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Chapter 5
The effects of adolescents’ societal
interest and societal involvement on
their participation in society

Based on: Wanders, F. H. K., Maslowski, R., Dijkstra, A. B., Van der Veen, I., & Amnå, E.
(submitted). The effects of adolescents’ societal interest and societal involvement on
their participation in society in young adulthood.

Abstract
This chapter examines the relations between societal interest, societal involvement,
and societal participation among adolescents and young adults in Sweden. The
study is based on longitudinal data from two cohorts with respectively 1,025 students
followed from age 13 to 18 and 474 respondents in two data waves aged 18 and 20 in the
Swedish Youth and Society (YeS) panel study. Using Latent Growth Curve Modeling
(LGCM), societal interest of adolescents was found to be positively related to their
societal involvement at the age of 13. Societal involvement, in turn, was associated
with higher societal participation at this age and even with differences in societal
participation in early adulthood. Moreover, the more adolescents became interested
in societal issues between ages 13 and 18, the more they became involved in society.
Growth in societal interest during adolescence was also related to growth in societal
participation between ages 13 and 18. Path models revealed that greater societal
involvement at the age of 18 affects young adults’ societal participation by the time
they reach age 20. Teachers, in addition to parents and friends, play an important
role in stimulating societal interest, societal involvement, and societal participation
of adolescents.

Keywords: interest, involvement, participation, teachers, adolescents.
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Introduction
Many Western European states encourage forms of active citizenship nowadays. Citizens
have to take responsibility to improve their own lives and the lives of others, in their
local environment as well as in broader society (Ehrlich, 2000). Societal participation
becomes increasingly important, also because of economic, political, and ideologically
driven welfare state reforms in Western societies (Muehlebach, 2012; Newman & Tonkens,
2011), with processes of individualization and cultural and ethnic differentiation, which
arguably oppose the interdependency of citizens in society and communities (e.g.
Bauman, 2001; Putnam, 2000; Rasborg, 2017).
Societal participation is considered “a voluntary activity focused on helping others,
achieving a public good or solving a community problem, including work undertaken
either alone or in cooperation with others in order to effect change” (Barrett & BruntonSmith, 2014, p.6). Societal participation focuses on supporting and caring for other
citizens in a community and society. It includes a broad set of participatory activities,
such as partaking in voluntary work, helping a neighbor, or recycling goods (Ten Dam et
al., 2011). Despite the current interest in stimulating societal participation, we still lack
knowledge on the determinants of societal participation, and to what extent these are
to be initiated in young people through their social environment.
Drawing from the political science literature, in which both political interest and
political involvement are considered as two key factors for political participation
(e.g. Brady et al., 1995; Delli Carpini & Keeter, 1996; Ekman & Amnå, 2012; Van Deth,
Montero, & Westholm, 2007; Verba et al., 1995; Zaller, 1992), we will examine the extent
societal interest and societal involvement influence societal participation. As societal
interest and societal involvement are triggered and influenced by interactions with
others (Amato, 1990; Dostie-Goulet, 2009; Koskimaa & Rapeli, 2015; Lauglo & Øia, 2007;
Neundorf et al., 2016; Papanastasiou & Koutselini, 2003; Quintelier, 2013), the study sets
out to identify to what extent teachers, parents, and friends impact the societal interest
and involvement of adolescents and young adults and their societal participation. Using
a longitudinal design, the development of societal interest and societal involvement is
studied as well as their relations to the development of societal participation during
adolescence and into early adulthood. In this way, the importance of developing these
prerequisites as well as their sustainability and long-term effectiveness are examined for
societal participation.
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Theoretical framework
Active participation in society by young adults is enhanced through experiences gained
during adolescence (e.g. Finlay & Flanagan, 2013; Fredricks & Eccles, 2006; McFarland
& Thomas, 2006; Metz, McLellan, & Youniss, 2003; Schmidt, Shumow & Kackar, 2007;
Youniss et al., 2002). Adolescents actively participate in their local community, sometimes
initiated by school, through a range of formal and informal community services (Biesta,
Lawy, & Kelly, 2009; Eidhof, Ten Dam, Dijkstra, & Van de Werfhorst, 2016; Lawy & Biesta,
2006; Ten Dam et al., 2011), which contributes to their civic, educational, and emotional
development (Chan, Ou, & Reynolds, 2014; Larson, Hansen, & Moneta, 2006; Ludden,
2011; Schmidt et al., 2007).
Important prerequisites for societal participation, equivalent to political participation,
seem to be the interest and involvement of adolescents in societal issues (cf. Ekman &
Amnå, 2012; Van Deth et al., 2007). In agreement with the conceptualization on political
interest (Russo & Stattin, 2016; Shehata & Amnå, 2017; Van Deth, 1990), societal interest
is defined as a relative enduring curiosity in or attractiveness toward society. Societal
interest refers to what is termed individual interest in society as opposed to situational
interest (Harackiewicz et al., 2008; Hidi & Renninger, 2006; Krapp, 2007; Renninger &
Hidi, 2011 & Renninger, Hidi, & Krapp, 2014). Situational interest is a short-term, situationspecific interest triggered in a certain environment through important socializing
agents. It is considered temporary, flexible, and diminishes quickly after it has been
triggered (Schraw & Lehman, 2001; Subramaniam, 2009). Even though more research
is needed concerning the mechanisms through which situational interest develops
into individual interest (Rotgans & Schmidt, 2017), it has been argued that repeated
triggering by socializers and internalization processes plays an important role in this
process (Schiefele, 2009). By contrast, individual interest is a more stable, long-term, and
more internalized form of interest (Hidi & Renninger, 2006). Individual interest has been
referred to as a predisposition to re-engage with particular events or ideas over time,
thus becoming a motivator for behavior (Silvia, 2006; 2008).
Societal involvement grows from societal interest. Societal involvement encompasses
a perceived relevance or importance of certain issues or topics a person is interested in.
Societal involvement entails that adolescents attach a certain value to these issues and
that they feel attached to them (cf. Dijkstra et al., 2004; Zaichkowsky, 1985; 1994). It refers
to the affective response to certain topics and issues persons are interested in (Manfredo
1989; Prebensen et al., 2013). As individuals’ societal interest becomes more meaningful
and internalized through their involvement in societal issues, it is expected to increase
their societal participation (Hidi & Renninger, 2006).

