
UvA-DARE is a service provided by the library of the University of Amsterdam (https://dare.uva.nl)

UvA-DARE (Digital Academic Repository)

Stimulating learner autonomy in English language education : a curriculum
innovation study in a Vietnamese context

Quoc Lap, T.

Publication date
2005

Link to publication

Citation for published version (APA):
Quoc Lap, T. (2005). Stimulating learner autonomy in English language education : a
curriculum innovation study in a Vietnamese context. [Thesis, fully internal, Universiteit van
Amsterdam]. unpubished thesis.

General rights
It is not permitted to download or to forward/distribute the text or part of it without the consent of the author(s)
and/or copyright holder(s), other than for strictly personal, individual use, unless the work is under an open
content license (like Creative Commons).

Disclaimer/Complaints regulations
If you believe that digital publication of certain material infringes any of your rights or (privacy) interests, please
let the Library know, stating your reasons. In case of a legitimate complaint, the Library will make the material
inaccessible and/or remove it from the website. Please Ask the Library: https://uba.uva.nl/en/contact, or a letter
to: Library of the University of Amsterdam, Secretariat, P.O. Box 19185, 1000 GD Amsterdam, The Netherlands.
You will be contacted as soon as possible.

Download date:13 Jun 2026

https://handle.uba.uva.nl/personal/pure/en/publications/stimulating-learner-autonomy-in-english-language-education--a-curriculum-innovation-study-in-a-vietnamese-context(d5d936f4-9637-4b13-989a-aea84a94f80e).html


CHAPTERR 8 

THEE IMPLEMENTATION OF THE TASK-BASED 
COMPONENTCOMPONENT IN THE ADAPTED CURRICULUM 

Inn chapter 7, I reported the results of monitoring the implementation of the intended curriculum. The 
resultss showed that the curriculum was operationalized as intended. The teachers and students perceived 
thee operationalized curriculum positively. The implementation of the intended curriculum created the 
opportunityy for the curriculum developers at my department to adapt the design parameters to their educa-
tionall  philosophy. The two design parameters, choice and interaction, have been used to develop the task-
basedd component as one of the two components in the adapted curriculum. In this chapter, 1 describe the 
adaptedd curriculum as Fullan's (1991) the second phase of the curriculum innovation model (i.e., adapta-
tion).. Then I present how the task-based component was operationalized at the classroom level. The over-
alll  purpose of describing and analyzing the operationalization of the task-based component is to find out 
whetherr it was operationalized as intended: (1) Providing students with choices of learning content and 
learningg strategies to do their learning tasks in order to learn the target language, and (2) making interac-
tionn in the target language. At the end of the chapter, I present the students' perception of the task-based 
componentt via their self-evaluation of their task performance and the teachers' perception of the opera-
tionalizationn of the task-based component in the adapted curriculum. 

1.. CONTEXT 

Somee time after the end of experiment 1, the management team at my department 
changed.. This implies a coming-along perspective on foreign language education of 
thee managers as change agents. The managers responsible for curriculum develop-
mentt at my department perceived that the students should be taught to use target the 
languagee and the implementation of the presentation, practice and production would 
probablyy fit learning to use the language the best. For this reason, the curriculum 
developerss at my department agreed to replace the textbook series "Interactions" by 
thee Lifelines series which was used as the core material in language skills courses in 
thee program. In semester 2, academic year 2002-2003, Lifelines1 (pre-intermediate) 
wass implemented in the students of cohort 1. 

Thee teachers' summative evaluation of the operationalization of the intended 
curriculumm indicated an important issue: "Education for today and/or for tomorrow". 
Thee discussion of the teachers who were involved in teaching the students in cohort 
11 in semester 2, academic year 2002-2003 revealed two proposals toward curriculum 

Lifeliness (Hutchinson, 1997. Spain: Oxford University Press) is a three-level general English course at 
elementary,, pre-intermediate, and intermediate level. 
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development.. First, the curriculum should prepare the students to teach English in 
secondaryy schools well. Second, in addition to preparing the students to teach in 
secondaryy schools, the curriculum should also prepare the students to live in an ever-
changingg society. It means that the curriculum should aim at stimulating the devel-
opmentt of learner autonomy. The second proposal was taken into consideration. As 
aa result, the curriculum consisting of two components, the task-based and the lan-
guageguage development*, was developed by the two curriculum developers at my de-
partmentt with my cooperation. The design parameters operationalized in the in-
tendedd curriculum were used to design the task-based component in the curriculum 
(referredd to as the adapted curriculum). In the task-based component, tasks were 
designedd for students to work on in order to learn the language. In the language de-
velopmentt component, the book Lifelines (pre-intermediate level) was used as the 
coree material. The PPP paradigm was implemented to teach Lifelines. 

2.. THE ADAPTED CURRICULUM 

2.12.1 The curriculum 

Thee adapted curriculum was implemented on the first-year students of TEFL in se-
mesterr 1, academic year 2003-2004. The curriculum was composed of the PPP para-
digmm and the task-based component. In the PPP component, during the semester (15 
weeks)) students are expected to study the first seven units of the Lifelines, the pre-
intermediatee book. In the task-based component, during the whole semester, stu-
dentss will spend four weeks doing three main tasks (e.g., project work). The four 
weekss were spread over the second half of the semester. Table 8.1 presents the dis-
tributionn of the two components of the adapted curriculum within the semester. 

Ass shown in table 8.1, week 1 was labeled as the orientation week. In this orien-
tationn week, the second-year students who participated in experiment 1 (cohort 1) 
weree scheduled to work as the university campus tour-guides to the students who 
participatedd in experiment 2 (cohort 2) by using their knowledge of working on pro-
jectt work 1 "making a student guide" together with their personal experiences living 
inn CT city and studying at CTU. The second-year students shared their experiences 
learningg with the intended curriculum in their first semester, academic year 2002-
20033 with the students of cohort 2. After the campus tour, students in cohort 2 took 
partt in the orientation session in which they were introduced to the course policy, 
teaching,, learning and assessment. 

Inn all weeks excepting 8, 9 and 12, students studied with the Lifelines lessons in 
whichh the five teachers were assigned to teach the three classes. There were eleven 
contactt hours a week, corresponding to the five lessons: Grammar, vocabulary, read-
ing,, listening and speaking, and writing in the Lifelines. Each teacher taught a class 
onn a fixed day and fixed time with the lesson assigned in the syllabus. Therefore, a 
teacherr who taught grammar in unit 1 this week could teach reading in unit 2 in the 
weekk following. They all shared the similar lesson plans prepared by the teachers 
whoo used to work with the Lifelines (pre-intermediate) book in semester 2 for cohort 

labeledd by the manager as the curriculum developer at the researcher's department 
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1,, academic year 2002-2003. The managers responsible for curriculum development 
whoo designed the syllabus of the adapted curriculum assumed that first-year students 
shouldd initially become accustomed to the way of learning and teaching English in a 
universityy setting and that their language proficiency should then be developed to a 
desirablee level to prepare for doing the project work. For these two reasons, students 
weree scheduled to start the projects from week 6. 

