' or official function, but simply that it is 
taughtt using a method that recognises that the learner already speaks one or more 
languages.. Many persons, including linguists and educators, have made this proposal. 
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Whatt this study contributes to the debate is some supporting evidence for the 
commonn assumption that many of the children entering schools do not have an adequate 
commandd of the language of education, English. Further it gives an indication of the 
extentt to which children may be bilingual or monolingual and in which of the language 
varieties.. This is useful for assisting in the selection of the language variety to be used in 
schoolss and it should help teachers to have an idea of what is the norm for a child at 
variouss ages and what is deviant. It contributes to the foundation on which to build a 
moree user sensitive education system, towards which the Jamaican Ministry of 
Educationn is sympathetic, but which is still 'under consideration'. 

7.55 Some Theoretical Implications 

Inn the main body of the dissertation, I proposed an account of the Creole continuum, 
includingg an account of the underlying forms (input) of the grammars of the different 
languagee varieties. I account for this continuum using OT, by recognising distinct 
constraintt hierarchies for the acrolect, mesolect and basilect. Those of the acrolect and 
basilectt are relatively fixed, whereas that of the mesolect varies between the basilect 
rankingg and the acrolect ranking. Bilinguals would be assumed to have the separate 
hierarchiess of the language varieties in their repertoire. The portion of the mesolectal 
constraintt hierarchy that was discussed is presented in (5), where the constraint *DF 
prohibitss dental fricatives and SYLL STR prohibits /s/-stop clusters. 

(5)) C » *DF » B » SYLL STR » A 

(FAITHH may occur in either position A, B or C) 

Ass was discussed in §3.5.5, the input to the acrolect and the basilect are clearly the 
acrolectall  or basilectal lexical forms, respectively. It is less clear what the nature of the 
inputt to the mesolect is. Closer to the basilectal end of the continuum, the input can be 
eitherr the acrolectal form or the basilectal form, because the grammar will allow only a 
basilectall  output in either case. For example, whether /sük/ or /tik/ ('stick')17 is the input 
form,, the grammar at the basilectal end of the continuum should select /tik/ as the output. 
However,, at the acrolectal end of the continuum the input cannot be either form. 
Irrespectivee of theory, English grammar does not exclude single stop onsets in the way 
thatt JC excludes /s/-stop clusters. Therefore, there is no way that an input of /tik/ into 
thee grammar at the acrolectal end of the continuum can produce the output form /snk/. 
Myy proposal is that, when a speaker of one language variety targets another language 
variety,, she will make an assumption about the nature of the input based on the output of 
thee speakers of the target language. That input is then subjected to the speaker's own 
grammarr and may or may not produce an output equivalent to die target language's 
output,, depending on the nature of her grammar. Since thee grammar at the basilectal end 
off  the continuum can deal equally successfully with either the acrolectal or the basilectal 

177 The gloss is intended to indicate the English translation of the item, whether it is a JE or JC 
form. . 
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input,, but the acrolectal input must be assumed for the grammar close to the acrolectal 
endd of the continuum, then the acrolectal input is used throughout for the discussion of 
thee mesolectal grammar. The burden of output selection is then left entirely to the 
grammar. . 

Ass shown in §3.5.5, the stage of the mesolectal grammar that produces the basilectal 
outputt forms have the relevant FAITH constraint in position A in (5). When Mesolectal 
speakerss produce forms that are progressively closer to the acrolectal output forms, it is 
ann indication that the relevant FAITH constraint is positioned higher up the constraint 
hierarchy,, as indicated by B and C in (5). In this account, a mesolectal speaker who can 
functionn at different levels of the mesolect, has the ability to move the relevant FAITH 
constraintt to different positions in the constraint hierarchy. A simplified version of this 
accountt would see a speaker 'having access' to position B for the relevant FAITH 
constraintt after acquiring /s/-stop clusters and access to position C after acquiring dental 
fricatives.. A speaker who 'has access' to position C is able to produce both dental 
fricativess and /s/-stop clusters. However, a speaker with 'access' to position B only, will 
bee able to produce /s/-stop clusters but not dental fricatives. In this account a speaker 
cann choose to 'move' the relevant FAITH constraint to any position within her range of 
competence,, based on the circumstances such as the situational setting, including the 
levell  of formality and/or preference for careful speech. 

Thiss approach accounts for variation along the mesolect, while including the 
implicationall  relationships such as that between dental fricatives and /s/stop clusters. It 
excludess utterances that are normally18 not attested, such as a speaker being able to 
producee a dental fricative but not an /s/-stop cluster in the same situation. 

Thee proposals regarding the Jamaican Creole continuum are not restricted to use in 
thiss environment. The question of the interaction between two languages in a L2 
learningg situation could possibly be accounted for in this way. That is, the assumptions 
thatt the L2 learner makes about the L2, in relation to her LI , is applied at the input level 
nott the output level. 

Inn the course of doing this work I have considered the theoretical models available as 
discussedd in Chapter 2 and have explored possibilities of adaptations of existing 
proposals.. Arising from this is an account of sub-segmental representation in 
Dependencyy Phonology and Optimality Theory frameworks, which may impact on 
phonologicall  theory generally and phonological development in particular. These issues 
aree discussed with examples from the database of this study. However, they are not 
treatedd in the main body of this dissertation since they have no impact on my primarily 
descriptivee approach here. They are discussed in a separate excursus that follows this 
chapter. . 