The effects of adolescents’ societal interest and societal involvement on societal participation | 97

It is interesting to note that other studies distinguished involvement from interest for
different reasons. They stated that interest precedes any form of action as a motivational
factor (Hooghe & Dejaeghere, 2007; Russo & Stattin, 2016), and involvement is
then argued to include active participation (Brady et al., 1995; Lupia & Philpot, 2005;
Silvia, 2008; Torney-Purta & Amadeo, 2003; Van Deth, 2000). These studies consider
involvement as a practical, behavioral term, which we refer to as societal participation.
Societal involvement in our study refers only to the psychological state of an individual,
in order to be able to distinguish a person’s interest in societal issues from his or her
importance attached to these issues. Both interest and involvement are consequently
considered to be motivational factors for action, whereas societal participation refers
to the actual behavior of an individual (see Dijkstra et al., 2004). In sum, it is expected
that an increase in interest, which represents a relatively enduring internalized curiosity
and attractiveness toward societal issues, positively influences societal involvement as it
assumes that adolescents start to care for, or feel a relation with, societal issues, making
them more willing to participate, which in turn enhances societal participation.
Both societal interest and societal involvement are expected to develop mostly throughout
adolescence as such attitudes and orientations are then shaped, stabilize, and become
less flexible throughout adulthood (Abdelzadeh, 2016). This argument stems from the
impressionable year’s hypothesis, which states that a person’s sociopolitical attitudes
are mainly shaped during adolescence, after which they become less flexible and stable
over time (Alwin, 1994; Krosnick & Alwin, 1989; Russo & Stattin, 2016; Shehata & Amnå,
2017). The decreasing flexibility in both interest and involvement during adulthood
emphasizes the importance of examining differences in interest and involvement at the
end of adolescence, as they may explain future behavior. The extent to which societal
interest and societal involvement at the end of adolescence are related to future societal
participation is therefore examined.
Krapp (2007) argues that the development of interest is strongly incited by external
triggers. Interest develops through interactions between a person and a context and
regresses or diminishes without a social context or significant others altogether (Hidi
& Renninger, 2006). In the previous chapter, we showed that raising awareness of
social issues by parents, friends, and teachers positively enhances societal interest in
early adolescence and stimulates its growth in subsequent years. Raising awareness of
social issues by teachers had the strongest effect on developing societal interest. Less
strong positive effects were found for parents and friends on developing societal interest
among adolescents. In addition to the importance of parents, friends, and teachers for
developing societal interest, these socializing agents also influence societal involvement
and societal participation. Previous studies indeed found that, by frequently engaging
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in discussions with parents, friends, and teachers, adolescents are triggered, therefore
become interested, which is considered to enhance involvement and participation
(Brady et al., 1995; Gainous & Martens, 2012; Hoskins et al., 2012; Kahne & Sporte, 2008;
Keating & Janmaat, 2016; McIntosh et al., 2007; Mutz, 2002; Quintelier, 2010; 2015a; Zukin
et al., 2006).
In this chapter, we examine the relation between societal interest and societal
involvement, and their relation to societal participation. The following three questions
guided our study. First, by focusing on the development between ages 13 and 18, we
want to examine (1) to what extent the relation between the development of societal
interest and the development of societal participation is mediated by the development
of societal involvement from age 13 to age 18. Second, we examine (2) to what extent
societal interest and societal involvement at age 18 are related to societal participation
in early adulthood at age 20. Third, we examine (3) to what extent raising awareness
of social issues by parents, friends, and teachers at age 18 is related to societal interest,
societal involvement at age 18, and societal participation at age 20.