TableTable 8.1. The distribution of the two components within the semester 

WeeksWeeks Academic activities 

11 Orientation week + Campus tour 
22 Lifelines - Unit 1 
33 Lifelines - Unit 2 
44 Lifelines - Unit 2 (continued.) 
55 Lifelines - Unit 3 
66 Project 1+ Tutorials 
77 Lifelines - Unit 3 (continued) + Unit 4 
88 Lifelines - Unit 4 (continued.) 
99 Presentation of project 1 and starting project 2 + Tutorials 
100 Lifelines - Unit 5 
111 Lifelines - Unit 5 (continued.) + Unit 6 
122 Presentation of project 2 and starting project 3 + Tutorials 
133 Lifelines - Unit 6 (continued.) + Unit 7 
144 Lifelines - Unit 7 
155 Presentation of proj ect 3 

2,22,2 The task-based component 

Fromm week 6 until the end of the semester, three projects were scheduled. The first 
projectt was titled "Studying at Can Tho University". For the second and the third 
project,, students were provided with the choice of two of the following topics, 
"Time",, "Food and Drink", "Environment", "The Media", "Activities", "Jobs" and 
"Familyy and happiness". These topics were related to the contents in the Lifelines, 
pre-intermediatee book. 

3.. RESEARCH QUESTIONS 

Thee overall aim of monitoring the implementation of the task-based component in 
thee two-component curriculum is to find out whether the task-based component was 
operationalizedoperationalized as intended. Monitoring the implementation of the task-based com-
ponentt in the adapted curriculum aims to answer the question, 
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1)) Did the operationalization of the task-based component, via the teachers' peda-
gogicall  actions, provide students with choices of learning content and of learn-
ingg methodology and with interactions in the target language for them to exe-
cutee unit projects? 

Thee two-component curriculum was operationalized in three groups of students. For 
thiss reason, the description and analysis of the task-based component aims to answer 
thee question, 

2)2) Was the project-work component operationalized in the same degree in the 
threee groups? 

Inn addition to monitoring the operationalization of the task-based component, I 
documentedd the students' and teachers' perception of learning and teaching in the 
task-basedd component aims to answer the question, 

3)3) What did the students and teachers perceive positively about the operationaliza-
tionn of the task-based component and according to the students and teachers, 
whatt needs to be improved? 

4.. METHOD 

4.14.1 Participants 

Teachers.Teachers. Five teachers participated in teaching the three classes. One of them, from 
thee Division of Teaching Methodology, with 17 years of teaching experience, earned 
herr MA in TESOL in Australia, and the other four are younger teachers with 8, 7, 5 
andd 3 years teaching experience respectively. The teacher with 17 years teaching 
experiencee worked as a teacher trainer in the workshop "Methodology on Teaching 
thee Skills" organized and led by the two managers at my department (February, 
2003).. The other four teachers were workshop participants who were evaluated by 
thee trainers as those who, in micro-teaching during the workshops, presented the 
lessonss in the most desirable way in the light of using the model Presentation-
Practice-Productionn (PPP) in grammar and vocabulary lessons and the pre-activities, 
while-activitiess and post-activities model in language skills lessons. 

Students.Students. All first year students of TEFL participated in this study: 40 Students (30 
femaless and 10 males). One participant won the national prize for a contest in Eng-
lish,, so she was unconditionally accepted into the program. The other 39 participants 
weree admitted into the program because of their performance in the national en-
trancee examination in the academic year 2003-2004. For more information about the 
nationall  entrance exam, refer to section 3.2 in chapter 6 of this book. Participants' 
averagee age is 18.5 (SD - 0.75). The mean admission score in English is just aver-
agee (M = 5.01). Their knowledge of English grammar, vocabulary and their reading 
skillss were better than their skills in listening, speaking and writing in English. 
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4.24.2 Instruments 

ObservationObservation framework. Classroom observations were aimed at measuring the im-
plementationn of choice and interactions in the task-based component. To monitor 
whetherr choices and interactions in the target language were operational ized at the 
classroomm level, classroom observations documented teacher-student(s) interactions 
andd student-student(s) interactions regarding offering choices to students. 

Classroomm observation framework was adjusted and aimed to document the fol-
lowingg information. 

1)) What did the teacher do to make students aware of choices of what to learn and 
howw to learn? 

2)) What did the teacher do to assist students in making choices? 
3)) Did the teacher let students decide what and how to do their work? 
4)4) Did students choose for themselves what to do and how to do their project 

work? ? 

Students'Students' and teachers' perception of learning and teaching with the task-based 
component.component. The students' evaluation of learning with the task-based component was 
investigatedd by asking questions when they reported their project execution in class. 
1)) How did you feel about your project work execution? 
2)2) Did you have the opportunities to use English communicatively? 
3)3) What was your evaluation of your project presentation? 
4)4) Did you have the choices of learning content and learning methodology to do 

yourr project work? 
Teachers'' perception of the project-work component was investigated by an infor-
mall  interview with each of the five teachers who supervised the students to do the 
projectt work. Questions used in the interview include 
1)) How did you feel about supervising students to do the project work? 
2)2) What are the benefits to students when they do project work? 
3)) How could the task-based component be improved to help students become 

moree autonomous in learning so that they become better language learners and 
users? ? 

Thee task-based component was operationalized in the adapted curriculum for less 
thann half a semester and just one task (i.e., unit project) was done. For these reasons, 
thee questions used in the interview were different from the questions in the ques-
tionnairee handed out to the teachers participating in experiment 1. 

4.34.3 Procedure 

Ass showed in table 8.1 of this chapter, students were expected to do three main tasks 
(projectt work) during the first semester. However, in view of time constraints and 
additionall  workload, the manager at the department modified the syllabus. Just one 
projectt work was operationalized in the semester. The project work started from 
weekk 6 and ended in week 12, so the students had seven weeks to do this project. 
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Thee three classes were divided into ten groups and each teacher was responsible for 
tutoringg two groups of four students. 

Too find out whether the task-based component was operational ized as intended, 
thee first tutorial was observed because in this first tutorial, the teachers introduced 
thee topic of the task to the students and the teachers' pedagogical actions concerning 
thee provision of choices would be most demonstrated. Two groups each of the teach-
erss supervised were combined into one for the first tutorial. After this tutorial, each 
groupp of four students worked together and made appointments to meet their super-
visingg teachers for assistance as much as students wished. The observations of these 
tutorialss were tape-recorded or video-recorded, transcribed and then analyzed. 

Att the end of the task-based component, the students' self-evaluations (i.e., their 
perceptionn of learning with the task-based component) of their task execution and 
languagee learning were collected. An informal interview with the five teachers was 
conductedd to investigate how they perceived the task-based component. Table 8.2 
presentss the procedure of the study on monitoring the implementation of the task-
basedd component in the adapted curriculum. 