7.66 Future Research 

Thee suggestions for future research include not only additional research projects which are 
necessaryy to enhance the findings of this project, but also the use of this database to 
investigatee other aspects of the Jamaican language situation. As mentioned in §1.5, the 
mainn aim of this project is to produce a descriptive analysis of the phonological 
developmentt of children acquiring Jamaican as a first language. However, the research was 
conductedd such that it produced a more general database, with longitudinal and cross-

Excludess contexts such as humour 
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sectionall  Jamaican child language data up to age four and a half years. This database can 
bee used for the study of other modules of the grammar, for comparisons with other 
languagess and for other developmental issues. It can also be used for the study of several 
acquisitionn and sociolinguistic phenomena. 

Moree specifically, one of the future projects should focus on morpho-syntactic 
transcriptionss and analyses of the existing database. By using the existing database there 
wouldd be no need for further fieldwork except for confirmatory visits to the caregivers. 
Thee project could be conducted over three years with one full time researcher and two 
part-timee transcribers to enhance interjudge reliability. The main aim will be to develop 
aa more complete picture of the language acquisition process of the Jamaican children 
studiedd and to see to what extent the general conclusions drawn from the phonological 
studyy are confirmed or contradicted by the morpho-syntactic study. Some issues could 
bee resolved. For example it was found that the Post-Sec group preceded the Pre-Sec 
groupp in many instances, but these differences were not statistically significant. It is 
possiblee that these minor differences may be related to lexical development or morpho-
syntacticc development. The research questions should at least include those listed in (6). 

(6)) Possible further research questions for this database: 

a.. To what extent do morpho-syntactic and lexical development complement, 
confirmm and/or contradict the phonological development of the Jamaican 
children? ? 

b.. How do the acquisition of morpho-syntactic structures and the 
developmentt of the lexicon by Jamaican children take place? 

c.. Are there notable differences or similarities in the process of morpho-
syntacticc and lexical development (e.g. in order of development or in the 
agess at which certain milestones are achieved) between the Pre-Sec and 
Post-Secc groups? 

d.. What level of morpho-syntactic and lexical development can be expected 
off  a Jamaican child of a given age? 

e.. How do features of the input affect the process and speed of morpho-
syntacticc and lexical development in Jamaica? 

f.. What is the first language of pre-schoolers in Jamaica? Are they 
monolingual,, bilingual or do they have what could be described as a mixed 
grammar? ? 

Ass was noted in §7.2, although the dental fricative process is still in full use at 4;6, for 
thee Post-Sec group, its usage indicates that at least the related forms exist in the relevant 
adultt speech and are being attempted by the children and are likely to be acquired by 
themm at some point in the future, from exposure to the caregiver's speech. On the other 
hand,, there is no evidence of this process in the Pre-Sec group as a result of the related 
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formss not being in the adult speech of that group. I assume therefore that they are 
unlikelyy to acquire these forms until they are exposed to them from a source external to 
thee home environment, in the context of a second language variety. It would be useful to 
conductt follow-up studies of these same children to see to what extent this assumption is 
accurate.. This follow-up study would also allow one to determine the nature of the more 
maturee phonological system of the children here. 

Thiss is the more urgent of the proposed future research projects as it is dependent on 
collectingg further data from the same children at particular data points. This would be 
essentiallyy a cross-sectional study, the field work for which could be conducted over a 
threee month to six month period and requiring a further two and a half years to transcribe 
andd analyze the data and report on the findings. The younger children, who were one 
yearr old in 1996, would be just ready for primary school in 2001. Data should be 
collectedd at this point to see to what extent the predictions of the language or languages 
thatt they were acquiring and will be entering the school system with, are accurate. The 
olderr children in the project would be mid-way through their primary education at that 
time.. Data collected from them would also give an indication of the accuracy of the 
conclusionss about the language or languages there were acquiring. However, one would 
alsoo look at their performance in school up to that point to see to what extent this could 
havee been predicted by the language or languages they were assessed as acquiring in the 
presentt study. 

Beyondd that, further follow-up projects could be done starting in the year 2003 or 
20044 to see how equipped they are to transition from primary to secondary education. 
Thiss could include a look at how competent they are in JE compared to their level of 
competencee at the beginning of primary education. In other words how effective has the 
educationn system been for them and has it had any discemable effects on their command 
off  JC. The further in their education path these particular children are followed and 
studiedd the more concrete will be the conclusions that can be drawn about the 
language/educationn relationship, to further guide the education policy. 

Additionall  children from different areas of residence could also be studied and the 
numberss of children being studied increased to make the language acquisition findings 
moree statistically representative of the Jamaican children in general. Areas with 
differentt regional variants from Saint Catherine should be targeted if possible. These 
childrenn should initially cover at least the same age range as this project, that is from 1;0 
too 4;6. However, ideally they should be recorded up to the age of 5;6 if possible, in light 
off  the fact that a few segments were not acquired by the children in this project. 