The effects of adolescents’ societal interest and societal involvement on societal participation | 99

Methods
Sample and design
This chapter is based on data from the Swedish Youth and Society (YeS) panel study. Data
collection for the study started in 2010 and lasted until 2015. In six yearly waves, data were
collected from five cohorts, varying in age from 13 to 30 years. The data were collected in a
city whose population is representative of the Swedish population in terms of employment,
immigration, and income level (Amnå et al., 2009).
For this chapter, the first two cohorts of the YeS panel study were used. The first cohort
was used to examine to what extent the development of adolescents’ societal involvement
mediates the relation between the development of societal interest and societal participation
(RQ1). The first cohort consisted of six data waves, starting at age 13 until age 18. Data were
collected from a total of 1,025 students who completed at least one of the questionnaires
during the six data waves.
The second cohort was used for analyzing the relation between societal interest and societal
involvement at age 18, on the one hand, and early adulthood participation at age 20, on
the other (RQ2), as well as to what extent parents, friends, and teachers stimulate societal
interest, societal involvement, and societal participation of young adults at age 18 (RQ3). For
this cohort, data were collected in four waves, starting in 2010 (age 16) until 2014 (age 20). For
this chapter, with the exception of societal participation measured at age 20, we used data
collected at age 18. The total sample of the second cohort included 1,063 respondents. In the
analyses, 474 respondents were used. The other respondents were excluded from the analyses
either because data at age 20 were missing (193 respondents) or because no data on parental
education were available due to non-completed parent questionnaires (396 respondents).
Since over 55% of the respondents in the second cohort were excluded from the analyses,
possible implications of the missing cases were examined. A logistic regression analysis was
performed in which respondents who were excluded from the analyses were coded 0 and
those included coded 1. No significant differences between the missing and non-missing
cases were found on societal interest, societal involvement, and societal participation, nor
on parental education and the stimulating role of parents, teachers, and friends on becoming
aware of social issues, thus indicating no structural differences between missing and nonmissing respondents. We found small significant differences for gender (with boys being 1.67
times more likely to be in the group of missing respondents than in the group of non-missing
respondents) as well as ethnic background (with non-Swedish respondents 1.67 times more
likely to be in the missing group of respondents than in the non-missing group).
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To be able to draw a single generalized conclusion over both cohorts, the comparability
between the two cohorts was examined by comparing measurements at age 18. Fewer
boys (d=.28) and non-Swedish respondents (d=.19) participated in the second cohort,
and young adults in the second cohort were slightly less interested (d=.18) but showed
slightly more societal participation (d=.22) than young adults at age 18 from the first
cohort.
Variables
Societal participation. Societal participation (seven items) was measured at six time
points for the first cohort (from ages 13 to 18) and at one time point for the second
cohort (age 20). Item examples include the following: “Worked voluntarily for a good
cause” and “Protested when someone in the family was treated unfairly.” Responses were
scored on a three-point scale using 1 (“no”), 2 (“occasionally”), and 3 (“yes, several times”).
Cronbach’s alphas for the six time points of the first cohort and the one time point for
the second cohort ranged from .71 to .79.
Societal involvement. Societal involvement (eight items) was measured at six time points
for the first cohort (from ages 13 to 18) and at one time point for the second cohort (age
18). Item examples are as follows: “It is important to actively try to influence societal
issues” and “It is important to give up my time for others to step in.” Responses were
scored on a four-point scale ranging from 0 (“not important”) to 3 (“very important”).
Cronbach’s alphas for the six time points of the first cohort and the one time point for
the second cohort ranged from .78 to .89.
Societal interest. Societal interest was measured at six time points for the first cohort
(from ages 13 to 18) and at one time point for the second cohort (age 18). Societal interest