TableTable 8.2. Procedure of the study on the implementation of the task-based component 

Time Time Activities Activities Purposes Purposes 

Duringg the operation-
alizationn of the task-
basedd component 

Att the end of the 
operationalizationn of 
thee task-based com-
ponent t 

Intensivelyy observing 
thee first tutorial 

Documentingg students' 
self-evaluationn of their 
taskk execution and 
languagee learning 

Informallyy interviewing 
thee five teaching staff 

Documentingg teachers' pedagogical actions con-
cerningg provision of choices to students to indicate 
iff  the task-based component was operationalized as 
itt had been intended and the degree of operationali-
zationn in the three groups 

Documentingg students' perception of their learning 

Documentingg teachers' evaluation of the paradigm 
usingg to learn and to learn how to learn the language 

4.44.4 Results 

4.4.14.4.1 Provision of choices of learning content and learning strategies 

PlanningPlanning session. In week 5, one week before the project work started, one of the 
managerss responsible for curriculum development of the Department organized a 
planningg session in which four teachers, the manager and the researcher were pre-
sentt to discuss how to operationalize the task-based component. In particular, how to 
supervisee students during the project work was discussed. Before the meeting, the 
managerr and the researcher planned the meeting and prepared the handouts. The 
teachers'' summative evaluations of the intended curriculum (experiment 1) were 
highlightedd in the planning session meeting with the teachers who are going to su-
pervisee students to do the project work in the adapted curriculum. Choices of learn-
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ingg content and of learning methodology and the use of the target language in tuto-
rialsrials would be shared and discussed with the teachers. The handouts including the 
descriptionn of project 1, three "model" questionnaires on learning styles, learning 
environment,, learner needs and the internet article, "Hints to design effective ques-
tionnaires""  were delivered to the teachers two days before the planning session 
meeting.. Following are highlights in the planning session meeting. 

Thee manager began with the introduction on the project, the aims and objectives 
off  the project. The project titled Studying at CTU aims to create the opportunities for 
first-yearr students to learn about studying in Cantho University, to help students 
practicee speaking and listening to real English in real situations by interviewing sen-
iorr students of English, and to help students to design a questionnaire and to write a 
reportt about what they learn from their interviews. The objectives of the project 
weree formulated as at the end of the project students will be able to (1) design a 
questionnaire,, (2) conduct an interview and/or administer a questionnaire, and (3) 
writee a report about the result of their project work. 

Thee teachers agreed on the aims and objectives of project 1. The meeting then 
focusedd on learner choice, learning strategies, teacher guidance, and the use of Eng-
lishh or Vietnamese as the main medium in tutorials. 

InIn terms of choices, one of the teachers raised the question whether the teachers 
wouldd allow students to choose the specific topic among the general topic Studying 
inin CTU and choose the interview and/or the questionnaire to complete the project. 
Thee other teacher said that students could choose what topic to do and how to work 
onn that topic. This implied that students may choose their learning strategies they 
findd suit them best. All four teachers showed awareness of choices and agreed on 
givingg students the choices of the what and of the how to do the project. Another 
teacherr stated that it would be a good idea to let students decide what and how to 
completee their unit project first and if they have difficulties in choosing the topic and 
thee procedures to do the project, the teachers will support them. The manager of the 
departmentt replied, "That's why we prepared the questionnaires as models and the 
articlee Hints to design effective questionnaires to assist the students who have prob-
lemss with designing questionnaires." 

InIn terms of the teachers' guidance, the teachers discussed and agreed upon the 
topicss and questions they could use as suggestions to assist students to complete the 
project.. Possible topics the teacher may use to suggest to students include Advan-
tagestages and Disadvantages of Housing, Transportation, Food, Teaching Methods, 
Materials,Materials, Learning Environment, Learner Needs, Relationship, Learning Styles. 
Possiblee questions the teacher may ask students to raise their awareness of how to 
designn a questionnaire are (1) what they do when they conduct an interview or ad-
ministerr a questionnaire, (2) what they would like to know from the senior students 
off  English about studying at Can Tho University, (3) what needs to be done when 
theyy design a questionnaire, and (4) what needs to be avoided when they design a 
questionnaire. . 

Thee teachers, the manager and the researcher agreed that the teachers may decide 
whetherr they use the model questionnaires and the article to help students to have 
insightss into making an effective questionnaire or not. 
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Inn terms of using the target language in tutorials, a teacher said that doing the first 
unitt project was a new experience for students; therefore, the teachers had to think 
howw much target language use was possible. The teachers agreed that they were the 
oness to decide pedagogical actions appropriate to the group they supervise. The 
planningg session also raised an important issue of cooperation among the teachers, 
inn terms of sharing experiences of supervising students doing project work. The 
managerr advised the teachers to discuss their questions or concerns relating to su-
pervisingg students to do the project work with the researcher. After the planning 
session,, the manager had a conversation with the teacher who did not attend the 
planningg session meeting to make sure that she was kept informed and equipped 
withh the guidelines to implement the task-based component. 

TutorialTutorial observations: General remarks. In terms of the provision of choices to stu-
dents,, the researcher had positive evaluations on the tutorials the five teachers con-
ducted.. One difference observed in the way the teachers tutored the students was the 
degreee of English used. Teacher 4 used English 100% in her tutorial while the other 
fourr teachers used Vietnamese most of the time (a rough estimate of 90%). These 
fourr teachers were quite aware that English should be used as the main medium in 
teacher-student(s)) interactions and in student(s)-student(s) interactions. However, 
thesee teachers assumed that doing the very first project would be a new experience 
andd a challenge for these first-year students, so it was a good idea to conduct the 
tutoriall  in Vietnamese most of the time. 

Threee striking similarities in the way the five teachers tutored could be observed. 
First,First, all five teachers raised the students' awareness of the what and the how of the 
taskk by asking the students stimulating questions. These questions showed to help 
studentss orient what to focus on when and how they do the task. Decisions on the 
contentt of the task and the appropriate strategies to do it were jointly made by stu-
dentss and when necessary with the assistance of the teachers. Second, the teachers 
raisedd the students' awareness of planning the work by asking the question of the 
numberr of weeks students had for completing the task. The teachers' questions 
mightt help students plan properly how much, in terms of content, they would in-
cludee in their project so that they would set proper working methods. Third, a rea-
sonablee degree of challenge and support facilitated students' making choices of con-
tentt and strategies to do the task. In the situations where the teachers thought it was 
challengingg for students, which implies that it might be hard for the students to make 
choices,, support came in two ways. The teacher made the questions more specific so 
thatt students could think about the answer and/or the teacher used realia (e.g., ques-
tionnaires)) as models as support. Students' reflections and experiences from the 
modelss help them solve their problems (in order to the task better). The following 
sectionss describe in detail each individual teacher's tutorials concerning the provi-
sionn of choices to students and interactions between the teacher-students and stu-
dent(s)-student(s). . 

TeacherTeacher 1. Teacher 1 is a female teacher with nine years of teaching experience. At 
thee start of the tutorial, she told me that she would tutor the students in Vietnamese 
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almostt all the time (a rough estimate of 95%). To her, doing project work was a new 
experiencee to students. Therefore, with the use of Vietnamese, she thought the stu-
dentss mastered better what to do and how to do their first task. She sometimes used 
somee English words (e.g., interview or questionnaire) or asked her students some 
questionss in English (e.g., Do you have the topic now? What would you like to do for 
youryour project?). 

Thee analysis of the interactions between the teacher and the student(s) and be-
tween/amongg students revealed that teacher 1 worked as a genuine supervisor. She 
guidedd the students gradually to do the project work. She raised the questions for the 
studentss to work together to solve the problems she posed. Above all, students' 
awarenesss of choices of learning content and learning strategies was praised. The 
followingg is the snapshot of the interactions between her and her students in the 
groupp she supervised. Teacher 1's responses and questions are in italics. The major-
ityy of the whole text was originally in Vietnamese. 

Thee teacher started the tutorial by introducing the project title, "You are going to do a 
projectproject on studying studying English in Cantho University. Let's recall the steps to do a project. I 
thinkthink you have learned in the orientation week." Students worked individually and then 
theyy worked together as a group of four. After about 10 minutes, a male student ex-
pressedd the ideas of the group as the representative of the group. ... Then the teacher 
asked,, " What do you do after after you interview or deliver the questionnaires? " 

ProvisionProvision of choice of content. In the first part of the excerpt, it was observed that 
thee teacher reminded the students the procedure to do project work; the students 
workedd together to reformulate the steps. It was time for the teacher to provide the 
studentss the choice of what to do in their task. 

Thee teacher then asked the students, "Do you have the topic now? " The students said, 
"Yes".. The teacher said, "If  you have the topic now, think about whether it is general or 
specific".specific". One student said that it's still general. Then the teacher asked them, "What do 
youyou do to make it more specific? " One student replied, "Limi t it." "So think about what 
toto do in this project.'''' The teacher suggested the students negotiate and pick out the 
topic. . 

Thee teacher has so far shown to let the students have complete authority to choose 
thee topic for their project. She proposed the students think about what to do in this 
projectproject and suggested they negotiate with each other to pick out the topic for their 
group'ss project work. Let us follow the excerpt of her tutorial. 

Studentss worked in groups. Some minutes later, they said, "The difficulties and advan-
tagess that students of English in CTU have", "Their experiences in studying in Cantho 
University.""  and "How to overcome the difficulties in learning English." 

Afterr the students came up with three possible topics for their project, the teacher 
againn provided the choice of the topic. 

Thee teacher asked, "So what would you like to do for your project? " Students said that 
theyy are interested in the difficulties of learning and how to solve the associated prob-
lems. . 

ProvisionProvision of choice of strategies. We have observed from the first sections of the 
excerptt of teacher 1's tutorial that the choice of what to do was jointly made by the 
studentss and that the teacher was there to guide the students and to offer them such a 
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choice.. It is time to go on to find out whether she let go of the decision on how to 
completee the task which students chose to do. 

Thee teacher asked, "OK, you have the topic now. What should be done next? " 
Studentss said that they would interview the senior students of English to answer the 
questions. . 
Thee teacher said, "Good. You have to make the questions to interview, right? So how 
manymany students are you going to ask about difficulties in studying in CTU? 
Onee of them said 50, another 25-30, another 40 and another 25-30. 
DoDo you have enough time to interview 40 or 50 students? 
"No",, one student said. 
WhichWhich is better for you: Conducting an an interview or delivering questionnaires? 
Questionnaire e 
AreAre you going to use English or Vietnamese? 
Englishh as much as we can because we can practice English. 

Studentss decided how to complete the task. When the students' work plan (e.g., in-
terviewingg 40 or 50 students to collect the information for their project) showed to 
bee impractical, the teacher asked them the question "Do you have enough time to 
interviewinterview 40 or 50 students?" to raise their awareness of the unfeasibility of that 
plan.. After that, she offered the students the opportunity to make another choice 
whichh seemed to be more practical than the one they had picked. The last section of 
thee excerpt also revealed that the teacher raised students' awareness of using English 
ass the medium of communication in the interview. After that, the teacher asked the 
studentss to design one question. When the students showed the teacher a model of a 
question,, she responded to the question by asking the students, 

WhatWhat happens if you deliver this question to the one who does not think that speaking 
EnglishEnglish slowly is a difficulty to him/her? 

Thee students kept silent. Some time later, one of them said, "We have to ask their idea 
whetherr something is a difficulty and if it is a difficulty for him or her, we ask for his/ 
herr solutions". 

Ass far as the teacher thought that the students needed support to design the ques-
tionnaire,, she proposed the students, "Read the handout "Hints to design effective 
questionnairequestionnaire ". The article may help you to design your questionnaire. When will 
wewe meet to discuss your questionnaire? Next week? " The students agreed. 

Itt was seen from the excerpt that teacher 1 asked the students guiding and stimulat-
ingg questions (e.g., What would you like to do for your project? OK, you have the 
topictopic now. What to do next? Do you have enough time to interview 40 or 50 stu-
dents?).dents?). These questions helped orient the students to what content to focus on and 
howhow to do the project. Though the teacher showed to be the initiator of the interac-
tionss between her and her students, the students made all decisions concerning the 
executionn of the project work. The teacher facilitated the process of raising students' 
awarenesss of the planning and would-be execution of the project work. At the level 
off  operationalization, the teacher implemented the lesson in the way it was intended. 
Afterr the tutorial, teacher 1 told me that in subsequent tutorials for the next project 
work,, she will introduce the project work and students would be given more oppor-
tunitiess to discuss with their group members what to do and how to complete the 
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projectt work. What teacher 1 shared with me showed that she was quite aware of the 
provisionn of choices for students to do their task. 

TeacherTeacher 2. Teacher 2 had six years of teaching experience. The tutorial was in Viet-
namesenamese most of the time (a rough estimate of 90%). At times teacher 2 used English 
forr Vietnamese equivalents. In a personal communication with the researcher, 
teacherr 2 shared the reasons he used Vietnamese as the main medium of communi-
cationn in his tutorial, 

.... Project work is completely new to the first year students. They haven't done it be-
fore,, so they don't know what it is and how it is done to the end. Also their English 
speakingg proficiency is quite low then. Therefore, to make them less stressful and wor-
ried,, Vietnamese should be used most of the time. 1 believe that students should be en-
couragedd to use English in the later projects in tutorial, getting data (interview, for ex-
ample),, sharing ideas in their group. 

Likee teacher 1, teacher 2 guided students step by step by asking students questions 
whosee answers would orient students to the "what" and "how" of the project work. 
Lett us examine the following excerpt; questions and responses to students of teacher 
22 are in italics. 

Afterr saying hello to the students, the teacher began the tutorial by talking directly to 
thee students and asked them a question, "You are going to do a project on studying in 
CanthoCantho University. What are are you going to do? 
Aboutt what I have learned about the university environment 
WhichWhich topic? 
Problemss in university and solutions 
WhichWhich problems? 
Forr example daily life, difficulties of learning and financial problems or the relationship 
betweenn teacher and students. 
WhyWhy did you choose that topic? 
Too draw the lessons for personal life and overcome problems. 

Thee teacher directly introduced the topic and then asked the students "the content" 
theyy liked to focus on. He reconciled the degree of challenge and support. When he 
gavee his students some hints to facilitate them to arrive at the what and the how of 
doingg the project work, he gave the students the freedom to choose what to do and 
howw to do the project. Let us examine the next section of the tutorial. The teacher's 
questionss and responses are in italics. 

HowHow are you going to get the information? 
Interview,, talk to other students. 
Good.Good. You have to talk or interview students about something. Again, what do you you like 
toto interview them? Be specific. Some time to think about this... 
Thee students kept silent. 