was measured using a single question: “How interested are you in what is going on
in society?” using a five-point Likert scale ranging from 1 (“very interested”) to 5 (“not
interested at all”). For reasons of interpretation, these scores were reversed to a scale
from 1 (“not interested at all”) to 5 (“very interested”).
Parents raising awareness. Student awareness of social issues raised by parents was
measured using the single item “Do your parents try to get you to become more aware of
what is going on in the world?” The item was measured at six time points using a fivepoint Likert scale ranging from 1 (“yes, almost always”) to 5 (“no, never”). For reasons of
interpretation, these scores were reversed.
Friends raising awareness. Student awareness of social issues raised by friends was
measured using the single item “Do your friends try to get you to become more aware of
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what is going on in the world?” The item was measured at six time points using a fivepoint Likert scale ranging from 1 (“yes, almost always”) to 5 (“no, never”). For reasons of
interpretation, these scores were reversed.
Teachers raising awareness. Student awareness of social issues raised by teachers was
measured using the single item “There are teachers at my school who try to encourage
students to become more aware of what is going on in the world.” The item was measured
at six time points using a four-point Likert scale using 1 (“does not apply at all”), 2 (“does
not apply so well”), 3 (“applies quite well”), and 4 (“applies very well”).
Parental education. The education level of parents was originally measured on a fivepoint scale with 0 (“less than nine years of study”), 1 (“compulsory school”), 2 (“high
school: vocational track”), 3 (“high school: academic track”), and 4 (“university college/
university”). For parents who both answered the question, the lowest score was used.
Subsequently, the answers were recoded in two categories: 0 (“lower educated parents”)
consisting of first three original categories and 1 (“higher educated parents”) consisting
of the last two original categories.
Control variables. Control variables included gender (0= “female” and 1= “male”) and
ethnicity (0= “born in Sweden” and 1= “born outside of Sweden”).
Analyses
The relation between societal interest and participation, mediated by societal involvement.
To analyze whether the development of societal involvement mediates the relation
between societal interest and societal participation, latent growth curve analysis (LGCA)
was performed using Mplus 7 (Muthén & Muthén, 2017). The LGCA method allows for
inter-variability between respondents on the initial values and the growth trajectories.
Both initial values and growth trajectories were estimated from the observed scores
on our six time points and were treated as latent variable scores. Full-information
maximum likelihood estimation (FIML) was used for missing values, allowing missing
values to be missing at random (MAR), which means that data values and missing values
are statistically unrelated, conditional on a set of predictor or stratifying X variables.
Listwise deletion, for example, requires missing data to be missing completely at random
(MCAR), which is more difficult to establish than MAR (Little & Rubin, 1989).
First, for societal interest, societal involvement, and societal participation, univariate
growth curves were fitted to the data to examine the level and development of these
factors and the inter-variability between respondents. Linear rather than quadratic
growth curves were used in these analyses, as the linear growth curves all indicated good

5

102 | Chapter 5

model fit. Furthermore, the number of students was not sufficient for the inclusion of
quadratic growth curves in the mediation growth curve model. Root mean square error
of approximation (RMSEA), the comparative fit index (CFI), and the Tucker-Lewis index
(TLI) were used as the main fit indices. The CFI and TLI should be higher than .90 for
acceptable fit, whereas the RMSEA should have a 90% confidence interval with a lower
value lower than .05 and an upper value below .08 (Kenny, 2003). Next, a multivariate
growth curve model was estimated to examine mediation (figure 5.1). The direct effects
of the development of societal interest and involvement on the development of societal
participation were estimated, as well as the indirect effect of the development of societal
interest through societal involvement on societal participation. Finally, the total effects
from societal interest, societal involvement, and societal participation were examined.
The level of significance used was p<.05.