ProvisionProvision choice of content. The teacher waited for about two minutes and then con-
tinued,, "This is your first project, so you have difficulties in choosing the topic. To 
assistt you to do this project, we have three suggested topics: Learner's needs, learn-
ingg styles, and classroom learning environment". The teacher then had the students 
brainstormm each topic, "What does each topic mean?" After that, the teacher asked 
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themm to work in group to decide the topic for their project. After working in groups 
inn some minutes, students decided on the topic "Learning styles". 

ProvisionProvision of strategies to do the project. Let us examine the next section of the ex-
cerptt to find out whether the teacher offered the students the choice of how to do the 
task. . 

Good.Good. If you need more ideas to make the questions, what do you do? 
Wee read books. 
Good.Good. What kinds kinds of books? 
Studentss keep silent. 
IsIs it a good idea to read some books on ESL teaching methodology? 
Let'ss say you have finished the questionnaire, what to do next? 
ToTo whom and to how many? 
500 students. 
DoDo you think that you have enough time to do that? How many weeks do you have for 
thisthis project? 

Thee teacher showed to be a good supervisor, helping the students to orient them-
selvess to do the project, starting from providing them with "what'" and then to the 
"how""  of the task. It was clear from teacher 2's tutorial that the students were the 
oness who decided the content and the working method to complete the project. The 
teacherr was there in the role of the advisor to raise possible problems the students 
couldd face as the result of their planning, so that they would have a proper working 
plan.. The interactions between the teacher and students in the tutorial revealed that 
thee students got involved in making choice of the topic for their project work and in 
thiss case, learning styles and the number of the respondents to the questionnaire. It 
wass observed that teacher 2 raised the question and the students thought for them-
selvess with his assistance. 

TeacherTeacher 3. Teacher 3 is a senior teacher with 17 years of teaching experience. The 
tutoriall  was conducted in Vietnamese almost all the time (a rough estimate of 95%), 
exceptt when the teacher used English words or phrases or translated the Vietnamese 
wordss or phrases into English. The students also spoke Vietnamese to the teacher. 
Shee reasoned that she liked to make sure that students did not feel too worried about 
thee project work because of (1) their level of English and (2) their new experience in 
doingg project work; therefore, she used Vietnamese. 

Teacherr 3 demonstrated that she is a patient and stimulating teacher. Like teacher 
11 and teacher 2, teacher 3 guided the students to be aware of what and how to do the 
projectt work by asking them stimulating questions. The choices of what to focus on 
andd how to do the project were made by the cooperative decisions of the students. 
Whatt was different to see from teacher 3's tutorial was the time she set her students 
too brainstorm the answer to her questions. The following snapshot shows teacher 3 
att her tutorials. Her questions and responses to students are in italics. 
ProvisionProvision of choice of content 

Thee teacher started her tutorial by writing the word, "Project 1: Studying in Canto Uni-
versity""  and then ask students the question, "What do we talk about when mentioning 
studyingstudying in Canto University? You have 5 minutes to brainstorm the question." After 
somee minutes, a student, on behalf of the group, says "self-study, group work, learning 
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problems,, the way students learn." The teacher feeds in students the phrase "learning 
styles""  for "the way students leam. Another student keeps going on with these ideas, 
"thee teaching methods used in the university, learning environment, friends, and teach-
ers." " 

Thee teacher showed to leave the decision on the topic for the students to make. 

Good,Good, so a general topic like studying in CTU, we have many ideas to talk about, which 
oneone would you like to focus on? After some minute of discussion, one student answered, 
"Learningg styles". 

ProvisionProvision of choice of strategies to learn. It was observed that the teacher guided the 
studentss step by step to come to the "what" of the project. The following excerpt 
revealedd how she guided them to the "how" of the project. 

Thee teacher kept going on, "Good, whose learning styles". Students answered, "Stu-
dents".. Then the teacher asked "which students and why?" Students said that students 
fromfrom the English Department because they like to speak English with them so that they 
cann improve their English. The teacher kept asking the questions, "So you will  work on 
learninglearning styles of English students. Good. How can you know their learning styles? " 
Makee friends and ask them. 
Yes,Yes, interview them. What else?... 

Thee teacher empowered the students by respecting their choices of both conducting 
thee interview and administering the questionnaire. 

OK,OK, you will  interview and deliver questionnaires to the students. Is it too much work 
forfor you to do? 
Studentss keep silent. 
DoDo you have enough time to make interviews and deliver questionnaires to students as 
well? well? 
Yes. . 
OK.OK. For this interview, which questions would you like to ask? And for the question-
naire,naire, which questions do you want to include? 
Afterr about 15 minutes, students answered, 

 about how many hours do you study a day? 
 besides the teacher, whom do you study with? 
 how do you practice listening and speaking? 
 which topics do you usually talk about in English? 
 do you usually work in pairs/ groups? 

Thee teacher guided the students to complete the project work by making them aware 
off  the what and the how to do the project. She also helped them in how to work to-
gether.. In addition to the text plan (i.e., the content of the questionnaire), she raised 
thee students' awareness of working in a period, which would help students enhance 
theirr planning skills. 

HowHow do you organize group group study? Now, please limit the sub-topics in your questions in 
thethe interview and in the questionnaire. 
Studentss summarized the ideas: 

 Time for study 
 Learning materials 
 Pair work/ Group work 
 How to improve language skills 

Good.Good. What do do you do next? 
Makee a list of questions to interview and to make the questionnaire 
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WeWe do not have time for that now, think about the form of the questionnaire as well. 
Studentss think about the form of the questionnaire and the teacher shows them one as a 
model. . 
WhenWhen will  we meet to discuss the questions? 
Studentss hesitate to answer the teacher's question. 
AsAs soon as possible. When you finish, let me know, but no later than a week. Then you 
havehave to plan what to do next. 
OK. . 
HowHow many weeks do we have for this project? 
Fourr weeks. 
SoSo plan your time well. 

Studentss were quite aware of choices by the fact that they took part in making 
choicess of what and how to complete the project. The students created the learning 
taskss for themselves. The excerpt revealed that teacher 3 facilitated the students to 
doo the task, rather than "taughf the students to do the task. 

TeacherTeacher 4. Teacher 4 is a young teacher with three years teaching experience. The 
analysiss of her tutorial revealed that hers is similar to the tutorial conducted by 
teacherr 3. She raised the students' awareness of the steps to do the project work, the 
whatwhat and the how by asking them stimulating questions. After each question, she set 
thee time for students to discuss and raised students' awareness of the time budget so 
ass students can plan the work properly. The decisions on the what and the how of the 
projectt were made by students together, not by the teacher. One difference is that 
shee conducted this tutorial in English 100 %. Teacher 4's tutorial showed that she is 
aa patient teacher. When students showed some signs of not being able to follow 
whatt she said in English, she slowed down the speech. The following excerpt de-
scribedd teacher 4 at her tutorial. Her questions and responses to the students are in 
italics. italics. 

Afterr saying hello to the students, the teacher introduced the project, "You are going to 
dodo the project titled Studying English in CTU. In this project, you are going to make a 
questionnaire,questionnaire, collect information and then use the information to write the report 
aboutabout your project. How many parts are you going to do? " Students said, "Three parts". 
Thee teacher then required the students to state the three parts. One student said, "Inter-
vieww or ask students about studying in C m ." The teacher stimulated the student, "Is 
thatthat all? " 

Whenn the students could not answer her questions, she supported them. Let us fol-
loww the excerpt. 

Thee students kept silent. To support them, the teacher explained, "/ think I have to make 
itit  clearer. Now, you interview the 4'h year students of English about their studying Eng-
lishlish and use their answers to write a report and finally to present orally the results to 
youryour class. So what do you do?" The students answered, "Interview students, deliver 
questionnaires,, collect information, write the report". 

Thee teacher made the students aware of the participants they would interview for 
informationn for their project by asking them stimulating questions, and sometimes 
shee had the students work together on the answer to her question. 

CanCan you interview any student? 
No,, only students of English. 
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Well,Well, if you want to interview someone, what do you need to do? I would like you to 
workwork together. 

Afterr working together, the students answered the teacher's question. Based on the 
students'' answer, the teacher kept asking questions. The decision to choose how to 
collectt information for the project was done by the students. 

Wee make the questions. Interview the students. 
Interview?Interview? What do you mean? How do you interview? 
IfIf  you want to get information for a topic, do you use the same questions for the same 
people? people? 
II  think, just the same questions. 
IfIf  you ask them directly, you come to this person, ask the questions and then another 
withwith the same questions, does it take you much time? 
Yes. . 
MuchMuch time. Can you think of other ways to save time instead of asking them directly? 
Wee will use the questionnaire. 
SoSo you agree to use the questionnaire to save time? Good. 

ProvisionProvision of choice of content. When students decided on using the questionnaire to 
collectt information, the teacher asked them about the content of the questionnaire. 
Thee teacher used questions to elicit students the "what" of the project. She just 
raisedd the questions. Observations showed that she did not interfere in the students' 
choicee of content for their project. 

HowHow about the content of the questionnaire? 
Theirr feeling about studying English in CTU, especially the difficulties studying Eng-
lishh in CTU. 
SoSo now you would like to get information about difficulties studying English and as I 
remember,remember, you would like to interview year 4 students. What do you want to know about 
them? them? 
Difficulties,, learning activities, what do they have to do to prepare for the graduation 
exam,, standards of learning. 
WhatWhat else? 
AA girl said, "I don't know." 
YouYou should agree on a topic for your project. They are 4'h year students of English, so 
dodo you think that they are more knowledgeable than you are? You would like to deliver 
themthem a questionnaire to learn from them. 
Oh,, yes, 
ThereThere are some disadvantages and advantages of interviewing students of English or 
studentsstudents of other majors, what are they? 
Practicee listening and speaking. 
Yes,Yes, by interviewing them, you will  practice listening and speaking. Can you talk to stu-
dentsdents of other majors in English and know about how they learn English? 
Studentss kept silent. 
YouYou mention you want to improve your listening and, speaking, so why don't you ask 
non-majornon-major students about that interesting topic. If If you want to ask them about listening 
andand speaking skills, what do you want to ask them about? 
Studyingg methods. 
AreAre you interested in that topic? 
II  like studying methods and others like the topic studying English well. 
IfIf  you want to study English well, what do you need to know? 
Howw to study. 
"How"How to study ". Is it the method of studying? 
Yes. . 
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SoSo do you agree on the topic, '' The way to study 

ProvisionProvision of the how to do the project. The students agreed on the topic. The teacher 
turnedd to the how of the project by asking the students questions. 

Youu agreed on the topic. What next steps are you going to do? 
Studentss keep silent. 
Whatt do you do to get that information? 
Askk them about teaching methods. 
Soo you have to.... 
Makee a conversation. 
Whatt do you use? A questionnaire? So what is there in the questionnaire? How many 
questions? ? 
100 questions. 
Iss it too many? The more questions you get, the more information you will have. Do 
youu use all the information and put it all into your project. 
No,, we have to analyze it. 

Thee teacher raised the students' awareness of the time budget they had for the pro-
jectt so that students would plan their work properly. 

HowHow many weeks do you have for this project? 
33 weeks. 
WeWe have 3 weeks for all things together. If you have much information, you will  not fin-
ishish it in time. Think about the number of questions now. Discuss and agree on the num-
ber. ber. 
55 questions. 
Finally,Finally, you agree on 5 questions. Now just write the questions down. 

Thee students worked together to write down some questions. When they finished, 
thee teacher asked them to share their questions with their friends. The teacher asked 
thee students to evaluate the questions they wrote. Then she supported them with the 
handouts. . 

HereHere are the handouts. Read the handouts to improve your questions. Tell me what you 
shouldshould and should not do in making the questionnaire. 
Studentss read the handout and asked the teachers to explain some vocabulary or ideas. 
Well,Well, read your questions again and design the questionnaire at home, come to see me 

forfor feedback next week. OK? 

Thee description and analysis of teacher 4's tutorial showed that she is a stimulating 
teacher.. She encouraged the students to think and answer her questions, to commu-
nicatee with her and with each other in English. The excerpt of her tutorial revealed 
thatt she provided students with choices of learning content and learning strategies. 
Thee students jointly decided on what and how to complete their project work with 
thee assistance of the teacher's stimulating questions. 

TeacherTeacher 5. Teacher 5 did this tutorial in Vietnamese most of the time (a rough esti-
matee of 90%). He is a teacher with eight years teaching experience. The analysis of 
teacherr 5's tutorial revealed that he asked the students many questions to make them 
awaree of how to complete the project by specifying the content and the methodol-
ogy.. Like teacher 1 and teacher 3 who demonstrated in their tutorials that the stu-
dentss should be challenged first before the teacher would support them with the con-
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tentt and the format of the questionnaire, teacher 5 did not provide students with the 
questionnairess as models at the start. Like teacher 2, teacher 5 distributed the ques-
tionnairess when the students were in trouble with the content of the questionnaire. 
Thenn he had students reflect on the content and the format of the questionnaire. The 
followingg is a snapshot of the first part of teacher 5's tutorial. Teacher 5's questions 
andd responses to students are in italics. 

Thee teacher started the tutorial by directly introducing the project, "You are going to do 
aa project titled Studying in Cantho University. When we talk about doing this project, 
whatwhat difficulties and advantages do you see?" The students answered, "Difficulties 
aboutt writing, references and the subjects." The teacher then asked, "The subjects. What 
diddid you mean? " The students said that the ones they would interview about studying in 
Canthoo University. The teacher asked, "If  you want to interview people, what should 
youyou have?" Students said that they should prepare the questions. "What kinds of ques-
tions?"....tions?".... Students kept silent and seemed that they could not answer the teacher's 
question.. The teacher then gave them the three models of questionnaires and then asked 
themm to view the questionnaires and to tell what the questionnaires are about, what 
kindss of questions and about the format of the questionnaire (e.g., look at the form or 
thee organization of the questionnaires, how they look like? Are they yes-no questions?). 
Thee students had some minutes to examine the three questionnaires and then they pre-
sentedd their evaluations of the questionnaire. 