13
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Intercept
societal
interest

Intercept
societal
participation

15
16
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13
14
15
16
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interest
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participation

17
18

18

Intercept
societal
involvement

13

14

Slope
societal
involvement

15

16

17

18

Figure 5.1: Model of the expected effects and relation between the intercepts and slopes of societal
interest, societal involvement, and societal participation from ages 13 to 18.
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Societal interest, involvement in early adolescence, and societal participation in early adulthood
and the influence of parents, friends, and teachers.
Both research questions 2 and 3 were estimated in three models using Mplus 7. Figure
5.2 depicts the path model for the relation between societal interest and societal
involvement at age 18 and societal participation at age 20. To answer research question
2, the relation between societal interest and involvement and their relationship with
societal participation was examined, controlling for gender, ethnic background, and
the extent young adults’ awareness of social issues was raised by teachers, parents, and
friends. The third research question concerning raising awareness by parents, friends,
and teachers about social issues was analyzed in relation to societal interest, societal
involvement, and societal participation.

Age 20

Age 18

Societal interest
Parents
Societal
participation

Friends
Teachers
Societal
involvement

Figure 5.2: Expected relations between societal interest, societal involvement, and societal participation
in early adulthood, including parents, friends, and teachers.
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Results
Level and growth of societal interest, societal involvement, and societal participation during
adolescence.
First, the level and growth rate of societal interest, societal involvement, and societal
participation were examined. Significant differences were found for all factors on the
means and variances of the intercept. Both societal interest and societal involvement
on average had a positive growth of .108 and .117, respectively. Societal participation on
average remained at the same level over time (table 5.1).
Table 5.1: Understanding estimates for univariate growth curves for societal interest, involvement, and
participation
Intercept

Slope

Fit indices

Mean

Variance

Mean

Variance

χ2 (df)

CFI

TLI

RMSEA

Societal interest

2.131*

.514*

.108*

.022*

85.989*

.948

.952

.066

Societal involvement

2.302*

.266*

.117*

.009*

57.697*

.968

.970

.051

Societal participation

1.219*

.314*

.000

.011*

50.252*

.966

.968

.046

Note: * is significant

Growth Trajectories
4
Slope

3
2

Interest

1

Involvement

0

Participation
13

14

15

16

17

18

Age
Figure 5.3: Growth curves of societal interest, involvement, and participation.
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A mediation model of societal involvement between societal interest and participation (RQ1).
The mediation model fits the data well with RMSEA=.038, CFI=.966, and TLI=.968.
Both the growth in societal interest and societal involvement of adolescents were not
directly related to growth in societal participation (see table 5.2). The study revealed
no indication for mediation by growth in societal involvement, as the indirect effect
of growth in societal interest on growth in societal participation via growth in societal
involvement was not significant.
A significant positive total effect (.520) of growth in interest on growth in participation
was found. As expected, a positive growth in societal interest was directly related to
a growth in societal involvement (1.045), confirming our assumption that a growing
interest in society leads to higher societal involvement among adolescents.
At age 13, the relation between societal interest and societal participation was mediated
by societal involvement (.401). A higher level of societal interest among 13-year-olds was
directly related to greater societal involvement (.780) at that age. Moreover, a higher
level of societal involvement was positively related to the level of societal participation
(.513). As table 5.2 shows, societal interest at age 13 was negatively related to growth in
involvement (-.338). This indicates that youth with a higher societal interest at age 13
show less growth in societal involvement during adolescence and vice versa. Societal
interest and societal involvement at age 13 were both unrelated to growth in societal
participation during adolescence.
The relation between societal interest and involvement at age 18 and societal participation at age
20 and the influence of parents, friends, and teachers at age 18 (RQ2 & RQ3).
Societal involvement of young adults at age 18 was positively related to societal
participation at age 20 (.183) while controlling for ethnicity, gender, parental education
and the extent to which parents, friends, and teachers stimulated young adults’ awareness
of social issues (table 5.3). Controlling for these factors, young adults’ societal interest at
age 18 was unrelated to their participation at age 20. Table 5.3 illustrates a small positive
relation between societal interest and societal involvement (.156). This positive relation
and the positive effect of societal involvement at age 18 on societal participation at age
20 confirm the importance of societal involvement for participation in society.
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Table 5.2: Standardized estimates and standard errors (behind brackets) for the mediation model of
societal interest, societal involvement, and societal participation for students from ages 13 to 18
Societal interest

Direct

(s) interest on
(s) involvement

1.045(.06)*

-

-

-

-

(i) interest on
(s) involvement

-.338(.09)*

-

-

-

-

(i) interest on
(i) involvement

.780(.02)*

-

-

-

-

(s) involvement
(s) participation

-.665(.41)

-

-

-

-

(i) involvement on
(s) participation

.040(.18)

-

-

-

-

(i) involvement on
(i) participation

.513(.08)*

-

-

-

-

Indirect via
involvement (i)

Indirect via
involvement (s)

Total indirect Total
effect
effect

Societal involvement

Societal participation
(s) interest on
(s) participation

-.174(.36)

-

.694(.41)

.694(.41)

.520(.10)*

(i) interest on
(s) participation

.021(.13)

.031(.14)

-.224(.15)

-.192(.12)

-.172 (.09)

(i) interest on
(i) participation

.089(.08)

.401(.06)*

-

.401(.06)*

.490(.05)*

Note: * is significant RMSEA=.038; CFI=.966 TLI=.968

Our study revealed a positive effect of raising awareness of social issues by teachers on
young adults’ societal interest (.267) and societal involvement (.205) at age 18. Awareness
of social issues raised by parents was positively related to societal interest among 18-yearolds (.147) and awareness raised by friends was positively related to societal participation
(.126). On average, societal participation was lower for females than for males (-.128), and
young adults from higher educated families participated more in society than those
from lower educated families (.181). Young adults from higher educated families were
also more socially interested at age 18 (.111). Additionally, and not shown in table 5.3, the
total effect of societal interest via societal involvement on societal participation was
studied and found not significant (.072). The first model explained 15% of the variance
for societal interest, the second model explained 34% for societal involvement, and the
final model explained 36% of the variance in societal participation.
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Table 5.3: Standardized estimates on societal interest, involvement, and participation for students
Variables

Societal interest
(age 18)
B(se)

Societal involvement
(age 18)
B(se)

Societal participation
(age 20)
B(se)

Ethnicity

-.021 (.056)

. 045 (.050)

.057 (.056)

Gender

-.102 (.056)

-.009 (.050)

-.128 (.056)*

Parental education

.111 (.055)*

.080 (.050)

.181 (.055)*

Teacher awareness

.267 (.057)*

.205 (.053)*

.103 (.061)

Friend awareness

.088 (.060)

-.006 (.053)

.126 (.059)*

Parent awareness

.147 (.059)*

.028 (.053)

.023 (.060)

.156 (.049)*

.070 (.068)