ProvisionProvision of choice of content. After getting the students exposed to the three mod-
elss of the questionnaires, the teacher guided them to be back to what they like to do 
forr their project. The students had the power to decide what and how to do it. Let us 
examinee the next section of the tutorial. 

InIn terms of the topic, what would you like to do? 
Wee would like to do a project on experiences in learning. 
DoDo you think that experiences in learning are like the ways of learning, and so you would like 
toto do a project on "learning experiences "? 
Yes. . 
SoSo tell me how you get information about learning experiences. 
Wee can interview students or we can give them the questionnaires to answer. 
....Thenn a student asked the teacher, "Can we use the questions in the questionnaire to inter-
vieww students to get information?" 
Whatever,Whatever, give me a question. question. You can look at the model questionnaires to help you with some 
ideas. ideas. 

Inn terms of making the students aware of the time budget they had for their task exe-
cution,, the teacher raised the questions so that the students discussed and thought 
aboutt the time so that they may plan their work properly. 

HowHow much time do you have for this project? 

CanCan we spend spend next week making the questionnaire? 

It'sIt's your job, but make sure that you plan your time well to finish the job. 

SoSo you have to plan to meet each other to make the questionnaire and the answers to the ques-
tionstions in your questionnaire. Here is my phone number... If you finish the questionnaire, call 
meme and we will  meet for the feedback to the questionnaire. 
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Inn terms of communication, the teacher is very clear and well-organized. Before he 
startedd to raise the students1 awareness in another respect, he asked them to restate 
thee steps to do the project work. 

"5o,, what are the steps you follow when you do this project? 
First,, we make the questionnaire, get information and then write the report. 
VeryVery good. First, design the questionnaire. How to make a good questionnaire? 
Whenn the students seemed not to be able to answer his question at once, he "showed" them a 
way,, "OK, this handout will  help you to make a good good questionnaire, what you "do " and what 
youyou "don't do ". Any questions, you can ask me. 

Thee teacher asked the students their ideas about the tutorial, "How do you feel after 
thisthis tutorial? ", indicating that he worked as a real supervisor to the students rather 
thann a teacher who transmits knowledge and places imperatives on students. 

Beforee closing the tutorial, the teacher and students arranged for an appointment 
thee following week. In the appointment, the students and the teacher will analyze the 
questionnairee the students design. Teacher 5, besides assisting students to plan the 
whatt and the how to complete the project, he also raised the students' awareness of 
thee time budget they had to help them develop their planning skills. The students are 
oness who chose what and how to complete the project with the supervision of the 
teacherr (raising awareness of why students should do this and not that). Teacher 5 
alsoo did a good job in introducing the students to the models of questionnaires which 
nott only aimed to help them to achieve a short-term purpose (e.g., being able to an-
swerr the teacher's question and completing the project work) but also a long-term 
educationall  purpose (e.g., the skills of evaluating input they have to have to execute 
theirr own work in a better way and also develop skills of evaluating, which helps the 
studentss develop their critical skills). 

TutorialTutorial observations - Concluding remarks. The excerpts of the five teachers' tuto-
rialss revealed that the teachers guided students gradually to get insight into doing the 
mainn task. Students were made aware of choices of learning content and learning 
strategiess by the teachers' questions such as "What would you like to focus on", 
"How"How are you going to do that? " When necessary, the teacher displayed the options 
forr students to choose from, "Do you want to do this or that? " In whatever degree of 
supportt or challenge, the teachers "let go" the decisions of the content (in the 
frameworkk of the topic Studying in Can Tho University) and of the strategies to 
completee the project work to students. At the operationalization level, even with the 
differencee of using Vietnamese or English as the main medium in the tutorials, 
choicee of learning content and learning strategies was implemented as intended in 
thee task-based component. 

Too conclude, the description and analysis of the five teachers' tutorials indicated a 
positivee answer to the research question whether the project-work component pro-
videdd students with choices of learning content and learning strategies for them to 
doo the learning tasks. The description of the tutorials of the five teachers showed 
thatt the curriculum was operationalized in a slightly different manner in each group. 
Thee difference manifests in the degree of interactions in the target language was 
conductedd in each class. Teacher 4 was the one who always used the target language 
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too communicate with students in the tutorial and the other teachers used Vietnamese 
mostt of the time as the main medium of communication in their tutorials. These four 
teacherss were quite aware that the target language should be used as the main me-
diumm of interactions; however, according to them, it was the very first project for the 
studentss to work on, so the majority use of Vietnamese would make the students feel 
moree comfortable. To them, in the following projects, English should be used more 
andd as the main means of communication. Given the teachers' awareness of interac-
tionss in the target language as the main medium of communication, the intended 
curriculumm was operationalized as intended. 

5.. THE TASK-BASED COMPONENT: 
THEE STUDENTS AND TEACHERS' PERCEPTION 

Followingg these tutorials in week 6 came the weeks students studied with the units 
inn Lifelines. Students were then somewhat busy. Yet, they came and made appoint-
mentss to meet with the teachers for feedback on the questionnaire. Most groups fin-
ishedd the first draft of the questionnaire, but some groups could not and they ex-
pectedd an extension of another week. The teachers of these groups reminded the 
studentss to let them know whether they needed the teachers' help. The teachers also 
remindedd the students of the period they had for the completion of the main task. 

Afterr the first draft, the students revised their questionnaires and came for teach-
ers'' feedback. Another revision was done. The students made appointments to see 
theirr supervising teachers and the researcher to ask for help and feedback on ques-
tionss on their questionnaires. Then students conducted the interview and/or adminis-
teredd the questionnaire. Upon finishing collecting the information, the groups made 
appointmentss with the teachers for advice on how to code and to display the data, 
analyzee it and write the reports. 

Inn the presentation week (week 12), students prepared their presentation well by 
rehearsingg and using technology to assist their presentation. At the end of each pres-
entation,, each group explicitly self-evaluated their task performance, their experi-
encess in learning English, and their presentation of the project work and their ideas 
onn being provided with the opportunity to choose the learning content and learning 
strategiess when doing the task. In the following section, I will present the students' 
self-evaluationn (i.e., their perception of the operationalization of the task-based 
component)) of their task performance, language learning task, their project presenta-
tionn and the choice they had for doing the task. 

5.. / Students' evaluations 

TaskTask performance. The majority of students (8 out of 10 groups) reported that they 
feltt happy with the result of their task performance. They reported that they learned 
howw to design a questionnaire or questions for an interview, how to do simple statis-
ticss to show the results of their investigation, and how to write a report about their 
counterparts'' experiences of studying in CTU. 
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...Forr this project, we learned to make questions in a questionnaire. After we received 
thee questionnaires back, we worked together to calculate the percentage of people who 
respondedd to each answer for each question in the questionnaire. We learned to under-
standd what these percentages mean.... Finally, we wrote the results of the question-
nairee ... We have learned a lot.... (Group 2, class 1) 

Mostt groups reported that they learned much useful information about their senior 
counterparts'' learning styles, learning strategies, difficulties of learning English, 
fromm which they could gain insight into the task of learning English. It is clear that 
thee aims and objectives of the project work were achieved. 

.... We asked and learned about other students' learning habits, learning styles and their 
difficultiess learning English... From what we hear, we will take them as experiences for 
ourselvess (Group 1, class 3) 

LanguageLanguage learning task. In terms of language learning task, most groups reported 
thatt they had opportunities to use English with their group members and with the 
intervieweess or questionnaire-respondents. This kind of English language use was 
authenticc and genuinely communicative. Some groups learned to evaluate their in-
terlocutors'' English. However, though they knew they should have used more Eng-
lish,, some groups reported that they did not use much English within their group and 
theyy were nervous when speaking English to their senior counterparts. They were 
hinderedd by their nervousness and shyness. Some other students in other groups 
suggestedd that if they use English more often, they would overcome these psycho-
logicall  problems. 

.... We used as much English as we could. We talked about learning in Cantho Univer-
sity..... We used English to ask other students to answer our questions in the interview. 
.... We also had a good chance to listen to their English. Some of them are good, but 
somee of them were not good... Some had much vocabulary... Some have bad pronun-
ciation..... (Group 2, class 2) 

.... Though we know that when we use English often, we will speak better, but we did 
nott speak much English when we talked with other students in the interview... We are 
nervouss and shy... (Group 3, class 3) 

MainMain task presentation. All groups stated that they prepared for their project presen-
tationn very well, rehearsing and making OHP slides to assist their oral presentation. 
However,, a few groups were not happy with their presentation because they mispro-
nouncedd some words and could not answer some of their friends' questions in a de-
sirablee manner because of their lack of proficiency in English. When teachers 2, 4 
andd 5 asked them how to improve this, students of these groups answered they 
wouldd study more by using English as often as possible. It indicates that students 
havee become aware that one learns the target language by using it. 

TheThe provision of choice. All groups reported that it was new for them to choose what 
too do for a project within the framework of a broad topic proposed in the program. 
Too students of all groups, it was good that they could work on what they liked and 
thee way they found worked for them best. From students' oral self-evaluation, it was 
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clearr that choice that was implemented in the component was guaranteed: Students 
gott involved in making choices. 

...Thee teachers helped us to do the project. We decided the content and the steps to do 
thee project... 

Al ll  groups mentioned their "big failure" (as they called it) was their working plan. 
Theyy thought that they could finish the project work sooner but because of time con-
straintss and their new experiences with doing project work, they were much behind 
theirr initial plan. They believed that they could do better planning in executing sub-
sequentt project work. Therefore, it was seen that students were able to self-evaluate 
theirr own tasks execution and activated self-regulation: 

Thiss is our first time doing a project. We did not how much time was needed for each 
activity,... so we were late... The next time we will do better. 

5.25.2 Teachers' perception 

Att the end of the semester, the researcher conducted the interviews with the five 
teacherss by talking and sharing teaching and learning with the task-based approach. 
Thee interviews were conducted in an informal atmosphere in which the researcher 
andd each teacher discussed and shared ideas about what measures should be taken to 
improvee the quality of teaching and learning English at CTU. Then the researcher 
raisedd the questions concerning the operationalization of the task-based component 
att CTU. The interviews revealed encouraging information. The researcher collected 
thee teachers' evaluation on the three issues: 
1)) The teachers' inferences from their observations and experiences teaching with 

thee task-based approach 
2)2) The benefits to students when they do the tasks 
3)3) The measures needed to be taken to improve the implementation of the task-

basedd component. 
Al ll  five teachers expressed their interest in supervising students to do the project. 
Theyy reported that they had thought along with and learned from the students. Four 
off  them said that supervising students to do mini-research projects like the project 
workk students had done, created opportunities for the teachers to review and/or to 
learnn how to do research as well. It was beneficial for them to experience how to 
display,, analyze, and interpret the data and to write the report. Supervising students 
too do project work is a time-consuming work, especially students who are new to 
doingg projects; however, when students become more experienced with doing pro-
jectt work, teachers would be less busy. One young teacher perceived, 

...Supervisingg students to do projects like this is time-consuming. But when students 
gett used to it, this problem will be overcome. Students worked hard and they tried their 
bestt to complete the project well. They become more independent and more confident. I 
amm happy that in their presentation, they spoke English rather fluently. As a teacher, I 
learnedd how to do a mini-research project. I thought along with students when they did 
theirr project.... 

Studentss had the opportunities to work independently of the teachers in learning and 
too learn to work cooperatively. The teachers believed that when students were fully 
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awaree of their crucial role in succeeding in learning a language, they would become 
independentt and better language learners. Three teaching staff stated that whether 
studentss are autonomous or not depends much on the learning tasks and the assigned 
rolee the teacher gives to students. It was clear that teachers were aware that creating 
aa learning environment which supports the students' choices would make students 
becomee more independent of the teachers and more responsible for their learning. 
Onee young male teacher expressed, 

..... Students learned their important role in their learning... Students become independ-
entt when we create opportunities for them to be independent. Doing project work is a 
way y 

Thee informants participating in this project were Vietnamese students of English 
majors.. Some students did not create the opportunities to use English with these in-
formantss when working on the project. This could be improved by making students 
awaree of the effects of using the language on language learning. Another suggestion 
fromm the teachers is that in future tasks, as much as we can, we may ask students to 
choosee English speaking foreigners working or traveling in Cantho as the partici-
pantss in their task so that the students will use English. With such a perception, the 
teacherss showed to propose using the target language as the medium of communica-
tion. . 

6.. CONCLUSION 

Withh reference to the issues relating to learner choice (content and strategies) and 
thee use of the target language, the teachers working with the task-based component 
inn the adapted curriculum were quite aware of these issues and took pedagogical 
actionss rationally. Choices of learning content and learning strategies were offered 
inn all five groups. The degree of English use as a main medium in communication in 
thee teachers' tutorials showed that the degree to which the task-based component 
wass operationalized was slightly different among the three classes. Teacher 4 used 
Englishh all the time. The other four teachers used Vietnamese most of the time in a 
rationall  manner. Therefore, a "yes" answer was given to the research question, (1) 
Didd the operationalization of the task-based component, via teachers' pedagogical 
actions,, provide students with choice of learning content and learning methodology 
andd interactions for them to execute unit projects? 

Thee different degree of English use in tutorials among the sub-groups confirmed a 
"no""  answer to the research question, (2) Was the project-work component opera-
tionalizedd in the same degree in the three groups? 

Att the level of perception, monitoring the implementation of the task-based compo-
nentt also aims to answer the question, (3) What did the students and teachers per-
ceivee positively about the operationalization of the task-based component and what 
needss to be improved? Most groups of students reported that they had the opportu-
nitiess to use English authentically when they plan, do and evaluate their task per-
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formance.. The students also perceived that they decided on what to focus on when 
theyy did their task and how to do it. The teachers perceived that the students had the 
opportunitiess to work independently of the teacher and to work cooperatively. 

Somee students confessed that they did not deploy the opportunities to use Eng-
lishh in their task execution. The teachers suggested that more focus should be placed 
onn making the students aware of the importance of using the target language as the 
mainn medium of communications and that the design of tasks may take on the re-
quirementt of the students to communicate with English-speaking people into con-
sideration. . 