Societal interest
Societal involvement
R2

.183 (.068)*
.154

.343

Note: * is significant RMSEA=.000; CFI=.1.000 TLI=1.000

.364
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Conclusion and discussion
This chapter examined the effect of two prerequisites for societal participation: societal
interest and societal involvement. Both societal interest and involvement are expected
to enhance societal participation. Furthermore, societal involvement was expected
to serve as a mediator in the expected relation between societal interest and societal
participation. Our longitudinal design allowed us to understand the changes in societal
interest and involvement during adolescence into young adulthood and to what extent
these changes provide a key to understand the development of societal participation
during adolescence. To conclude, we examined the extent to which interest and
involvement related to participation after adolescence.
First, we studied the changes in and relations between societal interest, societal
involvement, and societal participation from adolescents aged 13 to 18. Changes in societal
interest between this period were positively related to changes in societal participation.
If adolescents become increasingly interested in society, they are increasingly more
likely to participate in society. At the same time, changes in societal involvement were
unrelated to changes in societal participation. Becoming more involved in society
during adolescence was therefore not associated with becoming more active in society.
Interesting to note here is that societal involvement in early adolescence at age 13
was positively associated with societal participation at this age. As we were unable to
find indirect effects of changes in societal interest through societal involvement on
societal participation, we were unable to confirm our expected mediation effect. We
did find a mediation effect at age 13 from societal interest via societal involvement
on societal participation. Second, we studied whether the level of societal interest
and societal involvement in late adolescence at age 18 were associated with higher
societal participation in early adulthood at age 20. Here, we found that a higher societal
involvement at age 18 was associated with higher levels of societal participation in early
adulthood at age 20. Higher interest in society at age 18 was unrelated to future societal
participation.
That the growth of societal involvement from age 13 to 18 was unrelated to changes in
societal participation does not necessarily imply that societal involvement does not play
a role in encouraging societal participation. The positive effects of the level of societal
involvement at both age 13 and age 18 on societal participation at age 13 and age 20
suggest that the level of societal involvement is important for participating in society
and less the growth of societal involvement during adolescence. Because changes in
societal involvement between age 13 and age 18 were unrelated to changes in societal
participation, our findings furthermore suggest that higher levels of societal involvement
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at age 13 are associated with higher levels of participation in early adulthood. This shows
that being more involved at age 13 might already be indicative for societal participation
in early adulthood.
Focusing on stimulating these factors, parents, friends, and teachers are argued to be
key socializers (e.g. Dostie-Goulet, 2009; Isac et al., 2014; Kahne & Sporte, 2008; Keating
& Janmaat, 2016; Koskimaa & Rapeli, 2015; Quintelier, 2013; 2015). In the second study, we
also focused on raising awareness of social issues through these socializers, which was
expected to improve dialogue on these subjects, enhancing their interest, involvement,
and possibly participation in late adolescence at age 18 and early adulthood at age 20.
Both parents and teachers are the most important for stimulating societal interest and
involvement, where friends are more important for stimulating participation in the
future. These findings are in line with our previous chapter in which it was found that
both raising awareness by teachers and parents had a strong effect on the development
of societal interest. Even though friends were also positively related to the growth in
societal interest, our findings did then also indicate that friends become increasingly
influential during adolescence.
Due to the complexity of these latent growth curve models, we were unable to account
for parents, friends, and teachers and their influence on the growth of societal interest,
involvement, and participation during adolescence. Even though these models have great
advantages, as they allow for examining the influence of the development of societal
interest, involvement, and participation and account for missing data at several data
points (Duncan, Duncan, & Strycker, 2013), due to smaller sample size we were unable to
include these socializing agents.
When examining the influence of parents, teachers, and friends on the development
during adolescence, future studies could also account for (social) media as an additional
socializing agent (see also Amnå et al., 2009; Jenkins et al., 2016). Over the past decade,
a variety of new media has been influencing adolescents’ lives. In future studies, the
effects of media should focus on both offline and online participation (Delli Carpini,
2000; Lane, Kim, Lee, Weeks, & Kwak, 2017).
Some limitations with respect to the outcomes and data should be mentioned. First,
we assumed that the mechanisms during adolescence lead to certain differences in
societal interest and societal involvement at age 18, and we used a second cohort to
understand their effect on future participation. Although we did find small differences
for gender and ethnicity between the two cohorts, we connected mechanisms found for
the second cohort to the first cohort. Using a single cohort, which includes both data on
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the development of adolescents as well as their transition into early adulthood, would
be preferable for future studies.
Secondly, focusing on the conceptualization and measurement of societal involvement
and societal participation during adolescence, this chapter used a common measure for
all ages. It can be argued that during adolescence, the nature of societal participation
will differ considerably, and studies should better account for these differences in their
measurements to ensure validity. This argument relates to the conceptualization and
importance of societal involvement during early phases of adolescence, which was
found to be essential for societal participation. Even though societal participation and
citizenship practices are necessary for both non-adults and adults (Lawy & Biesta, 2006),
and the importance of active participation for democratic societies is not restricted
to adult participation, future studies should further explore the necessary tasks and
involvement for young children. Additionally, a similar question can be asked for
differences between societal involvement in adolescence and adulthood. Future studies
could study the activities during adolescence, for example, youth participation that is
important for possible certain societal activities as adults (e.g. Bekkers, 2005; De Winter,
1995; Hooghe & Stolle, 2002).
This chapter contributes to this discussion of active participation and citizenship in
three ways. First, by understanding the relation between interest and involvement and
their effect on societal participation. Where previous studies have mostly examined the
relation of political interest and involvement on political participation (e.g. Brady et al.,
1995; Deli Carpini & Keeter, 1996; Ekman & Amnå, 2012; Van Deth et al., 2007; Verba et al.,
1995; Zaller, 1992), we have drawn from this rich political literature to examine whether
interest and involvement in society enhances societal participation. Secondly, as
adolescence is often considered essential in developing sociopolitical attitudes (Alwin,
1994; Krosnick & Alwin, 1989), our study revealed that the level of societal involvement
at age 13 is a key factor for societal participation and that changes during adolescence
are less important than expected. Finally, it seems that a combination of interest and
involvement is important for the growth of societal participation during adolescence as
well as for future participation. Societal involvement should be accounted for in future
studies on participation in society. In other words, for citizens to participate in society, it
is important to start early to get them involved and continuously stimulate their interest
and involvement throughout adolescence.

